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CHAPTER I 
THE PROBLEM, REVIEW OF 
RELATED RESEARCH AND LITERATURE 
I. THE PROBLEM 
Introduction and statement of the problem. The purpose of 
this study is to discover which of the spelling workbook exer-
cises are the most favorable tools in the learning of spelling. 
Preparation for this study included the selection of words and 
the construction and evaluation of the most common exercises as 
found in the leading commercial spelling texts. The importance 
of determining the effectiveness of these particular exercises 
is to provide research from which the teaching of spelli ng will 
be benefited. 
Since the spelling book is an essential part of the total 
spelling program it would seem necessary to have some type of 
measure of its effectiveness. With this in mind, this in-
vestigation seeks to determine which of the four most common 
exercises are the most useful. After investigating the lead-
ing spelling texts, the four following areas were found the 
most common: 
1. Word analysis 
2. Word meaning 
3. Dictionary skills 
4. Rules 
This, then, is an attempt to determine the quality of cer-
tain spelling workbook exercises for (1) improving spelling 
ability and (2) improving spelling instruction. 
II. REVIEW OF RESEARCH AND RELATED LITERATURE 
The area of spelling instruction includes a wide variety 11 
of teaching procedures which, according to the available liter- ' 
ature, is in apparent need of reorganization. Part of this 
" reason is well stated by Mathews: I 
11 The language has never been spelled as it is 
pronounced. It would not be easy to imagine a sys-
tem of spelling more complex and inconsistentthan 
that of English. For the approximately forty-three 
sounds in the English language there are about 250 . 
different spellings. "1 · 
An investigation carried out in Staunton, Illinois, by I I· 
I! Curtis and Dolch pointed out that it is not satisfactory merelyl· 
I 
II 
,, 
i 
I' II 
II 
II 
to buy a good spelling book and follow its directions. Results,! 
of this study indicated three important points.2 
11 (1) Most of the learning in spelling seems to 
be done before the year of teaching or after that 
year. 
"(2) The good spellers do most of the learning 
of spelling without teaching while the poor spellers 
apparently need the teaching and even more teaching 
than is ~iven to them. 
"(3) Certain easy words are learned by good 
spellers without teaching. Hard words are not even 
learned through teaching by the good spellers."3 
I 
I! 
I 
,I 
I 
! 
II 
Biggy, in her comparison of the recognition type spelling t: 
11 test item with the modified-sentence types as a means to deter-1
1 " mine the best methods of spelling difficulty of a selected lis~1 
It 
1 
of words stated, 
!I 
I 
' 
lMathews, M.M., Words: How to Know Them, Henry Holt and Comp-
any, New York, 1956, p. 36. 
1 2curtis, H.A. and Dolch, E.W., "Do Spelling Books Teach Spell-
!! ing? 11 Elementary School Journal, 39:584-592, p. 586. 
3rbid., p. 584. 
rr 
!I I 
,, 
"A review of the compilation of 39,000 words 
from which the 300 most common were chosen for this 
study indicates an almost chaotic situation with 
lj reference to agreement, among publishers of commer-
cial spelling texts, as to the placement of words."l 
III. WAYS OF TEACHING SPELLING 
Investigation of authors in the field of spelling in-
struction reveals agreement of the value of following a sys-
tematic approach to the learning of spelling. Agreeing with i' 
the need of a systematic approach, Fitzgerald believes chil-
dren learn to spell effectively when they apply a systematic 
method comprising definite steps to learning.2 
Dawson and Zollinger concurred: 
11The aim of spelling instruction today is to 
prepare boys and girls to spell correctly the words 
that they need in the course of their daily writing. 
They should be able to apply the other words the 
common rules. They should develop a pattern for 
learning words difficult for them to spe11."3 
With the need of a systematic approach to the learning of 
, spelling Horn advocates the following steps in learning to 
spell: 
,, 
,, 
I 
'I I: 
'I 
lBiggy, Mary Virginia, A Comparison of the Recogn~ tion Type of ' 
Spellin~ Test Item with thefJiodified-Sentence Types as a 
Means o Determining the Best Methods of Spelling Difficulty 
oi' a Selected Group of Words, Unpublished Doctoral Disserta-
tion, Boston University, 1953, p. 45. 
I 
' 2Fitzgerald, James A., The Teachin~ of Spelling, The Bruce 
Publishing Company, Milwaukee, · 19 1, p. 53. · : 
3Dawson, Mildred A., and Zollinger, Marion, Guidin~ Language 
Learning, World Book Company, Yonkers-on-Hudson,ew YOrk; 
1957, p. 408. 
II 
II 
3 
"They involve the pronunciation of each word, 
looking carefully at each part as ·the word is pro-
nounced, saying the letters in sequence, attempting 
to see and recall how the word looks and saying the 
letters, checking this attempted recall by looking 
at the correct spelling of the word, and comparing 
the word as written with the correct spelling of the 
word. "1 
Fitzgerald stated the test-study method combines an effi-
cient method of group testing and carefully directed individ-
ual study of the words as needed by each child. The test-study 
method provides an efficient method of teaching spelling to 
immature and slow learning children. The former is usually ad-
1 ministered through weekly assignments and the latter through 
daily assignments.2 
Durrell reports: 
11Many people advocate the 1 test-study 1 method by 
claiming that it saves time in locating words needing 
emphasis in each class. The chief argument against the 
method is that the child may practice errors unless he 
is successful on the initial presentation. 11 3 
Tidyman and Butterfield state: 
"Spelling programs vary from the extremely in-
formal, which spelling is incidental to writing and 
spelling lists are entirely individualized, made up of 
words actually needed in .the pupils' immediate writing 
activities, to the formal, in which definite lists of 
words are set4up for a class and all pupils werk on a common list." 
lHorn, Ernest, "Teaching Spelling, 11 Department of Classroom 
Teachers American Educational Research Association o£ the 
National Education Association, (January, 1954), First Edi-
tion, p. 19. 
2Fitzgerald, op. cit., p. 52. 
3nurrell, Donald D., Improvement of Basic Readin Abi'lities, 
World Book Company, on ers-on-Hu son, ew or , , p. 269. 
' 4 
4Tidyman, William F., and Butterfield, Marguerite, Teaching the1 
Lan~uage Arts, McGraw-Hill Book Company, Inc., New York, 1951, 
p. 43. 
Tidyman and Butterfield further state that it is generally 
agreed that the achievement of a desired competency requires 
I 
. that special attention be given to spelling in some definite 
' systematic manner.l 
I 
IV. RULES 
An analysis of an investigation pertaining to spelling 
rules as reported by Linehan revealed doubt among authors in 
'I I 
' the last few years as to the real value of rules. If they are 11 
•1 used at all, they should be used sparingly and then only when 
, the pupil is mature enough to profit by them.2 
Durrell believes: 
"Teaching spelling through rules is of little 
value. Essentially spelling is a non-thinking, auto-
matic, motor response to an ideational or visual stim-
ulus. Mere thinking does not reveal the spelling of 
words since English words are non-phonetic. The in-
dividual~ improper use of rules often results in spell-
ing errors. 11 ::5 
Betts in agreement with Durrell stated that the best way 
to cause a child to labor over his spelling when he wants to 
·: write is to have him memorize a set of rules.4 
McKee further states: 
I 
I 
·I 
I 
!I 
I 
·I 
I 
I 
II 
--------------------------------------------------- '1 
,, lTidyman and Butterfield, op. cit., p. 343. 
2Linehan, Eleanor Barbara, A Summari of Research of Spe l ling 
Methods, Unpublished Master's Serv ce Paper, Boston University 
1946, p. 34. 
3nurrell, op. cit., p. 268. 
I 
,I
1
4Betts, Emmett A., "What about Spelling?", Education, (January, ,: 
I 1956), 76:324, p. 324. 
I 
II 
,I 
''Modern practice seems to discourage the use of 
rules with the exception of certain important ones in 
the upper grades. Even ' in this case they are used as 
a supplementary device. 11 1 
Tidyman and Butterfield further support this by stating 
rules are not a chief reliance for ~earning spelling. The 
value of a particular rule is dependent upon range of applica-
tion and variability. The number of usable rules is not 
large.2 
Bancroft revealed that many authors are in general agree-
ment that rules which apply to many situations, have few ex-
ceptions, and are not too complex, should be taught indirectly.3 
Mathews concludes: 
"Formerly students were asked to memorize a num-
ber of rules for spelling different classes of words • . 
The discouraging thing about such a procedure is that 
there are so many exceptions to any rules that can be 
formed that the gain from maste~ing an elaborative sys-
tem of them is not very great. 11 LJ. 
Horn stating the further value of rules repor.ts: 
11 Most persons who have investigated the effe.cts 
of rules believe the teaching of certain rules to be 
beneficial but advises that the only rules that should 
be taught are those that apply to5a large number of words and have a few exceptions. 11 
1McKee, Paul, Lan~a~e in the Elementary School,Houghton Miff- ' 
lin Company, cam ri ge, Massachusetts, 1939, p. 373. 
2Tidyman and Butterfield, op. cit., p. 353 • 
• 1 3Bancroft, Louise s., et al., An Evaluation of Planned Exer-
cises in Meaningful · Writin~ Situation as An Aid to Transfer 
Spelling Ability, Unpublis ed Master's Thesis, Boston Uni-
1 versity, 1960, p. 18. 
II 
I 
of' 
1! 4Mathews, op. cit., p. 37. 
II 
il 
I 
5 
_!!_.orn,_ op. cit., p. 21. 
Johnson suggests in reference to the teaching of rules 
that children should be referred to rules as such only when 
they are at a point of needing to do more generalization for 
independent spelling and are mature enough to understand the 
' application.! 
Strickland declares: 
11 0lder children may profit by the use of a few 
rules though some children, particularly those of 
lower levels of ability, learn more economically 
without rules. There is no value in teaching any 
rule unless it will help children to learn with 
greater economy of effort. ''2 
V. WORD MEANING 
Rinsland, recognizing the importance of word meaning in 
1 relation to the learning of spelling, declares: 
"Word meanings contribute much to reading and 
similarly can contribute much to spelling, for learn-
ing to spell words outside their meaningful situations 
is similar to rote memory of : other isolated facts and 
things and is uninteresting and dull. When meaning in 1 
spelling and reading is related, children have more II 
need for spelling because as they understand words in 
their own stories and statements they have a greater 
drive for writing them."3 
"Words whose meanings are unknown to the child should not 
be included in the spelling lesson," states Durrell. He fur,... 
ther states, 11It seems inadvisable -to avoid the teaching of the , 
lJohnson, Eleanor M., ttTwo Key Factors in Spelling Success, 11 
Education, (January, 1956), 76:271-274, p. 224. 
, 3Rinsland, Henry D., "Readiness for Spelling, 11 Readiness for 
Reading and Related Language Arts, (1950), (A Research Bulle-
tin of the National Conference on Research in English), The 
I 
I 
I 
7 
~na_~ Co_unc_il of Teachers of' Eng-lish, Chicage, p. 43 .. =- ~===--=== 
I! 
words that the children have neither the desire nor the ability 
to use. 11 1 
Bancroft sta.tes too often in the past when spelling was 
regarded as a formal subject, pronunciation and spelling have 
' been associated to the neglect of the meanings of the words to 
be taught.2 
Linehan in her summary of research of spelling methods 
reports that earlier teachings neglected meaning, but with the 
reappearance of the spelling book around 1913 much emphasis was 
placed on this method.3 
Discussing the value of word meaning in spelling, Fitz-
gerald states: 
nunless the words are used as spelling is learned 
and meaning is understood, the learning will not be 
permanent. Useful words shou~d of course be written 
correctly in real situations in and out of school. Cor-
rect writing of the words learned in a real situation 
is the antidote for forgetting. A good spelling pro-
gram properly integrated in the language curriculum 
provides opportunities for practice and the use of words 
learned. One thoughtful perfect use of the word in a 
meaningful writing situation is worth more than many 1
1 repetitive writings of the word in ordinary drill. " LJ. 
I The National Council of Teachers of English points out 
'a 
r
1 
that the most useful words are those which are frequently used, 1 
I 
, those found in units of instruction and those needed to develop 1 il 
I ---------------------------------------------------------------
lnurrell, op. cit., p. 268. 
2Bancroft, et al., op. cit., p. 37. 
3Linehan, op. cit., p. 18. 
4Fitzgerald, op. cit., p. ·182. 
li 
I' 
._JI 9 
individual thoughts.l 
II VI • vJORD ANALYSIS 
Petit in her construction and evaluation of tests in 'I audi- , 
tory discrimination defines word analy$is as the ability to 
II 
break up a word into various physical parts such . as syllables, ,j 
I 
II roots, prefixes, suffixes and indi\tidual letters, and the abil- ' 
I, ity to recognize any of these parts when combined to make dif-
1 
i ferent words.2 
Tidyman believes a great many words, nearly all poly-
,, syllabic words, contain too many separate letters to be taken 
in by the eye at one glance, as it is necessary for a detailed 
II 
II l.l and accurate picture. 
,, five distinct objects • 
. , 
The perception span is from three to 
Therefore, the syllable is important in ! 
learning, since it at once divides the word into a number of 
li perceivable units and at the same time makes possible a clear, 
1
j 
i: definite, detailed picture of the letters.3 II 
11 Betts recognizes the importance of syllabication by I 
1/ 
11 stating: 
1 
II 
II 
ll 
"The syllable is one of the keys to good spelling. 
Hearing the syllables in a word gives a set for seeing 
and writing the letters representing them. Before a 
--------------------------------------------------------------1National Council of Teachers of English, The Language Arts, 
Appleton~Century-Crofts, Inc., New York, 1952, p. 325. 
2petit, Elmire M., The Construction and Evaluation of Tests in 
, Auditory Discrimination for Grades 4, 5, and 6, Unpublished 
'
1 Master's Thesis, Boston University, 1956, p. 6. 
II I 
li 3Tidyman, Willard F.:, The Teaching of Spelling, World Book 
Company, Yonkers-on-Hudson, New York, 1922, p. 35. 
I 
child tries to spell a word, he needs to know 
(1) its meaning and (2) its syllables. 11 1 
Linehan in her summary of research on spelling methods 
revealed: 
"Varied findings on the method of using syllabi-
cation as a means of learning to spell and recommended 
its use. They suggest, however, that the pupils see 
the word first as a whole, then analyzed in parts, if 
difficult, and the last step, combined in whole again. 11 2 
Linehan advises until more evidenced it is questionable as 
to whether pupils will gain by having the words syllabified.3 
The following word analysis activities in teaching chil-
" dren are presented by McKee: (1) discovering similarities in 
·' words, ( 2) discovering smaller words embodied in a given word, 
(3) filling in completion exercises, with the words in the 
lesson, (4) placing diacritical marks in words, and (5) dic-
tionary activities.4 
Fitzgerald states: 
11 \<J'ords that have common structural elements may 
be learned easily together. The factor of like struc-
ture may be used in building words. Words that have 
the same sounds or similar sounds may be grouped for 
the benefit of learners. , Words with like endings, 
similar combinations of letters, or the same prefixe_s 
or suffixes may be grouped together for teaching."5 
~etts, op. cit., p. 319. 
2Linehan, op. cit., p. 23. 
3rbid., p. 28. 
4McKee, op. cit., pp. 405-406. 
5Fitzgerald, James A., A Basic Life Spelling Vocabulary, The 
~ Bruce Publishing Company, Milwaukee, 1951, p. 140. 
10 
Fitzgerald further states tne need for spelling phonics: 
11Little research has been done to guide the 
teaching of phonics. Using phonics in teaching 
spelling is in many ways the reverse of using 
phonics in the teaching of reading."l 
Horn suggests the most promising form of word analysis in ,' 
use of spelling rules appears to relate to suffixes. Marking 
the hard spots in words is of little value.2 
Keyser in her investigation of the amount of incidental 
learning of spelling, through four types of word presentation 
in reading, discovered that word analysis was superior to all 
other methods of word presentation in terms -of the amount of 
_, transfer. 3 
VII. DICTIONARY SKILLS 
Herrick, in discussing the aims of spelling instruction, 
stresses the objective of guiding each child to spell cor-
, rectly the words he uses in writing, and states the need 11 to 
acquire the words useful in writing, with the aid of a diction-
ary. n4 
lFitzgerald, James A., "How Shall Phonics Be Used in the Teach-; 
ing of Spelling? 11 Education Digest, {May, 1957), 22:48-50, 
p. 49. 
' 2Horn, op. cit., p. 62. 
3Keyser, Margaret Lee, The Incidental Learning of Spelling 
' 'through Four Types of Word Presentation in Reading, Unpub-
lished Doctoral Dissertation, Boston University, 1948, p. 115. ' 
4Herrick, Virgil E., and Jacobs, Leland B., Children and the 
Lan~age Arts, Prentice-Hall, Inc., Englewood Cliffs, 1955, 
p. 2 5· 
11 
However, the National Conference on Research in Engli~h 
feels the potential of dictionary skills somewhat limited, 
when compared with other methods of approach. It states: 
''Ability to use the dictionary is a necessary skill, but it can 
' ' 
never take the place of an interest in words and insight into 
how they are built."l 
Tidyman is convinced of the necessity of dictionary skills 1 
I 
and declares, "The knowledge of how to use the dictionary is 
essential to the development of independent power in acquiring 
the pronunciation, meaning, use and spelling of words. 11 2 
Fitzgerald mentione some of the varied purposes of using 
dictinary skills, but does not exclude other methods which 
obtain similar results. "The dictionary may be used by the 
child to find synonyms and antonyms for words, but experience 
I 
, and the need for slight variance in meaning and oral discussion 
and writing are good approaches •••• "3 
Fit~gerald later states, "The use of the dictionary should 
be taught by means of well-planned activities in order to de-
1 velop competence and independence in word study. 11 4 
Bancroft does not think dictionary skills play a crucial 
role in bringing about spelling accuracy when the child is 
involved in a meaningful writing situation. In her study, 
1National Council of Teachers of English, op. cit., p. 325. 
2Tidyman and Butterfield, op. cit., p. 161. 
3Fitzgerald, The Teaching of Spelling, op. cit., p. 170. 
~ 4Ibid., p. 160. 
12 
.I 
II 
·I 
lj 
-=======~she ~eludes: 
I' 
ji 
I 
I 
ll 
I 
11 This might infer that alphabetizing, dictionary 
work, diacritical marking, accenting, etcetera, would 
not play as great a part in transfer to the writing 
situation, and that it might be wiser to substitute 
various activities for some of these. 11 1 
Dawson, in reviewing the literature available on a de-
j, velopmental approach to spelling, mentions the use of diction-
! ary skills: 
II 
I 
I 
I 
11 Children who learn successfully to spell words 
they have not been taught, do so by looking up un-
familiar words in the dictionary, by trial and error, 
by asking someone how to spell the words, by reasoning 
out the spellipg in the case of derivatives of known 
words and •••• aids from phonetic analysis. 11 2 
Linehan mentions the need for research in the use and 
I 
II 
J· 
1! effect of the dictionary in aiding spelling: 
I' 
·I 
1: 
i. 
I
I 
II 
II 
11There is practically no research as to the most 
effective method of teaching the use of the dictionary 
or on its place in the learning of spelling ••.• There 
is no doubt that the dictionary will aid progress in 
the upper grades, college and later life. It would 
seem until further study has been made that it would 
be difficult to suggest effective methods for this 
program from opinion alone."3 
Dawson states an important use of dictionary skills: 
11Further, each .child should become increasingly 
self-dependent. Not only should he take responsibility 
for noting down and mastering his individual demons, 
but he should consistently proofread what he writes and 
use the dictionary in
4
checking on the correct spelling 
of unfamiliar words. 11 
lBancroft, op. cit., p. 67. 
2nawson, Mildred ·A., Teachin~ Language in the Grades, World 
Book Company, Yonkers-on-Hu son,~ew York, 1951, p. 236. 
3Linehan, op. cit., p. 37. 
II 4nawson, p. 235-
' =~1~ 
'I 
II 
e 
i! 
·I 
!I 
II 
'I VIII. TESTING METHODS 
II 
II Biggy found 
11 the . two most commonly used instruments for 
I 
II measuring spelling ability in schools today are children 1 s 
I' 
II 
II 
creative writing .and spell ing .tests --informal or standard-
ized. 111 
Horn and Otto feel that spelling tests can also be used 
for teaching purposes. They divide such tests into three 
\1 groups: 
II 
II 
•i 
il 
111. Tests used to classify pupils and to determine 
their progress during the term. 
11 2. Tests used to guide learning experiences through 
a unit. 
"3. Tests used for special diagnostic purposes. 11 2 
McKee believes there should be several testings, for a 
11 variety of purposes, with the teaching of any given lesson. 
:\ He states: 
li 
II 
II 
,r 
1\ 
II 
i 
I 
11 There is first the preliminary test, which as 
noted previously, takes place before the beginning of 
the study and seeks to locate individual pupil's dif-
ficulties. In addition there must be subsequent test-
ings following intervening study periods. These test-
ings will locate additional pupil difficulties and 
indicate the effectiveness of the study periods • . 
Finally there must be review testing which will locate 
persistent difficulties and provide measures of de-
layed recall. 11 3 
1B· it 16 ~ggy, op • c . , p. • 
2Horn, Thomas D., and Otto, Henry J., Spelling Instruction, A 
Curriculum-wide Approach by the Casis School Faculty, Bureau 
of Laboratory Schools Publication No. 2, Austin, The Univer-
sity of Texas, 1954, p. 22. 
3McKee, op. cit., pp. 407-408. 
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The fact that children may spell a word correctly on one 
does not guarantee that they will do the same on subse-
II 
II 
quent tests. McKee points out the difficulty this causes in 
obtaining a true measure of ability: 
'rThis variability of children in the ability to 
spell is a matter of concern inasmuch as it indicates 
that the result of one testing cannot be taken as final 
and valid. It is important that this point be kept in 
mind in the interpretation of test results and the ef-
ficiency of the pupil's learning. 11 1 
IX. SPELLING DIFFICULTIES AND THEIR CAUSES 
Most evidence seems to indicate that spelling ability 
II results from a variety of contributing factors. Hollingworth 
I 
concludes, 11Ability is not a simple unit, involving merely the I, 
ll 
II )! 
I 
,, 
d 
il 
. I
II I 
I 
II 
I 
formation of a single bond or kinds of bonds between a given 
stimulus and a given response."2 
She further states: 
"A few of the extreme cases of disability will be 
unable to spell, even with the maximum of effort ••• 
the implication is that the extremely poor spellers 
may be best taught by the methods which are most ad-
vantageo~y employed with children in general. But 
since ability to spell is the resultant of a variety 
of contributory activities, we should expect to find 
that causes of poor spelling differ very much among 
themselves upon analysis of their difficulty."3 
Durrell has diagnosed spelling difficulties as usually 
j! lMcKee, op. cit., pp. 408-409. 
II 
II 
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II 
I 
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I 
I 
II 
II 
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2Hollingworth, Leta S. , .;;:T.;.;h~e....;;.P~s~c~h~o.,;;;l;,;;o~~o-:;-f~S-:=:p~e~c--::::i~a~l~D~i...;;s;..;a.;.,;;bri~l:-;.i~t~....;i..;.;;n,l~ 
Spelling, Teachers College, Columbia nivers·ity, New Yor 
City, 1918, p. 100. 
il 3Ibid., p. 102. 
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1 
I 
I 
--+ e coming from a lack of development of the following basic abil-
II ities: 
I 
II 
the 
II ing 
"a. Ability to understand the meaning of the word 
to be spelled. · 
11 b. Ability to spell 'by ear'. A child should be 
able to write the essential parts of a word from hear-
ing it, even though the word may not be spelled phonet-
ically. 
"c. Ability to visualize word elements. So large 
a percentage of English words are partially non-phonetic 
and dependent upon visual memory that this ability is 
essential in spelling. 
"d. Ability in speed of handwriting. 
"e. Ability to transfer from the spelling lesson 
to the written composition. 
"f. Ability to avoid systematic errors."l 
Gates, in discussing the psychology of spelling, stresses 1 
contribution visual difficulties make, to bring out spell-
11 inadequacy. 11 The most common cause of misspelling is to be 11 
1 found in inadequacy of acquaintance with the visual form of the 1; 
.' word •••• Inability to make an analytical attack on unfamiliar I 
. I 
II words is typical of the poor speller. "2 1! 
I jl I The National Conference on Research in English states: II 
"In terms of spelling too, psychological readi-
1 ness is laEgely a matter of giving the child the words 
1 he needs when he needs them and when he is able to !1 
1. spell them. nj 
II 
II Herrick believes the reason children become poor spellers jj 
: is any one, or a combination, of the following: 
,I 1 Durrell, op. cit., p. 270. 
II 2Gates, Arthur I., The Psychology of Reading and Spelling, 
!i Teachers College, Columbia University, New York City, 1922, 
p. 86. 
' 3National Conference on Research in English, Child Development .
1 
in the Language Arts, National Council of Teachers of English, j 
Chicago, Illinois, 1953, p. 21. 
li 
I 
,, 
rj 
I, 
II 
11 1. They are not interested in spelling. 
"2. The right words have not been presented to them. 
"3. Time has been wasted by them in studying words 
they did not need or words they already knew 
how to spell. 
"4. An effective method has not been taught for 
learning how to spell a word. II 
"5. A well planned spelling program has not been 
inaugurated. "1 
Herrick and Jacobs also mention that~ although alert chil-
dren will learn to spell many words through incidental learn-
ing~ the teacher must be aware of the fact differences exist 
among a class in their basic ability to spe11.2 
Davis has listed the most frequent causes of spelling 
difficulty: 
ttl. lack of systematic method in learning to spell. 
"2. poor writing 
"3. faulty pronunciation 
''4. poor attitude toward spelling 
115. failure to associate the sounds of letters 
'\'lith the spelling of words 
116. not enough time for study 
"7. discouragement concerning poor record in 
spelling 
"8. speech defects 
"9. faulty checking of papers 
11 10. tran·sposi tion of letters 
11 11. copying words incorrectly when studying 
11 12. poor memory 11 13. poor hearing 
11 14. excessive slmmess in writing 11 15. irregular attendance 
11 16. poor vision. 11 3 
1Herrick and Jacobs~ op. cit.~ p. 245. 
,I 
II 
I 
· 2rbid.~ p. 246. 
3navis~ Georgia, "Remedial Work in Spelling, 11 Elementary School•r 
Journal, 27:620, April~ 1927. 1 
17 
Dawson, in agreement with Herrick and Jacobs on the need 
1 for development of basic abilities for spelling, comments on 
spelling readiness: 
11 A child will probably be ready for instruction 
in spelling when he is able to read fluently in a 
first reader and is ready to go into a second reader. 
For average and bright children who have made good 
progress in learning to read, this may be at the be-
ginning of the second grade. For children who have 
made slower -- but for them normal -- progress, spell-
ing may need to be deferred several months so that 
requisite abilities in word recognition and audio-
visual perception may have been developed. Spelling 
readiness is not a matter of grade expectancy because 
children vary in their rates of maturation. Few sec-
ond grade teachers will have a group of children, all 
of whom can be introduced to spelling at the same 
11 time. 11 1 
'I 
I 
'I ,, 
Baker has similar thoughts concerning spelling readiness: l! 
11 In addition to the skill and abilities needed 
for reading and writing the child v'lill need to have 
developed a fairly large sight vocabulary and a de-
sire to learn to spell before he will be able to 
proceed successfully with spelling... 11 
"The teacher should help him develop these two 
qualities through listening, speaking, reading, and 
\~iting activities ••• Provision should be made for 
individual differences in acquiring readiness to 
spell in the spelling program as in the reading and 
writing program. 11 2 
Betts also feels that 11 it is extremely important to know 
the level of a child's spelling achievement before attempting 
to help him with his \'lork. 11 3 
Several factors which cause low spelling achievement are 
lnawson, op. cit., p. 204. 
2Baker, Zelma W., The Language Arts, the Child and the 
Teacher, Fearon PUbl~shers, San Francisco, 1955, p. 211. 
II 
~ 3Betts, op. cit., p. 312. 
,, 
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4lt amenable to remedial instruction. Horn and Otto state that 
the following are the most common that fall into that category: ! 
11 1. poor study habits 
"2. ineffective progress in reading 
11 3. poor handwriting 
"4. inadequate instruction in written composition 
11 5. faulty speech habits 
11 6. lack of interest, and 
"7. undesirable attitudes. 11 1 
Horn also notes that the entire instructional program in 
spelling has to take into consideration a way of facing the 
following problems, before its content can be determined: 1
1 
1rl. What are the objectives of spelling instruction? 
11 2. How are the words to be se lee ted? 
11 3. Which words are to be selected? 1
,, 
"4. How should these words be arranged by grades?l!2 
Strickland sees the major emphasis of spelling instruction 
to be developing techniques for learning spelling, but feels 
" ••. a large portion of each person's total learning of spelling 
is accomplished individually and not through the direct teach-
ing in the schools. 11 3 
X. SOCIAL MEANING AND NEED 
Strickland states that: 
nThe major objective of spelling instruction is 
to enable children to write what they want and need 
to write. 11 4 
lHorn and Otto, op. cit., p. 20. 
2 Ibid., p. 5. 
3strickland, op. cit., pp. 215-216. 
4Ibid., p. 212. 
I 
I. 
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She further states that: 
"A child's immediate writing needs determine his 
first word lists. 11 1 
"Learnil),g to spell a word involves attention to 
meaning, pronunciation, effort to visualize the word 
and stow away a visual image of it, thinking the se-
quence of the letters, writing and checking to be 
sure the word is correctly written, writing from mem-
ory later in the day, then using the word as much as 
possible in any and all kinds of writing. 11 2 
To elaborate on this idea of the use of spelling in every-, 
'I day usage, Herrick and Jacobs express the opinion that spelling · 
is useful in the experiences of children in school and outside I' ,, 
the school. In school they write in notebooks, tests, activ-
I, 
ity books, reports, literary works, and compositions. Then 
outside school they "II'ite letters, thank-you notes, invita- jl 
tions, friendly letters, business letters, etcetera.3 
Paul McKee further believes that: 
"Each pupil should develop a spelling conscious-
ness. 11 4 
11 It is essential that each child should see his 
progress. 11 5 
11 Serious effort should be made to encgurage the 
pupil to develop a pride in his spelling. 11 I 
I 
----------------------------------------------------------------- 1 
lstrickland, op. cit., p. 213. 
I 2 . Ibid., p. 215. 
3Herrick and Jacobs, op. cit., p. 240. 
4 cit., 409. McKee, op. p. 
I 5rbid., p. 420. 
6rbid., p. 426. 
II 
20 
--- --
- ---4 
I, McKee states that it is necessary that attention be called 1 
11 to 
II ing 
I 
I 
spelling importance. He is of the opinion that the follow-
will provide a means to this end: 
rrlo. 
11 11. 
11 12. 
The use of spelling contests may be helpful. 
The words to be studied may be placed in a 
setting that appeals to the child's interest. 
It is possible to lend interest to the pro-
gram in spelling by insuring that it is 
II 
closely correlated with other school work. 111 
section may be summed up by Olive Niles and Margaret 'I l I This 
11 Early who 
II 
I 
I 
stated: 
"Poor attitude is one of the chief causes of poor 
spelling. 11 2 
The student should be shown the social and economic value 
,j of spelling. If he is shown this, he will want to acquire the 
~ 3 1 habits essential to learning how to spell. 
\I 
l 
i 
i 
I 
lj 
11These habits are more important goals than 
learning a list of words, for no list can cover all 
the words an individual may need. Teach the follow-
ing h,abits: 
--Analyzing new words and visualizing them. 
--Checking guess~s. 
--Proofreading. nLJ. 
XI. SPECIFIC HELPS AND PROGRAMS 
According to James A. Fitzgerald: 
!l lMcKee, op c:i.t. , pp. 427-428. 
i; 
jl 
· 2N1les, Olive s., and Early, Margaret J., "Adjusting to Indi-
:1 vidual Differences," Journal of Education, (December, 1955), 
11 Vol. 138, No. 2, Boston University School of Education, p. 37. 
ji 3Ibid. 
11 4Ibid. 
II 
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"The whole child should be considered in making 
an appraisal of spelling difficulties: physical qual-
ities, mental abilities, educational progress, emo-
tional stability, home background, school and neigh-
borhood environment, and attitude toward school and 
life. nl 
"Each individual's needs and difficulties, not 
some other child's, should be emphasized in teaching 
spelling to any individual. Each child must study the 
words he cannot spell, not the words that some other 
child misspells. 11 2 
I 
' 22 
Fitzgerald also states that there are four basic concepts II 
related to instruction of those who ·have difficulty in spell-
il ing. They are diagnosis, remediation, prevention, and motiva-
tion. These may be stated more precisely as principles which 
I· can be followed in helping children who have difficulty: 
1. Diagnosis: it refers to the identification of difficulties 
and the causes of difficulties that a child 
encounters in spelling. 
2. Remediation: includes instruction based upon diagnosis, 
planned to ~ssist children to overcome their 
difficulties. 
3. Prevention: once the diagnosis and remedial instruction 
are required by the child, the prevention 
should not be neglected. As a child learns 
effective preventive techniques through remed-
ial work, he should put them into practice 
I 
I 
, lFitzgerald, James A., 11 Spelling ••• Diagnosis and Remediation, 11 11 
1 The National Elementary Principal (May, 1959), Vol. XXXVIII, ' 
'
1 No. 7, p. 28. 
' 2 Ibid., p. 30. 
I --
I 
II 
II 
4. Motivation: 
and make them a permanent part of his spelling 
procedure. 
in order for the child to learn to spell cor-
I 
I 
II 
I 
I 
I! 
I 
rectly, he must understand the value of spelling 
in writing and the need for correct spelling in 1: 
written "to<Tork.l 
eral by saying that "the child did not study the words he 
needed in his writing; he did not study his spelling with an 
effective method of learning; he did not appraise his written 
1 work to determine his spelling errors; he did not correct his 
spelling and writing mistakes. 11 2 
Educators have expressed numerous methods of teaching 
1 spelling. James Fitzgerald has stated that some effective 
II 
I 
I 
l. method should be followed. Even though children learn to spell !! 
Ill. 
II 
11 
2rbid., p. 21. 
li 3rbid. , p. 30. 
r 
I 
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1 !cl write the word, if possible, from memory; 
1 
d check the correctness of each spelling; 
' e master the spelling of each word. 
1! 
i 
I 
I 
,, 
I 
II 
11 3. Each child should use the word in writing 
and check its correctness. 11 1 
Niles and Early believe that pupils should be taught to 
analyze the spelling words in the following manner: 
Ill , 
112. 
"3. 
"4. 
"5· 116. 
"7. 
118. 
"9. 
11 10. 
Write the word on the blackboard. 
Pronounce the word carefully. Pronounce 
it again by syllables. 
Have students pronounce word by syllables 
and also as a whole. 
Direct pupils' attention to the difficult 
parts of the word -- especially the non-
phonetic parts. Show them that they need 
to study only the difficult parts. The 
rest of the word they can spell by sound. 
Have pupils examine t~e word carefully. 
Have pupils check visual image with the 
word on the blackboard. 
Have pupils look away and try to visualize 
the word. 
cover the word on the blackboard and have 
pupils write the word from memory. 
Have pupils check with correct copy. If 
wrong, start again with step 1. 
If right, have pupils cover first writing 
and write again. Check again with correct 
copy, etcetera. 11 2 
Sharp found the flash card method better than the study-
test method because he claimed that there was higher immediate 
recall.3 
r 
1! According to Linehan, review is undoubtedly an aid in the 
teaching of spelling from facts revealed. "The investigations 
1
1
':
1 
1Fitzgerald, "Spelling ••• Diagnosis and Remediation,11 op. cit., 
p. 30. 
I 2 Niles and Early, op. cit., p. 37. 
I 
I 
jl 
I' 
l 
I 
I! 
II 
3sharp, Richard M., A Review of Research in Spellin~ at Boston il 
University: 1954 - 1959, Unpublished Master's Thes~s, Boston 
University, 1960, R· 3. 
provided many varied feelings in the matter. Review as a 
method of teaching spelling has value and provides an oppor-
I 
i tunity for relearning. ttl 
I 
II 
James Fitzgerald further states that 11 there are really 
(1) the 
I
') three phases of mastering the spelling of a word: 
approach, (2) the active learning of the spelling and (3) the 
I\ use of the word. "2 
' Herrick and Jacobs state that there are three sources of 
11 spelling words in general use in the schools: (1) those dis-
covered by research and in the spelling textbooks; (2) words 
jl 
I! 
1 needed by children when they are working on special units; and 1 
ii ::) t:::r w:::o:::d::P::i:::: ~id:::e P::~~:::c:::: ::r:h:o:::=e i 
•I 3 II than other children. 
r 
II 
I' 
11 
I 
They claim that the school cannot hope to teach all the 
words pupils will need in later life; therefore, it is as im-
portant to teach how to attack the learning of new words as it 1 
is to secure mastery of a basic list. Different children re-
11 quire different methods of attack. According to Herrick and 
Jl 
II 
II 
I 
\. jl 
il 
I 
! 
1! 
I 
Jacobs, the visual attack is the best for some; others need an 
auditory approach; while still others must trace words in orderr 
1Linehan, op. cit., p. 37. 
2Fitzgerald, The Teaching of Spelling, op. cit., p. 216. 
3Herrick and Jacobs, op. cit., p. 20. 
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!I 
I 
to feel how they are spelled.l 
Betts says: 
"Before a child can be taught to spell a word, 
these minimum conditions must be met: 
a. The word must be in his reading vocabulary. 
b. He must be able to hear the sounds and to 
say the word correctly. 
c. He must know the names of the letters he is 
to use in spelling the word. 
d. He must ~earn eye-hand coordination, a dif-
ficult task for many beginners. 
e. When he begins to spell, he must be taught 
how to form the letters of each word -- both 
capital and small letters. 
f. He must settle on the use of either the 
right or left hand for writing. 11 2 
According to Betts: 
"One of the prime purposes of a basic spelling 
program is to help pupils learn to spell the words 
they need in their writing but do not know how to 
spell. 11 3 
II Brogan and Fox go on to say, 
11 Spelling will not transfer to writing, that is, 
words will not be written correctly, if in practice 
they are not seen or used in context, and if system- · 
atic instruction is not given in spelling to write. 114 
Therefore, Betts claims ttSince pupils in any grade do 
1 vary in their needs, a plan for grouping is used. "5 The 
!1 National Council of Teachers of English states that "This 
h 
II ---------------------------------------------------------------
l! lHerrick and Jacobs, op. cit., p. 20. 
1 2 Betts, op. cit., p. 316. 
!; 
il 3Ibid., p. 315. 
4Brogan, James, and Fox, R., Helping Children Learn, World 
lj Book Company, 1955, p. 63. 
115Betts, op. cit., p. 315. 
ll 
I 
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implies that all children will not be required to practice the 
same words nor to spend the same amount of time in attempts to 
master them. 111 
Florida State University maintains that the useful way to I 
group children according to their needs is to train them in how 
to attack the spelling of specific words and to have attentive 
II 
II 
,, 
I' 
I! 
i.l 
1,' 
practice for mastery. 11 2 
Horn and Otto say: 
nThere is a positive correlation between intelli-
gence and spelling. High intelligence does not guar-
antee superior spelling, however. Individuals of high 
intelligence learn to spell more readily if there is 
proper motivation, if they are not physically handi-
capped in a manner that would impede learning, if they 
make an aggressive attack on learning to spell, and if 
good learning procedures are employed. 11 3 
Durrell maintains that since usually not more than four 
or five pupils have the same spelling difficulty, small group 
l 
i ,, 
I 
I 
I 
IJ work would seem to be more satisfactory. The common spelling 
II assignment consists of twenty words in each intermediate grade, I 
but the number of .words to be learned should depend upon the 
individual child's capacity to master spelling.4 
'l 
He further states that included within the lesson should 
be words whose meaning the child knows. One will not · find 
I
·; lNational Council of Teachers of English, op. cit., p. 106. 
2Florida State University, "Experiencing the Language Arts, 11 
lt
l State Department of Education, Tallahassee, Florida, 1948, 
Bulletin No. 34, p. 166. 
11 
ii ~Horn and 
--=~---~ Durrell, 
I, 
I 
I 
I 
I 
Otto, op. cit., p. 21. 
op. cit., p. 268. 
, within a child's- composition words which are not. in his speak-
: ing and reading vocabularies. "Even enrichment drills on word 
I• 
I 
meanings and word recognition will not insure later use of the 
I 
II 
'28 
1: words. ttl Thus, since the 
/) de sire to use such words, 
child has neither .the ability nor 
it is better to avoid using them. 
the 11 
H 
II 
Yet, one should encourage the broadening of a child's vocabu- 1 
:: lary and some unusual words should be learned and used. 2 
1
j·l 
II 
Florida State University declares that nPrescribed limited t' 
II 
II 
usually grouped in lessons according to one or more of the fol- i/ 
jl lowing bases: (1) meaning relationships, (2) common spelling 11 
It difficulties, (3) common structure, and (4) phonetic similar-
II 
II 
I 
I 
i' 
,j 
I 
ll I 
I 
i ties. 114 
Dawson and Zollinger point out: 
"Ideally, the words pupils study should be com-
piled from two sources: _familiar words which they have 
recently misspelled in their daily writing; and new-
words, likely to be needed soon in writ1ng. 11 5 
1Durrell, op. cit., p. 268. 
2Ibid. 
'I 3Ib1d .. , p. 166" 
I
. 4waterman, Irving P., and Melbo, Irving R., "Evaluation of 
I, Spelling Textbooks, 11 Elementary School Journal, (September, 
1935), 34:37, p. 47 . 
. _5Da~son and Zollinge_r , op. cit ~~- • 417. 
II 
II I 
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II 
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The determining factors, according to Dawson and Zollinger, for '! 
deciding at what grade level a word should be taught is nwhen 
the word is needed, its frequency in use, its importance, and 
il li the difficulty involved in learning it. ul 
i' 
li 
I 
II 
! 
Betts suggests that in order to help a poor speller it is I' 
considered wise and practical to begin with the commonly used 
1
1 
' 
words .2 I 
l Referring back to Dawson and Zollinger, they believe that 
1,., 
even though the words which are ipcluded within the prepared II I. 
list were indicated by research to be most like~y the words 
needed in children's writing, the lists cannot truly be ex-
pected to include just the right words to fulfill the ~mmediate .! 
I They fee 1 :that! 
' 11 I 
1j individualizing the word list is the best method. The greatest!! 
spelling needs of any given class week by week. 
i waste consists in the teacher's having the good spellers in the 
I group study and practice words they already !mow and allowing ~~~· 
r .\ poor spellers to spend their time studying words they seldom I 
il use .3 
1
1 
11 The following plan, adapted by Dawson and Zeilinger, for h 
'I 
II 
II 
weekly organization permits easy administration to the class 
while allowing individuality. 
II 
11 1 Dawson and Zollinger, op. cit., p. 417. 
~~ 2Betts, op. cit., p. 317. 
e 1! 3Dawson and Zollinger, op. cit. , pp. 418 and 419. 
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1. The teacher begins the week's lesson with a word list three 
times as long as the number to be required for the final 
test. 
2. $upplementary lists will be given according to importance 
and frequency. 
3. The teacher dictates the words of the week by number first 
as a pre-test. Children immediately list the numbers of the 
words that will make up their own list for the test at the 
end of the week. 
' 4. Dictate final test - by numbered words. But this time the 
child is only tested on the words he has previously mis-
spelled. He numbers his paper with the number of words he 
had misspelled and when the teacher comes to that word~ that 
·I 
II is the word or words he writes.l 
According to Herrick and Jacobs~ a child should not be 
required to study a word that happens to appear in a unit of 
experience~ one which he may not use again in writing~ in 
preference to a permanently useful word that will appear fre-
quently. BY the end of the elementary school period the normal 
· child should be able to master 3~500 words. The bright child~ 
however~ will use these words plus those he learned to spell 
independently.2 
' 
11 Herrick and Jacobs further stated: 
'I 
' lDawson and Zollinger~ op. cit.~ p. 420. 
2Herrick and Jacobs, op. cit.~ pp. 241 and 242. 
I 
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"Two principles which have considerable merit 
for grade placement are: (1) the usefulness of the 
word in children's current writing; and (2) the per-
sistency of difficulty of words from level to level."l 
Herrick and Jacobs suggested the following five steps 
j that may be used by the child: 
Meaning and pronunciation •••••••• 
Imagery . ........................ . 
Recall . ......................... . 
Writing the word .•••••••••••••••• 
M t »2 as ecy •••••.•••••••••••••••••••• l 
II According to Durrell, the correlation between reading 
I! ability and spelling ability is a close one, since skill in 
p 
II word perception is necessary if a child is to recall words 
II strongly enough to write them. "Poor reading is almost always , 
,~ accompanied by poor spelling. 11 3 It is quite often desirable to ! 
lj 
ill teach word analysis in connection with spelling rather than 
j
1 
with reading. 4 
I He has examined a child's spelling difficulties and has 
1
! concluded that "the first step should be to determine whether 
I he misspells words that he does not know or that carry little 
II meaning or motivation for him. 115 
II He claims that ability in auditory analysis of words can 
I be discovered by dictating selected unfamiliar words with the I 
I I 
[ lHerrick and Jacobs, op. cit., p. 243. J 
\~ 2rbid., p. 250. 
jl 3Durrell, op. cit., p. 270. 
,1 4rbid. 
I j 5Ibid. 
~-r -
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· following instructions:l 
II It 'The words to spell are new to you. I want to see whether you can spell them just as they sound. 
Listen carefully and then write the words exactly as 
they sound.•"2 
The words dictated should be spelled the way they sound. 
I: 
I 
In I 
' grades five and six, or above, words of three to five syllables ! 
should be used. A list of ten words is sufficient. The list 
should be scored in terms of the presence ·±n ·each word of the 
' essential sounds. It should be noticed by the scorer whether 
syllables have been added, omitted, or put in wrong order.3 
II 
I! 
II 
1: 
A child that has difficulty in writing phonetic words from l1 
I 
an auditory presentation should be given ear training. How-
ever, the child should be cautioned to be aware of the fact 
that words are not spelled exactly as they sound and that he 
should not rely entirely on his ears for writing all words. 
Even when ear training is given, the child should have an 
il understanding that although there are letters for each sound, 
" 
,, 
Jl certain sounds are represented by various letters. The ·child 
' 
must also know that many wor s must e remembered entirely as 
1
1! d b 
visual wholes and that sounding cannot be depended upon.4 
Visual memory is tested by visually presenting ten or 'I 
I twenty unfamiliar non-phonetic words and asking the child to 
1 . . Durrell, op. cit., p. 270. 
2Ibid., p. 270. 
3Ibid., p. 271. 
II 
I 
,, 
' 
h 4Ibid., p. 272. 
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tl 
I 
I 
4lt I write them from memory. The child is allowed to look at the 
I flash card containing the word for three to five seconds; then 
I 
he writes the word. The test should be scored exactly: any 
misspelling is wrong. Omission or addition of essential let-
1 I ters and the grasp of word visualization by syllables or larger ! 
_ I, elements should be noted by the teacher. "Ability to visualize ! 
'I words by large units is essential to success in spelling. ul 
I 
Durrell goes on to say that the basic difficulty in Eng-
1 lish spelling is failure for one to remember visual word forms .II 
II The best method, he declares, for overcoming visual difficulty :
1 
11 is the following: 
I, 
I 
II 
II 
II ,, 
\ 
.I 
"a. 
"b. 
nc. 
"e. 
"f. 
II g. 
llh. 
Present the word to be spelled on a large 
flash card in print. 
Pronounce the word and have the child pro-
nounce it. 
Make sure the word has full meaning and 
enrich it by use of the word-meaning 
technique ••••• 
Remove the word so the child cannot see 
it, and ask him to write it. 
Show the word again, pronounce it, and 
ask the child to check his spelling. 
Have the child cover his previous spelling 
and write the word again. 
When four or five words have been learned, 
combine them into a sentence with easier 
or familiar words. Ask the child to write 
the sentence, recording the time required. 
Timing may be done by indicating on the 
board the five-second intervals. When 
finished, the child writes the last number 
that appears on the board. 
Ask the child to write the sentence a sec-
ond time, covering his previous copy. 
Tell him to write legibly enough for easy 
reading. Record improvement in time. 
il l II Durrell, op. cit., p. 272. 
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11 i. Give a third practice . in writing the words 
as fast as possible. Usually a child does 
not improve his speed after a third trial."l 
Another important aspect for automaitlc, accurate spelling 
is the speed of handwriting. Durrell points out that it is 
true that rapid writers make spelling errors, but children with 
spelling difficulties are often slow writers.2 
Previously it was stated that reading and spelling have a 
close correlation. This is indeed true. But Durrell further 
maintains that "Spelling is more closely related in its appli-
.. cations to written composition than to any other school sub-
11 ject. Therefore, it is necessary that spelling be closely 
correlated with written composition if it is to affect it."3 
Spelling should be related to the rest of the curriculum and 
not considered as a separate entity in itself. However, it is 
preferable that a child learn and feel secure in the use of a 
small spelling vocabulary suitable to his grade and pertinent 
to the demands of written composition rather than to attempt to 
master a long list of many unrelated words.4 
A way of improving spelling in composition, according to 
Durrell, is by dictating sentences in the spelling lesson 
rather than indiv~dual words to be written in columns. This 
· lnurrell, op. cit., pp. 272 and 273. 
· 2rbid., p. 273. 
· 3rbid., p. 267. 
4rbid., p. 267. 
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~ technique also tends to add meaning to the words being studied 
and dictated. This method will also aid transfer to have chil- , 
dren make up sentences containing certain spelling words. 
Another aid is .to read a paragraph to the children containing 
the spelling words and then asking the children to write a 
: summary using the spelling words .1 11 Generally the best aid to 
transfer is mastery of the words to the point of automatic 
response. "2 
This section can be summed up by Dawson who claims that 
the aim of teaching spelling is pupils' mastery of an assigned 
' list, and other words of suitable difficulty. Also, she claims 
that spelling has other objectives. They are as follows: 
"1) It should help to clarify the meaning of 
the words so that the pupils learn to use 
them discriminatingly. 
"2) The pupils should acquire an effective 
method of study that will be useful in an 
independent attack on words that prove 
troublesome. 
"3) They should develop both a spelling con-
sciousness (awareness -of whether a word 
is correctly spelled or not) and a spell-
ing conscience (averseness to having words 
misspelled in any written communication). 
11 4) Further, each child should become increas-
ingly self-dependent. Not only should he 
take responsibility for noting down and 
mastering his individual demons, but he 
should consistently proofread what he writes 
and use the dictionary in checking on the 
correct spelling of unfamiliar words."3 
lnurrell, op. cit., p. 275. 
2Ibid .. 
3nawson, Teaching Language in the Grades, op. cit., pp. 234 and 
235· 
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In conclusion, Durrell expresses the opinion that the 
~ ~inal test o~ spelling is the written composition. I~ the 
spelling words are well selected and the spelling is correct, 
the composition should show· a richer vocabulary as spelling 
ability grows. 1 
XII. REASONS FOR DIFFICULTIES 
Dawson and Zollinger state the ~ollowing reasons ~or 
spelling errors: 
"1. Not hearing or pronouncing the word cor-
rectly, as 1probly 1 ~or 1probably 1 ; 1wich 1 
~or 1which'. 
11 2. Being careless or unin~ormed about homonyms, 
as 'its' ~or 1it 1 s 1 • 
"3. Not using the apostrophe correctly as 1 the 
Browns dog' ~or 'the Browns' dog'. 
"4. Not ~orming plurals correctly, as 1citys 1 
for 'cities' ~ 
"5· Not using a pre~ix correctly, as 1 disatis~y 1 
~or 'dissatisfy•. 
116. Not knowing whether to double the consonant 
be~ore adding the suf~ix to retain the long 
or short vowel ·sound, as 'shinning• for 
'shining 1 • 
117. Not checking ~or careless errors, as 1 the 1 
~or 'then•. 
"8. Not using 1 i 1 and 1e 1 in the right combina-
tion, as •recieve 1 ~or 1receive 1 • 
"9. Not remembering the spelling o~ words with 
especially di~~icult letter combinations, 
as 1nabors 1 ~or •neighbors •. tt2 . 
Ernest Horn believes: 
11 Poor achievement may be due to low intelligence, 
to physical de~ects such as- deafness, to poor health, 
to hampering traits o~ personality, or to ~actors re-
lated to inadequate educational experiences."3 
lnurrell, op. cit., p. 276. 
2Horn and Zollinger, op. cit., pp. 426 and 427. 
3Horn, "T~aching Spel~g_,~~ op. cit. 
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' 'Except in the case of children who are low in 
intelligence and those having severe physical handi-
caps1 the factors most frequently associated with low 
achievement in spelling are educational: a lack of 
motivation, low reading ability, defective speech, 
slow or illegible handwriting, and disability traits 
of personality. nl 
He further states: 
nPerhaps the most frequent cause of poor spell-
ing achievement is poor study habits, including a 
lack of aggressive attack and the lack of efficient 
procedures. 
11 Some children may show no deficiencies in tests 
of auditory acuity and yet not be able to hear or re-
peat correctly the sounds in words. 
110ne important step in learning a word as recom-
mended in modern spelling books is careful pronuncia-
tion while noticing how each sound is spelled. 11 2 
He summarizes: 
"Problems: speed, illegible letters. 
General Causes: lazy, antagonistic, psycho-
logical.113 
Dawson feels that some children are better spellers be-
cause of "native ability, greater maturity, better grasp of 
'I 
I 
t 
II ,, 
jl 
I 
I 
II 
II 
word-analysis techniques, keener perceptual abilities, and the 11 
like. Slow learners may need considerable guidance to learn 
how to attack the spelling of a word. 11 Therefore, the slow 
t learners should have fewer words.4 
,, 
1: The principal objective for the child with difficulties, 
11 according to Fitzgerald, is to learn how to spell correctly II 
I! 
II 
1, 
1Horn, "Teaching Spelling, 11 op. cit., p. 26. 
2Ibid., pp. 26 and 27. 
3rbid., p. 27. 
4nawson, "Teaching Language in the Grades, 11 op. cit., p. 239. 
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w I' the words he needs when he needs them in creative writing~ 
J! etcetera. Each child should learn to use correctly the words 
II he needs~ to understand various meanings, to develop a strong 
desire to spell without making errors~ 11and to achieve also a 
ll 
consciousness of the correctness or incorrectness of the spell- ; 
,, 
I! 
.I 
l 
II 
I 
\I 
I 
I 
I 
I 
,I 
II ,, 
I 
I 
I' I 
I 
II 
I. I 
II 
I 
ings of words he has used. Finally a child should develop a 
method for studying spelling under his own guidance and 
momentum. 11 1 
I 
jl 
I 
I 
II 
l lFitzgerald, "Spelling •••• Diagnosis and Remediation, tt op. cit., , 
I p. 29. I 
CHAPTER II 
PLAN AND PROCEDURE 
I. DESCRIPTION OF THE POPULATION 
This investigation was conducted at the intermediate grade 
level in eight classrooms: four fifth grades and four sixth 
grades in six schools in three towns in the greater Boston 
area. All socio-economic levels are represented in the three 
communities. 
II. ROTATION OF MATERIAL 
This was a rotated study requiring four weeks plus the 
time necessary for the pre-test and the final test. During the 
period of this study, each classroom served as an experimental 
group. 
The entire population was divided into four sections (A, 
B, C, D). 
(1) Sections A and C were composed of two heterogeneous 
fifth grade classrooms. 
(2) Sections B and D were composed of two heterogeneous 
sixth grade classrooms. 
During the period of this study every classroom was ex-
~ posed to the four major areas included within the study. Out 
of the eighty words in the four weekly lessons each section 
learned twenty words per week by the following rotation: dur-
ing the first week section A learned the first twenty words in 
the list by Word Analysis; Section B learned the first . twenty 
~ words by Rules; Section C learned the first twenty words by 
====~-=-==-
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4lt Dictionary Skills; and Section D learned the first twenty words ' 
by Word Meaning. During the second week the second set~ List 
II~ was presented: Section A learned List II by Word Meaning; 
Section B learned List II by Word Analysis; Section C learned 
I 
List II by Rules; and Section D learned List II by Dictionary 
Skills. During the third week of this study, List III was pre-
: sented: Section A learned List III by Dictionary Skills; Sec-
' 
· tion B learned List III by Word Meaning; Section C learned 
List III by Word Analysis; and Section D learned List III by 
Rules. The final week of the study List IV was presented: 
Section A learned List IV by Rules; Section B learned List IV 
by Dictionary Skills; Section C learned List IV by Word Mean-
l ing; and Section D learned List IV by Word Analysis (see 
' Table I). 
TABLE I 
ROTATION OF EXERCISES 
I LIST A B c D 
I WORD RULES DICTIONARY WORD 
ANALYSIS SKILLS MEANING 
II WORD WORD RULES DICTIONARY 
MEANING ANALYSIS SKILLS 
III · DICTIONARY WORD WORD RULES 
SKILLS r<IEANING ANALYSIS 
IV RULES DICTIONARY WORD WORD 
SKILLS MEANING ANALYSIS 
order to determine the level of spelling achievement. The 
Spelling Section of the Stanford Achievement Test, Form JM, 
Intermediate Battery Partial, 1 was used as a terminal test for 
the purpose of determining spelling achievement growth. 
The Spelling Test consists of seventy-two multiple-choice 
questions in which the pupil chooses the correct spelling from 
among three possible spellings. He marks 11 NG'' if the correct 
spelling is not given. 
Reliability data for these tests were shown for the fifth 
and sixth grades. Table II shows these data. 
TABLE II 
RELIABILITY COEFFICIENTS* AND RELATED DATA FOR 
INTERMEDIATE BATTERY SUBTESTS 
TEST N r MEAN S.D. 
GRADE 5 
SPELLING 243 .926 42.72 12.46 
GRADE 6 
SPELLING 248 
-933 50.02 12.34 
*Split-half reliability coefficients corrected by the 
Spearman-Brown formula. 
S.E.M 
3.39 
3.20 
usual 
In determining the reliability coefficients and related dat< 
on the intermediate battery subtests of the Stanford AchievemenJ 
Test Form J, a total of 363 school systems drawn from 38 states 
agreed to participate in this testing program. Over 460,000 werE 
tested as part of this program. All participating school 
systems administered Form J of Stanford Achievement Test to all 
lKelley, op. cit., Form JM. 
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the pupils in at least three consecutive grades between 15 
April and 15 May 1952. 
Intelligence tests - I.Q. sc.ores were obtained from the 
Otis Quick Scoring Mental Ability Test.l . 
lotis, Arthur s., Otis Quick Scoring Mental Ability Test, Beta 
Test, EM, Grades 4-9, World Book Company, Yonkers-on-Hudson, 
New York, 1954. 
3 
III. TEACHING PROCEDURES 
The spelling study was conducted from Januat~y 23rd, 1961 
through February 17th, 1961, inclusive on each school day. 
Pre-testing was done on Thursday and Friday of the preceding 
week and post-testing was concluded during the final week of 
the investigation. Prior to the start of List I, which began 
•1 on January 23rd, all classes had received the materials for 
41 
' teaching according to the plan for the following week. The gen-
eral plan included introducing the new words on Mondayj study-
ing and completing the assigned lessons Monday through Thurs-
day; with a final test on Friday. At the completion of List I, 
the teacher dictated the words in list form. On the Friday of 
the second week sentences were dictated which included the 
words from List II. With the conclusion of the lessons of List 
III, a multiple-choice test consisting of five responses was 
administered. The children were required to write an original 
sentence utilizing the words of List IV. At the conclusion of 
, the four-week period, the children were given a dictated list 
test to check the mastery of the entire eighty words. 
IV. THE TESTING PROGRAM 
Spelling tests- The Spelling Section of the ·Stanford 
Achievement Test,l Form KM, Intermediate Battery Partial, was 
administered to all pupils at the beginning of the study in 
1Kelley, Truman L., et al., Stanford Achievement Test, Inter-
mediate Battery Partial, Form KM, World Book Company, Yonkers-
on-Hudson, 1952. 
CHAPTER III 
DESCRIPTION OF MATERIALS 
Since the purpose of this study is to discover which of 
the spelling workbook exercises is the most favorable tool in 
the learning of spelling, it was necessary to determine the 
most commonly used spelling book exercises in current commer-
cial texts. It was also necessary to make a selection of words 
and construct lesson materials in the areas of (1) word analy-
sis; (2) word meaning; (3) dictionary skill s; and (4) rules, 
utilizing those words. 
I. TABULATION OF COMMONLY USED EXERCISES 
Since the investigation was to be conducted in the fifth 
and sixth grades, ten leading sp~lling texts at these levels 
were examined and all spelling exercises were tabulated. From 
this compilation the decision was made to construct the exer-
cises in the areas of the four most frequently used activities. 
The findings revealed the four following areas to be the most 
common: (1) word analysis, which included vowel sounds, vowel 
and vowel-consonant combinations, consonants and consonant com-
binations, silent letters, root words, and compound words; (2) 
word meaning, which included antonyms, synonyms, and contextual 
clues; (3) dictionary skills, which included alphabetizing, 
syllabication, diacritical marks, selection of meanings, phon-
1etic pronunciation, guide words, and division of the diction-
ary; and (4) rules. 
following is a list of the texts which were analyzed 
in order to determine the type of exercises to be used in the 
study: 
1. Patton, David H., and Johnson, Eleanor M., Spelling for 
Word Mastery, Charles E. Merrill Books, Columbus, Ohio, 
1956, ·Grade 5. 
2. Madden, Richard, and Carlson, Thorsten, Success in Spell-
ing, World Book Company, Yonkers-on-Hudson, New York, 1955, 
Grade 6. 
3. Betts, Emmett A., and Killgallon, P. A., Language Arts 
Speller, American Book Company, New York, 1954, Grade 5. 
4. Lambader, May B., and Kottmeyer, William, The New Spelling 
Goals, Webster Publishing Company, St. Louis, 1959, 
Grade 6. 
5. Hanna, Paul, and Hanna, JeanS., Building Spelling Power, 
Moughton Mifflin Company, Boston, 1955, Grade 6. 
6. Yoakam, Gerald A., and Daw, Seward E., Learning to Spell, 
Ginn and Company, Boston, 1956, Grade 5. 
7. Billington, Lillian E., Spelling and Usin~ Words, Silver 
Burdett Company, Morristown, New Jersey, 958, Grade 6. 
8. Lewis, Eugene, Lewis, Elizabeth B., and Shibler, Herman L., 
We Spell and Write, McCormick-Mathers Publishing Company, 
Inc., Wichita, Kansas, 1958, Grade 6. 
' g. Brown, carl F., and O'Donnell, Mabel, The Readin~ Road to 
Spelling, Row Peterson and Company, Evanston, Il inois, 
1960, Grade 5. 
' 10. Patton, David H., Word Mastery Speller, Charles E. Merrill 
Books, 1955, Grade 5. 
Table III shows the results of the analysis. 
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Authors 
Patton & 
Johnson 
Madden & 
carlson 
Betts 
Lambader & 
Kottmeyer 
Hanna & 
Hanna 
Yoakam & 
Daw 
Billington 
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Patton 
Total 
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TABLE III 
TABULATION OF SPELLING BOOK EXERCISES IN 
TEN CURRENT FIFTH AND SIXTH GRADE SPELLING TEXTS 
- ---
-
6 
fll 
~fll 
0 ~ 
oo 
.,.; fll fll 
.-I..P H ~ Q() '0 
(!)cO fll (!) 0 ~ b() H ~ ~ ~ ..p .,.; .,.; ~ 0 O•r-1 fll 0 ..p ..p t'l .,.; fll ;3:: 
~~ ..p ..p .,.; (!) cO ..,.; ~ '0 ~ ~.I-) H fll fll fll fll fll C) ..p cO H '0 
c80 cO cOcO s ~ s (!) (!) .,.; (!) (!) 0 § 0 ~ ~~ ..p ~ ~ ~ ~ .0 .0 ~ ;3 .-I 0 O•r-1 ~ .,.; .,.; cO cO 0 
(!).I-) fll fll.O (!) 0 0 0 G-t G-t .-I ..c: '0 ..p 0. 
~ ~ ~ ~ s .-I ..p ~ s (!) G-t .-I 0. H 0 s ~~ 0 00 .,.; ~ ~ H :;j f3 .-I 0 0 0 0 00 (f.) c:x: Pol (f.) c:x: :;: p:: 0 
4 1 12 12 15 11 5 1 17 25 17 95 7 11 
6 0 11 1 3 0 5 1 50 17 1 29 3 11 
34 30 34 31 33 23 33 0 24 31 34 34 0 4 
36 36 7 30 9 10 6 13 38 13 7 36 14 8 
16 2 14 1 '0 0 15 10 20 6 1 36 13 3 
15 7 7 15 8 9 7 4 44 40 12 44 48 7 
27 9 26 24 8 16 7 10 16 36 4 36 20 6 
17 0 30 16 5 5 1 6 43 33 21 25 16 14 
12 12 0 10 0 0 16 12 47 42 6 39 0 13 
14 16 0 9 18 6 7 7 12 13 11 36 8 10 
181 113 141 149 99 80 102 64 311 246 114 410 129 87 
fll 
.-I 
.-I 
.,.; 
~ (f.) 
>-> ~ 
fll ~ 
.-I 0 
cO .,.; 
s ..p C) 
.-I .,.; 
Pol ~ 
13 20 
7 8 
15 22 
17 36 
6 19 
16 7 
23 6 
15 1 
I 
10 9 
14 lg_ 
136 14G 
fll 
~ 
0 
.,.; 
..p 
C) 
cO 
H 
..p 
~ 
0 
0 
6 
10 
34 
3 
7 
4 
9 
14 
2 
3 
92 
fll 
(!) 
.-I 
~ 
0 
5 
34 
36 
0 
20 
16 
6 
0 
0 
117 
~ 
0'\ 
47 
II. SELECTION OF WORDS 
1
1 The prime source of the words chosen to be included in the 
study were the basic word lists used in the seventh and eighth 
1 
grade spelling texts of Almack and Staffelbach, The New Stan-
1 
! ford Speller,l Betts and Killgallon, Language Arts Spellers,2 
Billington, Spelling and Using Words,3 Lambader and Kottmeyer, 
The New Spelling Goals,4 Hanna and Hanna, Building Spelling 
Power,5 and Patton and Johnson, Spelling for Word Mastery.6 
All of the words selected were compared with the Rinsland7 list 
to verify their use at the fi~th and sixth grade levels in re-
•
1
lation to the speaking and writing vocabulary of both grades. 
The words were further checked to be sure they did not appear 
in any of the basic spelling texts of the classes involved in 
this study. 
1Almack, John c., Staffelbach, Elmer H., and Wayman s., The 
New Stanford Speller, Laidlaw Brothers, New York, 1950.---
2Betts, Emmett A., and Killgallon, P. A., Language Arts 
Spellers, American Book Company, New York, 1954. 
3Billington, Lillian, Spelling and Using Words, Silver Burdett 
Company, Morristown, New Jersey, 1957. 
, 4Lambader, May B., and Kottmeyer, William, The New Spelling 
Goals, Webster Publishing Company, St. Louis, 1955. 
5Hanna, Paul R., and Hanna, Jean Shuman, Building Spelling 
1 Power, Houghton Mifflin Company, Boston, 1956. 
6patton, David, H., and Johnson, Eleanor M., Spelling for Word 
Mastery, Education Center, Columbus 16, Ohio: Charles E. Mer-
rill Books, 1956 • 
. 7Rinsland, Henry D., A Basic Vocabulary of Elementary School 
Children, The Macmillan Company, New York, · 1945 •. 
A preliminary test of the eighty words was administered 
to determine their level of difficulty. The words which were 
spelled correctly by more than one-half of the population were 
discarded due to the apparent knowledge of these particular 
words by the children tested. After the preliminary test it 
I was found that twenty-six of the eighty words were in need of 
1 
revision. The final list was compiled and divided into four 
' major lists of twenty words, each of which would be taught 
i· weekly. The four lists appear as follows: 
I 
LIST I LIST II LIST III LIST IV 
massacred advertisement affectionate amendment 
actually appearance app~oximately attendance 
quintuplets behavior broadcast buffaloes 
announced carrying channel colonial 
financial dyeing educated equally 
attractive existence experience farewell 
inoculated freckled happiness immediately 
capable including irregular kindling 
allegiance opportunity poisonous profitable 
disagreeable reliable relieve skiing 
withered thieves trigger .porcupines 
exceedingly vary wholly alliance 
practicing admitted amusement vanities 
impatient prosperous reservoir initiated 
leased caddying spacious convenience 
qualities masquerade mysteries extremely 
solos ciphered bouquets committee 
various luxurious missionaries occasionally 
character unconstitutional symphonies suing 
features penitentiary rheumatism yielding 
III. CONSTRUCTION OF EXERCISES 
The tabulation of commonly used spelling workbook exer-
cises revealed four major types of activities. Sixty-four 
spelling exercises were constructed which would correspond with 
the exercises within the textbooks examined in the areas of 
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(1) word analysis, (2) word meaning, (3) dictionary skills, and 
(4) rules. 
All the children received the identical words for study 
. during any one week, although each section was taught the words 
by a different lesson type. The lessons were constructed to 
provide four instructional periods weekly. Each week's work 
was followed by a final test on Friday. 
I 
I 
On Monday the words were pronounced by the teacher, then 
repeated by the .class. Each lesson was initially presented 
by the teacher and then followed by independent work which was 
carefully supervised. On Tuesday, Wednesday, and Thursday 
follow-up exercises were given in the area that was being 
' taught that week. The following are examples of a day's work 
in each of the four areas of construction. 
List of words 
amendment 
attendance 
buffaloes 
colonial 
equally 
LIST IV - WORD ANALYSIS 
farewell 
immediately 
kindling 
profitable 
skiing 
porcupines 
alliance 
vanities 
initiated 
convenience 
extremely 
committee 
occasionally 
suing 
yielding 
1. Write the following words and circle the silent letters. 
committee convenience 
2. Write the words with the ending 11 ly" "ingn and "ed". 
3. Before each of the following words place the number 1, 2, 
or 3 to show the number of syllables in the words. 
skiing 
alliance 
extremely 
convenience 
attendance 
committee 
yielding 
buffaloes 
4. Write "k" or "s" under the "c" in the following words to 
show the sound. 
colonial committee convenience attendance 
5. Write the new word which ends with "ment". 
6. Write the three new words which have the two vowels 11 ie" 
which sound like long ".e 11 • 
7. Complete the following words: 
equ ___ y 
con i 
van 
ce 
t s 
buff lo s 
8. Note and say the sound of 11 ti 11 in the word initiated. 
Circle the "ti 11 • 
g. Write the two new words which end with the two letters "ce". 
10. Add a suffi~. 
The ice cream business is very profit in the summer 
time. ----
I' 
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List of words 
yielding 
amendment 
suing 
attendance 
occasionally 
LIST IV - WORD MEANING 
buffaloes 
convenience 
colonial 
alliance 
equally 
initiated 
farewell 
porcupines 
committee 
skiing 
kindling 
immediately 
profitable 
vanities 
extremely 
Directions: The teacher will say each new word to the class. 
The class will_repeat the word back to the teacher. 
Read this story: 
Stories of colonial times include a variety of descrip-
tions of early experiences, from encountering porcupines or 
buffaloes, to forming a constitution. History tells how each 
colonist said farewell to his homeland and life of comparative 
convenience, and initiated a new way of living. In this coun-
try, they knew vanities would not be appreciated, and business 
' was not likely to be especially profitable, at least not im-
mediately. 
I 
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Settlers had many extremely difficult problems to over-
come, and often they were in attendance at committee meetings, 
where they formed more than one alliance, in order to overcome 
these obstacles. Occasionally, one had to be a little yielding 
of his rights to another, for in early America no one could 
become involved in suing another if his opinion were not 
equally represented. However, during the winter, as these men 
sat around the kindling fire, discussing anything from a future -
amendment, to the day's fun of skiing, they realized they were i 
banded together for a common purpose, and attempted to do their • 
, sha~e in building a new country. 
I. Find the new words in the story and underline them. 
II. Write the words that mean 
a. now and then 
b. good-bye 
c. very 
d. partnership 
e. started 
III. Write a sentence using each of the following words: con-
venience, committee, profitable, amendment, equally. 
IV. Write a synonym for each of the following words: a 
change, evenly, comfort, begun, agreement. 
· List of words 
amendment 
attendance 
buffaloes 
colonial 
equally 
~====================~·~5=2~==== 
LIST IV - DICTIONARY SKILLS 
farewell 
immediately 
kindling 
profitable 
·skiing 
porcupines 
alliance 
vanities 
initiated 
convenience 
extremely 
committee 
occasionally 
suing 
yielding 
1. Write the root word for each of the following words. Use 
your dictionary, if necessary. 
immediately 
amendment 
buffaloes 
porcupines 
extremely 
attendance 
2. Put each of the following groups of words in alphabetical 
order. 
Ill colonial, kindling, amendment, initiated, skiing 2 equally, buffaloes, porcupines, yielding, committee 3 farewell, immediately, vanities, alliance, occasionally 4 attendance, profitable, convenience, extremely, suing 
3. There are 26 letters in the alphabet and if you divided 
them into three groups, they would be divided in the follow-
ing way: 
Front Middle Back 
a b c d e f g h i j k 1 m n o p q r s t u v w x y z 
Make three columns on your paper and write each of the 
above spelling words in the correct column. 
4. Find at least two meanings for each of the following words. 
convenience alliance amendment yielding vanities 
I' I 
,, 
List of words 
amendment 
attendance 
buffaloes 
colonial 
equally 
LIST IV - RULES 
farewell 
immediately 
kindling 
profitable 
skiing 
porcupines 
alliance 
vanities 
initiated 
convenience 
extremely 
committee 
occasionally 
suing 
yielding !! _________________________ _ 
' I 
I Directions: The teacher will review the following rules be-
fore the class starts the exercises I 
I 
I lo The 11 q" is always followed by 11U 11 • The "qu" usually spells 
the "kw" sound. Write the word in which the 11 qu 11 spells 
the 11 kw 11 sound and underline the 11 qu". 
2. It is usually correct to say that each syllable has a vowel , 
in it. Using this rule, write the following words into 
syllables. 1 
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convenience profitable farewell initiated ;j 
1 3. When a word ends in 11 le 11 and a consonant precedes the "1", 
that consonant usually begins the last syllable. 
II 
I 
Write the word profitable according to this rule and check 
it with the word in exercise 2. 
4. When there are two consonants between two vowels, we sep-
arate the word between the consonants to break the word into 
syllables. 
Use this rule to write the worrebelow in syllables. 
buffaloes committee 
occasionally 
immediately attendance 
I 
I 
IV. CONSTRUCTION OF TESTS 
For purposes of measuring growth, a final test was admin-
istered weekly to each classroom on Friday. These tests con-
sisted of the following: List I, a list test dictated by the 
teacher; List II, a multiple-choice test with five responses; 
List III, a dictated sentence test utilizing the words; and 
List IV, the children were required to write an original sen-
tence for each word. These tests were corrected by the teacher ! 
and analyzed for spelling accuracy. 
At the completion of the study the entire eighty words 
, were tested in straight list form to ascertain the over-all 
retention. 
I 
CHAPTER IV 
ANALYSIS OF DATA 
It was the purpose of this study to attempt to determine 
which type of exercise used in spelling books produced the 
greatest amount of learning. 
The exercises were tried in three towns on the outskirts 
of Boston with two hundred and thirty-seven fifth and sixth 
grade children. 
The data were analyzed to determine: 
1. The amount of learning of the eighty words used in 
the study. 
2. The difference between scores on the Stanford Achieve-
ment Test before and after doing the exercises. 
3. Which type of exercise produced the greatest amount 
of gain. 
a. In Grade V 
b. In Grade VI 
c. In the combined grades 
4. Which type of exercise produced the best results for 
the highest quarter on the basis of the Intelligence 
Quotient. 
a. In Grade V 
b. In Grade VI 
c. In the combined grades 
5. Which type of exercise produced the best results in 
the lowest quarter on the basis of the Intelligence 
II 
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Quotient. 
a. In Grade V 
b. In Grade VI 
c. In the combined grades 
The first two tables give a statistical picture of the 
population used in this study on the basis of Chronological Age 
and Intelligence Quotients. 
C.A. 
I.Q. 
TABLE IV 
COMPARISON OF C.A. AND I.Q. FOR GRADE V 
No. 
121 
121 
Range 
117-161 
60-151 
Mean 
126 
109 
S.D. 
7.80 
14.60 
An examination of the above table indicates an average 
1 
chronological age of one hundred twenty-six months or ten years. 
The Intelligence Quotient score of one hundred nine shows 
a slightly higher than average intelligence for Grade v. 
Again, the scores indicate a normal heterogenous group of 
fifth graders participating in the study. 
TABLE V 
COMPARISON OF C.A. AND I.Q. FOR GRADE VI 
C .A. 
I.Q. 
No. 
117 
117 
Range 
122-160 
78-142 
Mean 
132 
107 
S.D. 
6.33 
13.15 
An examination of the above table shows that the average 
chronological age of these children was one hundred thirty-two 
onths or eleven years. This is the normal age for children in 
grade six. 
The inean Intelligence Quotient score of one hundred and 
seven indicates that children fall into the normal range of 
-'ntelligence. 
The classes used in this study can therefore be considered 
epresentative of a heterogeneous population. 
TABLE VI 
A COMPARISON OF FINAL AND PRE-TEST ACHIEVEMENT SCORES 
IN GRADE FIVE ON THE STANFORD ACHIEVEMENT TEST 
Pre 
Final 
No. 
120 
116 
Mean 
6.4 
5.10 
S.D. 
13.80 
12.55 
S.E.m 
1.27 
1.17 
Diff. S.E.Diff. 
4 1.73 
C .R. 
2.312 
In the comparison of final and pre-test achievement scores 
grade five, the difference of 4 yielded a critical ratio of 
.312 which is statistically significant at the five percent 
This revealed an improvement of four months in the 
inal achievement test. 
A general analysis of the data is shown in Tables VI, VII, 
II, and IX. Critical ratios indicate the significance .of the 
comparisons. 
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TABLE VII 
A COMPARISON OF FINAL AND PRE-TEST ACHIEVEMENT SCORES 
IN THE STANFORD ACHIEVEMENT TEST FOR GRADE VI 
No. Mean S.D. S.E.m Diff. S.E.Diff. C.R. 
Final 119 7-4 17.00 
Pre- 119 6-6 16.10 
1.55 
1.48 
8 2.14 3-74 
In the comparison of the final and pre-test achievement 
scores in Grade VI~ the difference of eight yielded a critical 
ratio of 3.74 which is statistically significant at the one 
per cent level. This revealed an improvement of eight months 
in the final achievement test. 
TABLE VIII 
THE SCORES ON TESTS OF EIGHTY WORDS AFTER STUDY 
Grade No. Pupils Range Mean S.D. 
v 116 0 - 80 51.66 22.80 
VI 119 1 - 79 61.60 20.02 
An examination of the above table indicates a mean score 
in Grade V of 51.66. The average score of 61.60 in Grade VI 
shows a normal amount of step-up in score between grades. 
I 
I 
.I 
!I 
lj 
! 
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TABLE IX 
A COMPARISON OF MEAN SCORES ON THE VARIOUS TYPES 
OF EXERCISES FOR THE TWENTY WORD TEST 
Type Mean S.D. 
Dictionary Skills 17.10 7.26 
Word Analysis 14.74 5.94 
Word Meaning 14.22 5.79 
Rules 14.15 5.73 
A scanning of Table IX shows that dictionary type exer-
, cises produced the highest mean score. The other three types 
were very like and showed no appreciable difference. 
In order to determine which type of exercises produced 
the greatest gain, means and standard deviations were obtained 
for each list of twenty words. The following Tables X, XI, 
and XII present a comparison of the mean scores and the crit-
ical ratios obtained through the analysis. 
II 
I 
I 
. I 
1. 
2. 
3. 
4. 
5· 
b • 
7.-
b. 
g. 
10. 
11. 
TABLE X 
A COMPARISON OF SCORES ON FOUR TYPES 
OF EXERCISES FOR GRADES V AND VI 
Group No. Mean S.D. S ;E.m Diff. S.E.Diff. 
Word 
Meaning 236 14.22 5.79 
-39 .07 .54 
Rules 237 14.15 5-73 -37 
Di ct1.onary 
Skills 232 17.10 7.26 .41 2.95 .61 
Rules 237 11-1-.15 5-73 .37 
Dictionary 
Skills 232 17.10 7.26 .19 2.36 .44 Word 
Analysis 236 14.74 5.94 
-39 
Dictionary 
Skills 232 17.10 7.26 .19 2.88 .44 Word 
Meaning 236 14.22 5·79 -39 
Word 
Meaning 236 14.22 5-79 -39 
.52 .55 Word 
Analysis 236 14.74 5.94 
-39 
Word 
Analysis 236 14.74 5-94 ·39 ·59 .54 
C.R. 
.13 
4.84 
5.36 
6.54 
.94 
1.10 
12. Rules 237 .14.15 5-73 .'37 
In the first comparison of word meaning and rules at the 
. 
I, 
I 
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fifth and sixth grade level, the difference of .07 yielded the 1 
critical ratio of .13 which is not statistically significant. 
In the second comparison of dictionary skills and rules 
the difference of 2.95 yielded a critical ratio of 4.84 which 
is statistically significant at the one percent level in favor 
11 
of dictionary skills teaching. 
' 
,! In the comparison of dictionary skills and word analysis 
the difference of 2.36 yielded a critical ratio of 5.'36 which 
·, is statistically significant in favor of dictionary skills 
IJ 
I 
I 
teaching. 
In the fourth comparison of dictionary skills and word 
meaning the difference of 2.88 yielded a critical ratio of 6.54 
which is statistically significant at the one percent level in ' 
favor of dictionary skills teaching. 
In the fifth comparison of word meaning and word analysis , 
the difference of .52 yielded a critical ratio of .95 which is 1 
not statistically significant. 
The final comparison of word analysis and rules revealed 
the difference of .59 which yielded the critical ratio of 1.10 
which is not statistically significant. 
TABLE XI 
A COMPARISON OF SCORES ON FOUR TYPES OF EXERCISES FOR GRADE V 
Group No. Mean S.D. S.E.m Diff. S.E.Diff. C.R. 
1. Word 
Meaning 114 10.02 6.72 .63 6.09 .83 7.34 
2. Rules 114 16.11 5-79 .54 
1. Dictionary 
Skills 114 13.23 5-31 ·55 2.88 -74 3.90 
2. Rules 114 16.11 5.79 .50 
1. Word 
Analysis 114 13.14 5-94 .56 
2. Dictionary .09 -75 .12 
Skills 114 13.23 5.31 .50 
1. Word 
Meaning 114 10.02 6.72 .63 
2. Dictionary 3.21 .81 3.96 
Skills 114 13.23 5-31 .50 
1. Word 
Analysis 114 13.14 5.94 .56 3.12 .84 2. Word 3-71 
Meaning 114 10.02 6.72 .63 
1. Word 
Analysis 114 13.14 5.94 .56 2.97 .75 3.96 
2. Rules 114 16.11 5-79 .50 
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In the first comparison of word meaning and rules at the 
fifth grade level, the difference of 6.09 yielded a critical 
ratio of 7.34 which is statistically significant at the one 
percent level in the favor of rules teaching. 
The second comparison of dictionary skills and rules re-
veals the difference of 2.88 which yielded a critical ratio 
of 3·.90 which is also statistically significant at the one per-
cent level in favor of rules teaching. 
In the comparison of word analysis and dictionary skills 
' the difference of .09 yielded a critical ratio of .12 which 
is not statistically significant. 
In the fourth comparison of word meaning and dictionary 
skills the difference of 3.21 yielded a critical ratio of 3.96 
which is statistically significant at the one percent level in 
favor of rules teaching. 
In the comparison of word analysis and word meaning the 
difference of 3.12 yielded a critical ratio of 3.71 which is 
statistically significant at the one percent level in the 
favor of word analysis teaching. 
The final comparison of word analysis and rules reveals 
1 the difference of 2.97 which yielded a critical ratio of 3.96 
which is statistically significant at the one percent level 
il 
. in the favor of rules teaching. 
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TABLE XII 
A COMPARISON OF SCORES ON FOUR TYPES OF EXERCISES FOR GRADE VI 
Group No. Mean S.D. S.E.m Diff. S.E.Diff. C.R • 
.. 
1. Word 
Meaning 123 16.30 5-54 -50 .84 .67 1.25 
2. Rules 127 15.46 _4_._t>9 •_'!I±_ 
1. Dictionary 
Skills 121 16.61 5.46 .50 1.15 .66 1.74 
2. Rules 127 15.4b 4.t39 .44 
1. Dictionary 
Skills 121 16.61 5.46 .48 
.15 .69 2. Word .11 
Analysis 132 16.46 5-43 .50 
1. Dictionary 
Skills 121 16.61 5.46 .50 
.31 .71 .44 2. Word 
Meaning 123 16.30 5.54 .50 
1. Word 
Meaning 123 16.30 5-54 .48 
.16 .69 2. Word .11 
Analysis 132 16.46 5.43 .50 
1. Word 
Analysis 132 16.46 5-43 .48 1.00 .65 1.53 
2. Rules 127 15.4b 4.t59 .44 
In the first comparison of word meaning and rules at the 
sixth grade level, the difference of .84 yielded a critical 
I I, 
II 
I 
ratio of 1.25 which is not statistically significant. 1 · 
l 
The second comparison of dlctionary skills and rules re- 1 
vealed the difference of 1.15 which yielded the critical ratio 11 
1 
of 1.74 which is not statistically significant. 
The comparison of dictionary skills and word analysis re-
sulted in a difference of .15 and yielded the critical ratio 
· of .11 which is not statistically significant. 
In the fourth comparison of dictionary skills and word 
meaning the difference of .31 yielded the critical ratio of 
I' 
.44 which again is not statistically significant. 
The compari son of word meaning and word analysis revealed 
a difference of .16 and yielded a critical ratio of .11 which 
is not statistically significant. 
In the fina l comparison of word analysis and rules the 
difference of 1.00 yielded the critical ratio of 1.53 whieh is 
not statistically significant. 
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Means and standard deviations were then computed for each ' 
1 group of twenty words for the highest and lowest quartiles in 
1 terms of intelligence quotient. 
Comparisons resulting in critical ratios are presented in 
1 the remaining tables. I 
TABLE llii 
A COMPARISON OF SCORES ON FOUR TYPES OF EXERCISES 
FOR PUPILS OF LOW INTELLIGENCE IN GRADES FIVE AND SIX 
Group No. Mean S.D. S.E.m Diff. S.E.Diff. C.R. 
-Word 
Meaning 56 9-93 .. 5-91 -79 3.46 1.1 3.12 
Rules 5o o.47 5-70 .7b 
Dictionary 
Skills 56 8.83 5.28 .70 2.36 1.0 2.36 
Rules 5b 6.47 5-70 .7o 
Dictionary 
Skills 56 8.83 5.28 .70 1.15 1.1 1.05 Word 
Analysis 56 9.98 6.57 .87 
Dictionary 
5.28 Skills 56 8.83 .70 1.10 1.0 1.10 Word 
Meaning 56 9-93 5.91 -79 
\'lord 
Meaning 56 9.93 5.91 .79 
.5 1.2 .42 Word 
Analysis 56 9.98 6.57 .87 
Word 
Analysis 56 9.98 6.57 .87 3.51 1.2 2.81 
Rule.,s - 56_ 6 .lf_'l 5 .. ]0 
-70 =~ 
II 
I 
' 
II 
I 
I 
I 
·I 
II 
I 
:I: 
l 
In the first comparison of word meaning and rules the dif-
ference of 3.46 yielded a critical ratio of 3.12 which is sta-
tistically significant at the one percent level in favor of 
vwrd meaning teaching. 
In the second comparison of dictionary skills and rules 
the difference of 2.36 yielded a critical ratio of 2.36 which 
is statistically significant at the five percent level in favor 
of dictionary skills teaching. 
In the third comparison of dictionary skills and word 
analysis the difference of 1.15 yielded a critical ratio of 
1.05 which is not statistically significant but is in favor of 
word analysis. 
In the fourth comparison of dictionary skills and word 
meaning the difference of 1.10 yielded a critical ratio of 1.10 
which is not statistically significant. 
In the comparison of word meaning and word analysis the 
difference of .5 yielded a critical ratio of .42 which is not 
statistically significant though it favors word analysis. 
In the final comparison of word analysis and rules the 
difference of 3.51 yielded a critical ratio of 2.81 which is 
statistically significant in the favor of word analysis teach-
ing. 
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TABLE XIV 
A COMPARISON OF SCORES ON FOUR TYPES OF EXERCISES 
FOR PUPILS OF LOW INTELLIGENCE IN GRADE FIVE 
Group No. Mean S.D. S.E.m Di.f.f. S.E.Di.f.f. 
Word 
Meaning 25 3.43 4.95 1.01 .53 1.33 
Rules 25 3.9b 4.20 .t$b 
Dictionary 
Skills 25 3·99 5.46 1.11 .03 1.40 
Rules 25 3.96 4.20 .t$6 
Word 
Analysis 25 3.99 6.99 1.42 
.oo 1.80 Dictionary 
Skills 25 3.99 5.46 1.11 
Dictionary 
Sk i l l s 25 3-99 5.46 1.11 
.56 1.50 Word 
Meaning 25 3.43 4.95 1.01 
Word 
Meaning 25 3.43 4.95 1.01 
.56 1.74 Word 
Analysis 25 3.99 6.99 1.42 
Word 
Analysis 25 3.99 6.99 1.42 .03 1.66 
Rules 25 3.96 1f.20 .t$6 
C.R. 
.40 
.02 
.00 
-37 
.32 
.02 
In comparing word meaning and rules the difference o.f .53 
yielded a critical ratio o.f .40 which is not significant. 
The comparison o.f dictionary skills and rules revealed a 
'I 
· difference of .03 and resulted in a critical ratio o.f .02 which 
is not significant. 
The comparison o.f word analysis and dictionary skills 
yielded no difference in mean scores and a critical ratio o.f 
.00 which is not significant. 
The .fourth comparison o.f dictionary skills and word mean- ' 
ing resulted in a difference o.f .56 and yielded a critical 
~ ratio o.f .37 which is not significant. 
- --
I 
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The fifth comparison of word meaning and word analysis 1! 
I 
yielded a difference in mean scores of .56 and resulted in a 
I 
' critical ratio of .32 which is not significant. 
The final comparison of word analysis and rules yielded 
11 a difference of .03 
; 
and revealed a critical ratio of .02 which 
i is not significant. 
·I 
I' 
TABLE XV 
A COMPARISON OF SCORES ON FOUR TYPES OF EXERCISES 
FOR PUPILS OF LOW INTELLIGENCE IN GRADE SIX 
Group No. Mean S.D. S.E.m Diff. S.E.Diff. 
Word 
Meaning 28 13-96 5-79 .11 3.98 .22 
Rules 2~ 9-9~ 5-70 .20 
Dictionary 
Skills 28 11.86 5-76 .21 1.88 .28 
Rules 2~ 9-9~ 5-70 .20 
Dictionary 
Skills 28 11.86 5-76 .21 1.88 .30 Word 
Analysis 28 9.98 5-85 .21 
Dictionary 
Skills 28 11.86 5.76 .21 2.10 .24 vlord 
Meaning 28 13.96 5-79 .11 
Word 
Meaning 28 13.96 5-79 .11 3.98 .22 Word 
Analysis 28 9.98 5-85 .21 
vlord 
Analysis 28 9.98 5.85 .21 0 .28 
Rules 2~ 9-9b 5.70 .20 
C.R. 
18.04 
5.16 
5-13 
8.75 
18.04 
.00 
I 
II 
li 
I' ,I 
I. 
,, 
I 
I 
!I 
,I 
I 
I 
:I In the first comparison of word meaning and rules the dif- :. 
•I 
· ference in mean scores of 3.98 yielded a critical ratio of 
18.04 which is highly significant in the favor of the word 
meaning teaching. 
The comparison of dictionary skills and rules yielded the 
-=-- --- -'=-=-....=~~'=====-- ~=== 
I 
l 
~ difference in means of 1.88 and yielded a critical ratio of 
5.16 which is statistically significant in favor of dictionary 
skills teaching. 
II 
In the comparison of dictionary skills and word analysis 
the difference of 1.88 yielded a critical ratio of 5.13 which 
is statistically significant in the favor of dictionary skills 
teaching. 
In the fourth comparison of dictionary skills and word 
meaning the difference in means of 2.10 yielded a critical 
ratio of 8.75 which is statistically significant in the favor 
of word meaning teaching. 
In the fifth comparison of word meaning and word analysis 
the difference of 3.98 yielded a critical ratio of 18.04 which 
is highly significant in the favor of word meaning teaching. 
In the final comparison of word analysis and rules the 
difference was zero which shows the two techniques to be iden-
tical. 
TABLE XVI 
I 
ll 
' tl 
A COMPARISON OF SCORES ON FOUR TYPES OF EXERCISES 1. 
FOR PUPILS OF HIGH INTELLIGENCE IN GRADES FIVE AND SIX 
Group No. Mean S.D. S.E.m Diff. S.E.Diff. C .R. 
Word 
Meaning 56 17.48 4.47 .60 .05 .81 .06 
Rules 5o 17.53 3-99 .5LI-
Dictionary 
Skills 56 18.03 4.02 .54 
-50 .76 .66 
Rules 56 17.53 3-99 .54 
Dictionary 
Skills 56 18.03 4.02 .54 
.07 .79 .09 Word 
Analysis 56 18.10 3.78 .54 
DictJ.onary 
Skills 56 18.03 4.02 .54 
-55 .81 .68 Word 
Meaning 56 17.48 4.47 .60 
Word 
Meaning 56 17.48 4.47 .60 .62 .78 .80 
Word Analys1s 56 lb.lO 3-7b -5:L 
VJord 
Analysis 56 18.10 3.78 .51 
-57 .74 .78 
Rules 56 17.53 3-99 .54 
In the comparison of word meaning and rules the difference 
I 
'l 
' 
,I 
'I .05 yielded a critical ratio of .06 which is not statistically ' 
•I significant. 
In the second comparison of dictionary skills and rules 
the difference .50 yielded a critical ratio of .66 which is not 1 
statistically significant. 
In the third comparison of dictionary skills and word 
analysis the difference .07 yielded a critical ratio of .09 
which is not statistically significant. 
In the fourth comparison of dictionary skills and word 
: meaning the difference of .55 yielded a critical ratio of .68 ,, 
' which is not statistically significant. 
I 
' 
II 
t' 
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69 
I In the comparison of word meaning and word analysis the 
I i' difference of .62 yielded a critical ratio of .80 which is not 
I 
I' statistically significant. 
I In the final comparison 
1: difference of .57 yielded a 
I 
of word analysis and rules the 
critical ratio of .78 which is not 
11 statistically significant. 
II 
h 
1 
I 
I' 
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TABLE XVII 
A COMPARISON OF SCORES ON FOUR TYPES OF EXERCISES 
FOR PUPILS OF HIGH INTELLIGENCE IN GRADE FIVE 
Group No. Mean S.D. S.E.m Diff. S.E.Diff. 
Word 
Meaning 25 12.gg 4.26 .87 3.05 1.25 
Rules 25 lb.OLJ. LJ..3CS .• dg 
Dictionary 
Skills 25 16.81 4.41 .go 
-77 1.27 
Rules 25 lb.OLJ. LJ..3ts .csg 
Dictionary 
Skills 25 16.81 4.41 .go 0 1.27 Word 
Analysis 25 16.81 4.41 .go 
Dictionary 
Skills 25 16.81 4.41 .go 3.82 1.25 Word 
Meaning 25 12.gg 4.26 .87 
Word 
Meaning 25 12.gg 4.26 .87 3.82 1.25 Word 
Analysis 25 16.81 4.41 .go 
Word 
Analysis 25 16.81 4.41 .go 
-77 1.27 
Rules 25 lb.OLJ. LJ..3d .csg 
C .R. 
2.45 
.61 
0 
3.06 
3.06 
.61 
In the first comparison of word meaning and rules at the 
1
; fifth grade level, the difference of 3.05 yielded the critical 
ratio of 2.45 which is statistically significant at the five 
I 
il percent level of probability in favor of rules. 
The second comparison of dictionary skills and rules 
I 
II 
- ---
- --
4lt ~ resulted in a difference of .77 which yielded a critical ratio 
1 of • 61 which is not significant .• 
I In comparing dictionary skills and word analysis the lack 
II of a difference resulted in a critical ratio of .00 which is 
II not significant. 
ll I I The comparison of dictionary skills and word meaning 
I 
11 yielded a difference of 3.82 which resulted in a critical ratio I 
of 3.06 which is significant at the one percent level in favor 
II of die tionary skills. 
II 
ji The fifth comparison of word meaning and word analysis 
,, 8 
, revealed a difference of 3. 2 and yielded a critical ratio of 
' 3.06 which is statistically significant in favor of word 
I 
I' analysis. 
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In the final comparison of word analysis and rules the 
I 
I 
difference of .77 yielded a critical ratio of .61 which is not I 
11 statistically significant. 
,, 
I 
I 
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TABLE XVIII 
A COMPARISON OF SCORES ON FOUR TYPES OF EXERCISES 
FOR PUPILS OF LOW INTELLIGENCE IN GRADE SIX 
Group No. Mean S.D. S.E.m Diff. S.E.Diff. 
Word 
Meaning 28 18.87 2.16 .42 .09 .58 
Rules 2~ 1~.7~ 2.13 .41 
Dictionary 
Skills 28 18.85 2.49 .48 .07 .63 
Rules 2~ 1~-7~ 2.13 .41 
Dictionary 
Skills 28 18.85 2.49 .48 
.14 
-75 Word 
Analysis 28 18.71 3.00 .58 
Dictionary 
Skills 28 18.85 2.49 .48 
.02 .63 Word 
Meaning 28 18.87 2.16 .42 
Word 
Meaning 28 18.87 2.16 .42 
.16 Word .71 
Analysis 28 18.71 3.00 .58 
Word 
Analysis 28 18.71 3.00 .58 .07 . 71 
Rules 2~ 1~.7~ 2.13 .41 
C.R. 
.16 
.11 
.19 
.03 
.23 
.10 
I' 
I 72 
In the first comparison of word meaning and rules the dif- '1 
ference of .09 yielded a critical ratio of .16 which is not 
statistically significant. 
The second comparison of dictionary skills and rules gave 
p a difference of .07 and yielded a critical ratio of .11 which 
I 
· is not statistically significant. 
I, 
In the third comparison of dictionary skills and word 
1: analysis the difference of .14 yielded a critical ratio of .19 , 
I 
which is not statistically significant. 
In the fourth comparison of dictionary skills and word 
meaning the difference of .02 yielded a critical ratio of .03 
--:1! 
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e I which is not statistically significant. 
In the fifth comparison of word meaning and word analysis , 
the difference of .16 yielded a critical ratio of .23 which is 
'' not statistically significant. 
In the final comparison of word analysis and rules the 
difference in means of .07 yielded a critical ratio of .10 
'I which is not statistically significant. 
.I 
ii 
CHAPTER V 
S~~RY AND CONCLUSIONS 
I. INTRODUCTION 
It was the purpose of this study to try out the different 
types of practice exercises found in spelling books to deter-
mine which produced the greatest amount of learning. 
The analysis of ten textbooks revealed the following 
types as those most frequently employed: 
1. Word Analysis 3. Rules 
2. Dictionary Skills 4. Word Meaning 
The exercises were tried out in three towns in the greater 
1: Boston area. Two hundred and thirty-seven children in grades 
five and six participated in the study. 
II. CONCLUSIONS 
I. General Conclusions 
The results of the data for both grades five and six are 
listed below: 
1. The difference between means on the final and pre-
test Stanford Achievement Test scores in grade five 
yielded a critical ratio of 2.31 which is statis-
tically significant at the five percent level. An 
improvement of four months in the final achievement 
test was noted in this comparison. 
2. The difference in mean scores in the Stanford 
Achievement Test in grade six yielded a critical 
ratio of 3.74 which is statistically significant. 
I 
I' I 
II 
I 
I 
I 
' 
I! 
II 
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An improvement of eight months was the result in 
-==-· f5 ---
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this final test. 
3. The scores on the final test of eighty words in 
grade five yielded a mean score of 51.66. The 
average score of 61.60 in grade six indicated a 
normal step up in scores between grades. 
4. In an analysis of means on the four types of ex-
exercises presented in this study, the dictionary 
type exercises produced the highest mean score. 
The means of the three other type exercises were 
very similar and showed little difference. 
Conclusions Related to Superiority of Exercise Types 
Combined Grades Five and Six 
1. In making comparisons between the different types 
of exercises, the following critical ratios were 
significant. 
a. Dictionary skills were superior to rules 
with a statistically significant ratio of 
4.84. 
b. Dictionary skills were also superior to 
word analysis with a statistically signif-
icant critical ratio of 5.36. 
c. Dictionary skills were superior to word 
meaning with a statistically significant 
critical ratio of 6.54. 
2. In other comparisons the critical ratios were 
I 
II 
I 
I 
I 
I 
li 
sufficiently low to have no statistical 
significance. 
3. In general~ therefore~ it may be concluded 
that dictionary skills produced superior 
learning on the basis of combined groups. 
Grade Five 
1. Rules proved superior to word meaning with a 
critical ratio of 7.34 which is statistically 
significant. 
2. Rules were also superior to dictionary skills 
with a statistically significant critical 
ratio of 3.90. 
3. Dictionary skills were superior to word mean-
ing with a critical ratio of 3.96 which is 
statistically significant. 
4. Word analysis was superior to word meaning 
with a critical ratio of 3.71 which is sta-
tistically significant. 
5. Rules were also superior to word analysis 
with a critical ratio of 3.96 which is sta-
tistically significant. 
6. In general, therefore, in grade five, rules 
produced the greater amount of learning in 
comparing the other types of exercises. 
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Grade Six 
1. In comparing the various types of exercises 
for the population in grade six there were 
no statistically significant critical ratios, 
and there seemed to be little difference in 
the amount of learning from the various types 
of exercises. 
III. Conclusions in Relation to the Lowest Quartile on the 
Basis of Intelligence 
Combined 
1. Dictionary skills were statistically signif-
icant over rules at the five percent level, 
with a critical ratio of 2.36. 
2. Word analysis was statistically significant 
over rules at the one percent level with a 
critical ratio of 2.81. 
3. Word meanipg was significant over rules at 
the one percent level, with a critical ratio 
of 3.12. 
Grade Five 
1. There were no significant critical ratios 
among the four types of exercises for the 
lowest quarter of the fifth grade. 
Grade Six 
1. In the sixth grade all comparisons were 
statistically significant, with the excep-
tion of that made between word anal sis 
. 77 
I 
I 
I 
and rules. 
2. The following differences were found: 
a. Word meaning was superior to rules. 
b. Dictionary skills were superior to rules. 
c. Dictionary skills were superior to word 
analysis. 
d. Word meaning was superior to dictionary 
skills. 
e. Word meaning was superior to word analysis. 
3. In general 3 therefore 3 word meaning and dic-
tionary skills were superior types of exer-
cises for the lower quartile of the sixth 
grades. 
IV. Conclusions in Relation to the Highest Quartile on the 
Basis of Intelligence 
Combined 
1. No type of exercise proved superior. 
Grade Five 
1. Dictionary skills were superior to word 
meaning with a critical ratio of 3.06 which 
is statistically significant at the one 
percent level. 
2. Word analysis was superior to word meaning 
with a critical ratio of 3.06 which also is 
statistically significant at the one percent 
level. 
3. Rules were superior to word meaning with a 
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critical ratio of 2.45 which is statistically 
significant at the five percent level. 
4. No clear pattern emerges in the fifth .grade. 
Grade Six 
1. No type of exercise proved superior. 
III. LIMITATIONS OF THE STUDY 
1. This study was conducted in four major groups which 
included 5th and 6th grade levels. Therefore, the 
comparisons among the four types of exercises in-
volved two grade levels. 
2. Spelling book exercises were presented in an intensi-
fied manner and not sporadically as found in the basic 
spelling texts. 
3. The exercises presented in this study were limited 
by the format found in the basic spelling book texts. 
IV. SUGGESTIONS FOR FURTHER STUDY 
1. Since the purpose of this study was to construct 
lessons which would correspond to the exercises 
in fifth and sixth grade spelling texts, compara-
tive studies could be done at separate grade levels. 
2. A similar study could be conducted utilizing ex-
amples of spelling book exercises taken directly 
II from the text rather than constructed. 
II 
:I 
l 3. In order to determine the effectiveness of each 
type of spelling book exercise, similar studies 
!I 
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could be conducted based upon each type of exercise 
found in the current spelling texts. 
4. In order to test the full potential of each of the 
four types of exercises utilized in this thesis, 
exercises could be constructed, in each of the four 
areas, not limited by the format found in spelling 
texts. 
1 
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TEST 1 Paragraph Meaning 
DIRECTIONS: Read each paragraph below. Decide which of the numbered words at thA 
right is best for each blank, and then mark the answer space that is numbered th~ 
same as the word you have chosen. Study the sample below, and answer the other 
questions in the same way. 
SAMPLE: I am shorter than my sister and taller than my brother. 51 1 friend 
This morning we stood beside one another. I looked down 3 sister 
at my 51 and 52 at my sister. 62 5 around 7 up 
1-2 Jane built a house with blocks. 
playroom. She put a ball in the 
It had a kitchen and a 1 1 comer 
1 and some dishes in 3 playroom 
the 2 
3-4-5 Tommy is learning to swim. He puts his face in the 
water and begins to kick. Then he turns his face sidewise to 
get a breath and brings one arm up, over, down, and back. 
He has learned three things: to use his 3 for kicking; to 
get a 4 between strokes; and to pull himself forward 
with his 5 
6-7-8 At school we play dodge ball. The children form a circle. 
One child stands in the center and throws a big 6 toward 
·the others. If a child is hit, he has to stand in the 7 and 
8 the ball. 
9-10 Long ago the Indians of the Great Plains killed and ate 
buffaloes. They made their tepees and clothing out of buffalo 
skins. Some of their cooking vessels were even made of raw-
hide from the same animal. The horns and bones provided 
tools. Thus, the 9 was in many ways a useful 10 to 
these Indians. 
11-12 Next to the air we breathe, water is the most necessary 
thing for life. Persons can live for several weeks without 
food. To go without 11 for more than a few days will 
cause even the strongest man to die. One can go without 
12 much longer than he can go without water. 
13-14 The sand on our ocean beaches was once rock. Tides 
and waves pound the rocks, and the tiny 13 that are 
broken off are called grains of 14 
15-16 Once there was a boy who liked to earn money. · In his 
garden he raised vegetables. Every day he took some of his 
15 to the market to 16 
2 5 box 7 playroom 
3 1 legs 3 hands 
4 5 rest 7 look 
9 arms 6 11 toes 
6 1 ring 3 tire 
7 5 center 7 comer 
8 9 throw 11 hit 
9 1 skin 3 butlalo 
10 5 material 7 thing 
1 air 11 
· 3 food 
12 5 air 7 breathing 
13 1 bits 3 plants 
14 5 com 7 sand 
15 1 money 3 carrots 
16 5 spend 7 show 
2 brother 
4 feet 
6 back 
8 down 
2 yard 
4 kitchen 
6 drawer 
8 kitchen 
2 arms 
4 strength 
6 breath 
8 kick 
10 legs 
12 body 
2 wheel 
4 ball 
6 yard 
8 circle 
10 bounce 
12 push 
2 deer 
4 .meat 
6 product 
8 animal 
2 sleep 
4 water 
6 food 
8 anything 
2 shells 
4 microbes 
6 wheat 
8 rock 
2 flowers 
4 toys 
6 sell 
8 play 
[ 2 ] Go on to the next page. 
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TEST 1 Paragraph Meaning (Continued) 
a-18-19 Nowadays printer's type is made in a number of stand-
-.rrd sizes according to the point system. Type sizes in general 
use run up to seventy-two points, which is about one inch 
high. Primers and first readers are usually set in fourteen-
point type. Newspapers frequently use eight-point. Five-
point type is so 17 that it is 18 to read. Most school-
books are set in about twelve-point type, which is 19 
enough to be read easily. 
2~21-22 In olden days men made their own pens from the 
quills of feathers. It required considerable skill to cut a pen 
17 1 high 3 large 
18 5 simple 7 hard 
19 9 large 11 tall 
properly so as to suit one's individual taste in writing. Stu-
20 1 
feathers 
dents were always on the lookout for good goose, swan, turkey, 3 birds 
or other bird feathers. Goose quills made the most satisfac- 5 use 
tory 20 for general 21 , but schoolmasters liked pens 21 7 times 
made from the 22 of swan feathers beqmse they fitted 9 ends 
best behind the ear. · 22 11 quills 
2 wide 
4 small 
6 pleasant 
8 easy 
10 heavy 
12 small 
2 pens 
4 stu,bs 
6 wear 
8 effects 
10 stubs 
12 parts 
23-24-25 To test the theory that the ancestors of certain South 23 1 schooner 2 craft 
Sea islanders came from Peru on rafts, scientists built a raft 3 canoe 4 ship 
after an ancient model. On this primitive 23 they crossed 24 5 Pacific 6 gulf 
the storm-swept 24 from South America to an island 7 Atlantic 8 strait 
whose people they thought to be 25 of people from Peru. 25 9 neighbors 10 ancestors 11 cousins 12 d.escendants 
·6-27-28 Did you know that rayon, a material often used for 26 1 rayon 
dresses, is made from wood pulp? Treated with certain 3 cloth 
chemicals, the 26 turns into a sticky substance known as 27 5 viscose 
viscose. In a spinning machine the 27 is forced through 7 chemical 
tiny openings to form threads which can be woven into 28 • 28 9 nets 11 dresses 
29-30 In certain parts of the world it may soon be possible to heat 
homes by utilizing sunlight. The sun's rays will heat water 29 1 intense 
which is then run through radiating pipes. Of course it wouldn't 3 long 
work very well in Canada, where in winter the days are short 5 sunny 
and the sunlight is 29 , but it would be fine in the tern- 30 7 damp 
perate deserts, where the days are 30 
31-32-33 The edges of modern silver coins are milled - that is, 
stamped with ridges. Earlier, when smooth coins were used, 
dishonest persons sometimes filed off particles of silver to sell. 
Coins had to be weighed to make sure no metal had been taken 
from them. Now we seldom 31 the coins we receive, 
since the 32 edge would quickly show the marks of any 
33 which had been done. 
31 1 count 3 feel 
32 5 smooth 7 round 
33 9 milling 
11 cutting 
34-35 Generally speaking, if the name of a town ends in ia, the 34 
.arne of a citizen of the town is formed by adding n; for 
example, Philadelphian. If the town's name ends in on, the 35 
letters ian are added. If it ends in a, not preceded by i, the 
rule is to add n. Thus, a man from Topeka" would be called 
1 Topekion 
3 Topekian 
5 Jackso-
nian 
7 Jackso-
niun . 
2 pulp 
4 tree 
6 wood 
8 rayon 
10 baskets 
12 cloth 
2 weak 
4 bright 
6 foggy 
8 frigid 
· 3+ 
2 examine 
4 weigh 
6 fta.t 
8 milled 
10 stamping 
12 molding 
2 Topekan 
4 Topekiun 
6 Jackso-
nion 
8 Jackso-
nien 
a 34 ; one from Jackson, a 35 
[ 3 ] Go on to the next page. 
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TEST 1 Paragraph Meaning (Continued) 
36- 37-38 In . general, insects may be divided into two classes. 
The group that lives on solid foods has biting mouth parts. 1 solid 2 liquid 
36 The group that lives on liquid foods has long, hollow, sucking 3 convenient 4 dry 
mouth parts. The butterfly visits flowers, drawing up its 5 green 6 plant 
food in 36 form with its long sucking tube. Grasshoppers 37 7 liquid 8 solid 
do untold damage to grain and other farm crops. Because 9 biting 10 sucking 
the graslilhopper eats 37 food, its mouth parts are of the 38 11 hollow 12 strong · 
38 type. 
39-40-41 A homonym is a word having the same pronunciation as 39 1 antonyms 2 homonyms 
another word but differing from it in meaning, origin, and often 3 synonyms 4 n~ne of these 
in spelling. A synonym is a word that has the same essential 40 5 homonyms 6 antonyms 
meaning as. another word but differs from it in spelling and 7 synonyms 8 none of these 
pronunciation. Antonyms are words that have opposite 41 9 antonyms 10 synonyms 
meanings. For example fast and swift are 39 high and 11 homonyms 12 none of 
' . th~ low are 40 , and bare and bear are 41 · • 
42-43-44 Climates often seem to contradict themselves. Who 
would think of biting cold at the equator? Nevertheless, one 
of the coldest temperatures on record was found at the top of a 
high 42 mountain in Africa. Temperature extremes al'e 
so great in the Sahara Desert that travelers who have 43 
by day may be in danger of 44 at night. 
42 1 arctic 3 equatorial 
43 5 frozen 7 shivered 
44 9 frostbite 11 fever 
2 Alaskan 
4 Siberian 
6 sweltered 
8 hailstones 
10 rain 
12 sweltering 
45-46-47-48 Mercury is a metal, just as are iron and copper, but it 
differs from other metals in that it is liquid at ordinary temper- 45 1 substances 2 elements 
3 solids 4 metals 
atures. These other 45 can be made liquid by heating to 
high temperatures. Mercury differs from water in the power- 46 ~ li~uid 1 
· ful mutual or self attraction of its atoms. Thus mercury, mmera 
though a true 46 just as water is, will not wet a paper on 47 1i wat': 
which a drop of it iS placed because its atoms have a greater woo 
. attraction for one another than they have for 47 • Mercury 48 i~ ~d 
seems most similar to other metals when very 48 co 
[ 4 ] 
• 
6 metal 
8 compound 
10 paper 
12 glass 
14 wet 
16 bright 
Stop. 
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TEST 2 Word Meaning 
.. RECTIONS: In each exercise decide which of the four numbered words will complete 
5tte 
• sentence best. Look at the number of this word. Mark the answer space at the right 
that is numbered the same as the word you have chosen. Study the samples. 
SAMPLES: 
51 The day that comes after Friday is- 1 Monday 2 Tuesday 3 Saturd~y 4 Sunday 51 
52 To draw on a blackboard, use a piece of- 5 pencil 6 stra,w 7 eraser 8 chalk 52 
1 Children are people who are very - 1 young 2 short 3 fair 4 friendly . ... . 1 
2 To be whole is to be - 5 broken 6 religious 7 old 8 all together . . . . .... . 2 
3 A chapel is a - 1 picture 2 cross 3 church 4 store . ....... . ............ 3 
4 A breeze is a - 5 sea 6 bird 7 ship 8 wind ..... . ... . .... . ......... . ... 4 
5 To command is to - 1 order 2 answer 3 destroy 4 complete .... ... . .... 5 
6 A shelter gives - 5 protection 6 warmth 7 food 8 hope . .... ... . . . ...... 6 
7 When people look for something, they engage in a -
1 game 2 search 3 march · 4 service . . ... ..... . - · ... . ................ . 1 
s When a policeman is at work, he must carry a - 5 pen 6 spear 7 badge 8 chalk s 
9 A prison is a- 1 court 2 cage 3 jail 4 bad man . ........... .. ......... 9 
-If something is small and pretty, it is - 5 china 6 dainty 7 lace 8 golden 10 
11 A long stick carried to help a person walk is a -
1 handle 2 staff 3 club 4 hammer . . ... .. ... : ..... . . . . . .. . ..... .. . ... u 
12 If you ask to be allowed to do something, you ask for -
5 allowance 6 credit 7 permission 8 relief . . . . .. .. ................... 12 
13 The things made in a factory are what it -
1 produces 2 purchases 3 destroys 4 extends . . . . . ... .. ....... : . ..... 13 
14 Difficult means - 5 hard 6 heavy 7 rapid 8 good . ... . . ... .. , . .. . .. . . . . 14 
15 A road map can be divided into different - 1 climates 2 races 3 colonies 4 regions 15 
16 To look long and steadily is to - 5 glance 6 graze 7blink 8 gaze .... .. . 16 
17 An injury is - 1 an operation 2 a fever 3 a wound 4 a bandage ... . ..... 11 
18 A man who writes plays is called -
5 a poet 6 an actor 7 an author · 8 a professor . . . . ........... . ........ 1s 
19 A vessel is a - 1 bell · 2 basket 3 boat 4 lake ............ .. .... . . . .... 19 
20 A beast that can't get away in any direction from an attack is -
5 trampled 6 cornered 7 executed 8 smuggled ...... .. . ... .. . ...... . . 20 
,A If something bothers you, it is - 1 a religion 2 an operation 3 a sin 4 a nuisance 21 
-~ Something that can't be done is - 5 difficult 6 unusual 7 assured 8 impossible 22 
23 Someone who. does a job well likes to be -
1 improved 2 blessed 3 nursed 4 praised ...••.... . ..... . ............ 23 
[ 5 ] Go on to the next page. 
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TEST 2 Word Meaning (Continued) 
24 Sometimes it can be so hot and dry that it is like -
5 a cavern 6 an oven 7 a glacier 8 a jungle . .................... . .. . 
25 If a person seeks a job, he must - 1 refuse 2 apply 3 demand 4 protest 2s 
26 One who tries to get ahead has - · 5 temper 6 authority 7 ambition 8 kindness 26 
27 If a new product is put on the market, it is-
1 introduced 2 leased 3 proposed 4 prohibited . . . . .. . . . ......... . .... 21 
28 To divide means to - 5 count 6 take .away 7 separate 8 figure .......... 28 
29 The highest court or ruler is - 1 supreme 2 radiant 3 magnificent 4 glittering 29 
30 When one gains by selling something, the sale is-
5 profitable 6 earnest 7 essential 8 final ........... . .. . .. . .. ... .... .. 3o 
31 People who dress carefully are - 1 singular 2 unique 3 indifferent 4 particular 31 
32 A hem is most like a - 5 hole 6 border 7 patch 8 slice ............... . 32 
33 The plan of a speech or a story is -
1 a commission 2 an institution 3 a principle 4 an outline . .. . . . .... . .. . 33 
34 Breaking up soil to help things grow is called- .. 
5 harvesting 6 sowing 7 cultivating 8 reaping . . . . . . ..... .. . .... . . .. . . 34 
36 An idea is often called a - 1 trifle 2 notion 3 remark 4 yam ... ..... . .. . 35 
36 If your hat is in its customary place, it is where you put it -
5 ordinarily 6 occasionally 7 rarely 8 seldom . . . .... . . . . . ..... . ... .. . 
37 The result of an act is its - 1 evidence 2 prospect 3 extent 4 effect .. .. . 37 
38 In a scientific laboratory we use apparatus; similarly, in the_home we use-
5 appliances 6 science 7 religion 8 management ...... .. ........ .. .. . . 38 
39 A watch that tells the right time to the second is -
1 reasonable 2 accurate · 3 trusting 4 sincere . : ......... : .. . ...... . ... 39 
40 If you go out and get something, you - 5 retain it 6 sustain it 7 obtain it 8 entertain it 4o 
41 The place where acity_is located isits- . 1 site 2 trace 3 hollow 4 altitude 41 
42 
"About the same" means - 5 varied 6 approximately 7 leveled 8 consequently 42 
43 To expect something is to - 1 waste it 2 anticipate it 3 survey it 4 pursue it 43 
44 A speed of forty miles an hour on an open highway is -
5 extreme 6 exceptional 7 perilous 8 moderate ... . . ....... . ..... .. ... « 
45 A pen won't write without ink; so we may say that ink is-
1 required 2 convenient 3 favorable 4 marvelous .. ... ........ ..... ... 45 
46 Whenever you stop what you are doing, you -
5 decrease it 6 deposit it 7 condense it 8 cease it . . .. . ... . . . .. .... . ... 46 
4:7 The number of persons an auto will seat is the number it will -
1 support 2 service 3 feature 4 accommodate ......... . .. ... . .... . ... 47 
48 A person being tried for a crime is - 5 guilty 6 convicted 7 accused 8 .LU.llLV"'"".u' 
Stop. 6+ 
[ 6 1 
TEST 3 Spelling 
_aRECTIONS: In each exercise below, one of the 
W words is spelled in three different ways. 
If the correct spelling i$ there, mark the 
answer space that has the same number 
as the correct spelling. If the correct spell-
ing is not given as one of the three spellings, 
mark the answer space under NG as the 
right answer; NG stands for not given. 
SAMPLES: 
1 rid. 
91 The color is 2 red. . . . . . . . . . . . . . . . . . . .. 91 
3 rud. 
4 eg 
92 an 5 egge for breakfast . . . . . . . . . . . . . . . . . 92 
6 eeg 
1 hard. 
1 Rocks are 2 hrd. . . . . . . . . . . . . . . . . . . . . . 1 
3 had. 
4 tak 
2 We 5 talke on the telephone ... .. . . . ..... 2 
6 talk 
1 baskt. 
3 Fruit is in the 2 basket. . . . . . . . . . . . . . . . . . 3 
3 bascet. 
4 lafing 
4 He is 5 laffing at the clown. . .... ... .. 4 
6 laughing 
A 1 wagen. 
• Jack has a new red 2 wagun . ...... . . . ... 5 
3 wagon. 
4 filled. 
6 All the holes have been 5 filld. . ...... ... 6 
6 fild. 
1 noise. 
7 The gun made a loud 2 nose. . . . . . . . . . . . 1 
3 noyse. 
4 shert 
8 Fred's new 5 sheart was torn .. . ....... . . s 
6 shirt 
1 spol 
9 Don't 2 spoil the drawing . . .. ... ..... .. . 9 
3 spiol 
4 stayd 
10 Ann 5 stad at home . ..... .... . .. . . . ... 10 
6 staid 
1 waited 
11 Mother 2 wei ted an hour . .. . . . .. . .. .. ... 11 
3 wated 
4 libary. 
12 Books are in the 5 library .......... . . .. . 12 
6 libery. 
1 aloud 
13 Children are 2 alowed to go. . . . . .. .... . 13 
3 allowed . 
4 brok 
14 The ball 5 brock the glass . . . . . .. ... .. ... 14 
6 broke 
A 1 lessen. 
W6 J ane had her 2 lesen. . . . . . . . ... . . . ... 15 
3 leson. 
4 promist . 
16 He 5 promised to do 1t. .. . . . · ...... . .... 16 
Stanford Intern1edia te Pnrtial: KM 
1 serene 
17 a window 2 scren .... . ..... . . . .... ..... 11 
3 screen 
4 pilot 
18 the 5 pilott of the plane . . . . . . . . . . . . . . . . 1s 
6 pilate 
1 piant 
19 The 2 pant is green . ... .. .. . . . . ...... .. 19 
3 painte 
4 quarrle. 
20 Friends should not 5 quarrel. . . . . . . . . . . . 20 
6 qurrael. 
1 knee. 
21 He hurt his left 2 knea. . . . . . . . . . . . . . ... 21 
3 nee. 
4 babies 
22 The 5 babes are cute . .. .. .. . . .. ..... . .. 22 
6 babys 
1 feirce. 
23 Lions are 2 fierce . ......... . . . . . .... . .. . 23 
3 fierse. 
4 bottomn. 
24 I can touch the 5 botton. 
6 bottem. 
1 rembered 
. .... .. 24 
26 Helen 2 remembered the day. . . . . . . . . . . . . 25 
3 rememberred 
4 electrict 
26 Turn on the 5 electrec light . .. ... .... .... 26 
6 electric 
1 pitcher 
27 The 2 picture is full of milk. . . . . . 
3 picther 
4 premision 
. ... . • 27 
28 He has 5 permition to go . .. ..... . .... . .. zs 
6 permission 
1 wrapped 
29 He was 2 wraped in warm robes . ... .... . . 29 
3 rapped 
4 carfully. 
30 Handle it 5 carefuly . . . . . . ... ... .... .... 30 
· 6 carfuly. 
1 meant 
31 Frank 2 maent to fix it .. 
3 ment 
4 raney. 
32 The weather may be 5 rany. 
6 rainey. 
1 slippery. 
33 The ice is 2 slippry .. 
3 slipery. 
4 gimnaseum. 
. • . ... 31 
. . . .. • . .. 32 
• . ....• 33 
34 We play in the 5 gymnasium .... ... . . .. .. 34 
6 gymnaseum. 
1 certain 
36 Pull the 2 curtain shut . .. . ... .. .... .. ... 35 
3 curtian 
4 isue 
36 an 5 ishue of the paper . . . . . . .. ... .. . . . . 36 
6 issue 
1 diamond 
37 a baseball 2 diamond ..... .. ..... . ... . . . 37 
3 dimond 6 promest [ 7 ] Go on to the next page. 
TEST 3 Spelling (Continued) 
4 affored 
38 I cannot 5 aford to buy . . ............. 38 
6 afored 
1 blossem 
39 a flower 2 blosom . . . . . . . . . . . . . . ....... 39 
3 blosson 
4 hawled 
40 We 5 halled it away . . . . . . . : . . ......... 40 
6 hauled 
1 relitive 
41 a 2 relative of Mother's . . ... .... . .. . . .. . 41 
3 relative 
4 seens 
42 the 5 senes of a play . . . . . . . . . . . . . .... . . 42 
6 scenes 
1 medical 
43 David had 2 medicial care . . .. .. ... . .... 43 
3 medicle 
4 actually 
« It 5 actally happened .. .. . . . . . . . . . ..... . « 
6 actualy 
1 govenour 
46 the 2 governor of the state . .. ..... . .. . , .. 45 
3 govenor 
4 amung 
46 John was 5 amonge strangers . . . ... . ..... 46 
6 amunge 
1 cammera 
47 snapshots with a 2 kamera . . . . ...... ... 47 
3 camerra 
4 excelent 
48 That is an 5 exellent book . . . . ..... .. ... 48 
6 exsellent 
1 memory 
49 a good 2 memmory for names . . . . . . . .. . . . 49 
3 memery 
4 photograph 
60 a clear 5 photograf . . 
6 photagraph 
1 bussiness 
. .• . . ..... • • 50 
61 the clothing 2 busness . . . . . . . . . . . . . . . . 51 
3 business 
4 dificcul ties. 
62 He overcame many 5 dificulties. . . . . . . . 52 
6 diffeculties. 
1 thermomiter 
63 degrees on the 2 thermometer . . . . . . .. .. .. 53 
3 thermometre 
. 4 colony 
54 a 5 coloney of settlers . . . . . . . . . . . . . . . . . . . 54 
6 colonie 
Stanford Intermediate Partial: Ku 
· 4 sorce 
66 the 5 sauce of the stream ........ . . . .. . 
6 sourse 
1 exhausted 
67 The work 2 exsausted him ... . . . .. .. . .... . 57 
3 exausted 
4 ocupied. 
68 Every seat is 5 occuppied . .. ... . . ... ..... ss 
6 occupied. 
1 annoyanse 
69 with great 2 annoyence . .. .. .. . .. ...... .. 59 
. 3 anoyance 
4 recolect 
60 I 5 reccolect it all now . ..... .......... .. oo 
6 recollect 
1 sieze 
61 to 2 seize the fort . . . . . ....... ...... . ... 01 
3. cease 
4 confution 
62 lost in the 5 confushion . . . . . . . . ......... 62 
6 confusion 
1 equipt 
63 a well- 2 equiped kitchen .. . . .. . ......... 63 
3 eqipped 
4 comercial 
64 a 5 commercial agreement ... ....... . . .. . 64 
6 come.rcail 
1 authority 
66 a person in 2 authorety . . . .... ...... .. .. 65 
3 athority 
4 mystereous 
66 a 5 misterious stranger ................. 66 
6 mysterious 
1 literally 
67 It is 2 litarelly true ...................... 67 
3 litrally 
4 denie 
68 I 5 deny the statement . .. ... ........ .. 68 
6 denigh 
. 1 patients. 
69 Fishing takes 2 patiance . .. . ..... .. .. . . .. 69 
3 patience. 
4 insurrence 
70 no 5 insurance against theft .. 
6 insurrance . 
.. ..... .. 70 
1 orignazation 
71 a social 2 organazation . . . . . .. .. . ... ..... 71 
3 orginization 
1 campain 
66 an election 2 campane 
3 campaign 
4 temporary 
............ ss 72 a 5 temperery setback . . . . .... . ... ... ... . 12 
6 temperary 
Stop. 
[ 8 ] 
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TEST 4 Language 
,..,,.,,,...,.,..T.,: In each pair of words in heavy 
type there is an error in either capitaliza-
tion or punctuation. You are to decide 
which one of each pair has the correct 
capitalization and punctuation. Then 
mark the answer space at the right that 
has the same number as the correct form. 
Thi · 1 mr. Jones. SAMPLES: S 1S 2 Mr. Jones . . . . .. ... ... .. 91 
3 St. Louis, Missouri 
4 St. Louis Missouri · · · · · · · · · · · · · · 92 
Dear Uncle John, 
I ki 1 christmas 'ft am now rna ng 2 Christmas g1 s. . . . . . . . . 1 
A h I 3 we've b d' t sc oo 4 weve een rea mg a . . . . . . . . . . 2 
d 5 "bambi." book calle , 6 "Bambi." . . . . . . . . . . . . . . . . . . 3 
W fi . h d d' 't 1 today. e ms e rea mg 1 2 Today. ... . . . . . . . . 4 
A 3 brother d I · d 't Wy 4 Brother an enJoye 1 . . . . . . . . . . . . . 6 
Saturday afternoon we helped haul 
d . t . 5 dump truck. IT 1n a 6 Dump Truck. · · · · · · · · · · . ' . . . . . . 6 
Saturday night we had ~ ~~~: 
a Halloween party. 
We gave 7 
We had sent out a note which ! ::~~·"Please s 
t c 5 surprise." come to our par y .tOr a 6 surprise. . . . . . . . 9 
. k 1 jack-o'-lantern? D1d you ever rna e a cross 2 jack-o'-lantern. 10 
0 f h d d d 3 mouth, ne o ours a a turne - own 4 mouth . . 11 
d hr h 5 teeth. an t ee s arp 6 teeth . . . . . . . . . . . . . . . . . 12 
I'll tell you ~ :~~=· when I see you. . . . . . . . 13 
3 With love, 
4 With Love, · · · · ·. · · · · · · · · · · · · · 14 
Stanford Intermediate Partial : Kw 
DIRECTIONS: Each exercise pelow has two 
numbered parts. One part is well written 
and makes good sense. The other is 
poorly written. Choose the good one 
and mark the answer space that has the 
same number as your cho.ice. 
SAMPLE: 
1 We'll go when you are ready. 
2 We'll go. When you are ready. 
1 Why he likes ice cream? 
2 Why does he like ice cream? 
3 A circus train with lions. 
4 The circus train carried lions. 
5 We went home after the game. 
6 We went home. After the game. 
1 Each one trying to get through first. 
2 Each one tries to get through first. 
AT THE Zoo 
1 At the zoo we saw two monkeys they had 
climbed a tree. 
93 
17 
18 
19 
2 At the zoo we saw two monkeys. They 20 
had climbed a tree. 
3 One monkey had a nut which he was try-
ing to crack. 
4 One monkey had a nut. Which he was 21 
trying to crack. 
5 The other monkey chased him. To the 
top of the tree. And down again. 
6 The other monkey chased him to the top 22 
of the tree and down again. 
he 1 A third monkey sat in a corner 
watched the chase. 
2 A third monkey sat m a corner. 
watched the chase. 
He 23 
SPARKS AND Fuzz 
1 My sister has a kitten. It is named Fuzz. 
2 My sister has a kitten it is named Fuzz. 24 
3 I have a dog which I call Sparks. 
4 I have a dog. Which I call Sparks. 25 
5 One day Sparks chased Fuzz. Around 
the house. And into a corner. 
. . 26 
6 One day Sparks chased Fuzz around the 
house and into a corner. . 
5 Jimmy . 1 The dog barked and the cat purred. 
6 jimmy · · · ··· ·· · : ·· · · 15 2 The dog barking, the cat purring. 27 
[ 9 ] 
TEST 4 Language (Continued) 
DIRECTIONS: In .each sentence, decide which 
of the numbered words is correct. Then 
mark the answer space at the right that 
has the same number as the word you 
have chosen. 
A l 1 is d SAMPLE: pp es 2 are goo . . . . . . . . . . . . . . 94 
Th · l 1 ain't d t e grr s 2 aren't rea y ye ..... .. ... .. .. 28 
W , fi d 3 anything e can t n 4 nothing wrong. . . . . . . . . . . 29 
Will you ~ ~~~g this book to Mary? . . . . . . 30 
Sh h d 1 careful. e put t e vase own 2 carefully ... .... .. 31 
One day I ! ~~~ all the way home. . . . . . . . 32 
H 5 a ? ave you 6 an eraser . . . . . . . . . . . . . . . . . . 33 
Helen had already ~ ;~::: home. . . . . . . . . . . 34 
. 
Nobody has! :!:en his carrots .. . ..... ... 36 
There ~ ::~e eleven men on the team. . . . . . 36 
It' 1 really ld td s 2 real co ou oors. . . . . . . . . . . . . . . 37 
J h , b' l k 3 good. o n s 1cyc e wor s 4 well. . . . . . . . . . . . . . . 38 
J · 5 laying th h oe IS 6 lying on e couc .. . .. . . .... . ... 39 
Why don't ~ :: girls play tag? .. . .. ..... . 40 
Y h 't 3 rode · ou aven 4 ridden m our car .. . ... . . ... 41 
Is it ~ ~~0 late for a story? .. . ...... . ... . 42 
J h 1 drawed t · ane as 2 drawn a moun am. . . . . . . . . . . . 43 
Th I 3 "Piece E th , e ange s sang, 4 "Peace on ar . . . . .. 44 
I d , k 5 whose t t on t now 6 who's urn comes nex . . . . . 46 
Give either Sue or ~ !ne the book. . . . . . . . . 46 
I 3 accept · 't t' 4 except your 1nv1 a IOn . .. . .... . . .... . . 47 
lOa+ 
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H I 5 burst hi b tt e near y 6 bursted s u ons .. . ... .... . 
~~~~and Sally have new dresses . . .. .. . . . 49 
Th 3 formerly li d t t e mayor 4 formally ve on our s ree . . . 50 
My brother had ~ ::~n the train before .. · . . 51 
Somebody must ~ ~~ve been here. . . . . . . . . 52 
D 3 remember of h · · ? o you 4 remember . earmg musiC. . . . . . . 53 
~ i::r/e going to play jacks ...... . ..... . 54 
S b d 'thm t' 1 easy. orne oys can o an e IC 2 easily .. . ... 56 
T 3 hidden · I t om was 4 hid m a c ose . . . . . . . . . . . . . 56 
I could have ~ :=~~~ he was here .... .. .. . 57 
Columbus wondered ~ :~~~~~~ he would 
ever see land ...... . ................ . 58 
Th 3 sprung t th · c t e runners 4 sprang o err 1.ee . . . . . . . . . 59 
The hammer as well as the hatchet ~ ~re 
gone .. .. .. .. ... .... .. ... ...... . ... . . 
Nancy came through the accident ~ :!~:out 
hardly a scratch. . . . . . . . . . . . . . . . . . . . . 61 
The robins .had all! :~:n south .. . .... ... 62 
The baby ~ ~::.t hardly walk yet. . . . . . . . . 63 
M h c I 1 considerable b tt t d 
. y mot er 1.ee s 2 considerably e er o ay. 64 
W 3 didn't hardly get t t d e 4 hardly got s ar e · · · · · · · · · · · · · 66 
Tom's friend can run faster than~::~· . ... 66 
Th 1 smaller f h t . b th . . k e 2 smallest o t e Win ro ers IS n1c -
named Tiny .. ...... ...... . ........ ... 67 
Th . d bt b t 3 them . . ere IS no ou a ou 4 their wmnmg. . . 68 
W 'll t h 5 your d e star w en 6 you're rea y .... . ... . . . 69 
What's to prevent ~ :; falling off the 
ladder? .. . . ... . ......... ..... . . ..... 70 
Stop. 
[ 10 l 
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TEST 5 Arithmetic Reasoning PART I 11+ · 
_a>mECTIONS: Work an example, and then compare your answer with the answers which 
W follow it. If your answer is one of those given, mark the answer space that has the 
same letter as your answer. Sometimes the correct answer is not given. If you do 
not find the correct answer, mark the space under the letter for not given. · 
SAMPLES: 51 How many balls are 3 balls and 4 balls? 
a 3 b 4 c 7 d 12 e not given. . . . . . . . . . . . . . s1 
52 How many books are 3 books and 2 books? 
f 2 g 3 h 4 i 6 j not given . . .. . .. . ...... . 52 
1 Mother bought 3 new dresses for Mary, 4 for Jean, and 2 for Alice. How many 
dresses did she buy all together? ·. , .. . . . 
a 3 b 6 c 9 d 10 e not given ......... . .. .. 1 
I We counted 11 carrots in one row of the garden, 6 carrots in another, and 15 carrots 
in another. How many carrots are there in the three rows? 
f 11 g 17 h 21 i 32 j not given ......... .. . 2 
S Ben has 13 pencils and Ned has 6. Ben has how many more pencils than Ned? 
a 6 b 7 c 13 d 19 e not given .... . . . ...... 3 
I Steve got 38 addition examples right and 24 subtraction examples right. How 
many examples did he get right all together? 
f 14 g 24 h 38 i 62 j not given ... . . . .. ... . 4 
& Harry has 4 marbles and 3 balls. John has 2 .marbles and 6 balls. How many 
marbles do the two boys have? · e. a 4 b 6 c 9 d 15 e not given ............. . s 
6 Ruth has 24 lines to learn for the play. She says she will learn 4 new ones every 
day. At that rate, how many days will it take to learn all 24lines? 
f 4 g 6 h 8 i 24 j not given .............. 6 
· 7 Ann bought gumdrops for 19¢, a can of peanuts for 29¢, and candy bars for 25¢~ 
How much did she pay for all of them? 
a 25¢ b 48¢ c 68¢ d 74¢ · e not given .. . ... . 1 
8 George gathered 184 shells at the beach. If he divides them equally among 8 of his 
friends, how many will each get? . 
f 23 g 24 h 92 i 184 j not given ........... s 
9 How much will 6 boxes of breakfast food cost at 18¢ a box? 
a 3¢ b 18¢ c 24¢ d $1.08 e not given ....... 9 
10 Dick's father filled his gasoline tank three times this week. It took 13 gallons, 16 gal-
lons, and 15 gallons. How many gallons were put in all together? 
f 34 g 43 · h 44 i 47 j not given .. .... . ... . 1o 
11 The 249 pupils of a school eat lunch in 3 different groups. If all 3 groups have the 
same number of pupils, how many are there in each group? 
a 80 b 83 c 249 d 747 e not given ......... n 
12 There are 28 children in our room. If there were exactly that many in every one of 
the 12 rooms in the school, how many children would there be all together? 
f 2 ~ g 28 h 280 i 336 j not given ........ . 12 
e Jane reads 15 pages in her book in 45 minutes. That is an average of how many 
minut~s per page? a 1 b 3 c 15 cf 30 e not given .. . .. . .. .. . .. . 13 
14 Tom cleans windows for 35¢ each. How much should he get for cleaning 12 of 
Mrs. Brown's windows? f 35¢ g 52¢ h $2.80 z. $4.20 j not given .. . 14 
[ 11 ] Go on to the next page. 
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~TEST 5 Arithmetic Reasoning (Continued) 
16 In the 4~H Club camp at the fair, there are 65 boys, 46 girls, and 27 parents and 
leaders. How many more girls are needed to have an equal number of boys and girls? 
a 19 b 46 c 111 d 138 e not given .. . ... . . . 1s 
1G The cost of a new school flag was shared equally by 7 Scout troops of our school. 
The flag cost $3.85. How much was each troop's share? · · 
f 7¢ g 55¢ h $3.85 i $26.95 j not given .. . 16 
17 The school library has 24 shelves. Sue counted 34 books on one shelf. If each 
shelf has the same number of books, how many books are there all together? l 
a 24 b 34 c 58 d 716 e not given .......... 11 
18 A coat which was priced at $49.50 last month is now on sale for $39.95. How much 
can be saved by buying at the sale price? 
f $9.55 g $10.45 h $10.55 i $39.95 j not given 18 
19 The children saw three kinds of planes at the airport. One could go 400 miles per 
hour, another 250, and another 125. What was the difference in miles per hour 
between the fastest and the slowest plane? 
a 125 b 150i c 275 d 400 e not given ... . .. . 19 
20 Mother bought 8 cards at 10¢ each and 23 stamps at 3¢ each. How much did all the 
cards and stamps cost? f $1.39 g $1.46 h $1.49 i $1.59 j not given 2o 
21 Helen has 24 hens. She gathered 18 eggs on Monday, 16 on Tuesday, and 19 on 
Wednesday. How many eggs were gathered in all3 days? 
a 53 b 54 c 63 d 77 e not given ...... . .... 21 
22 Father bought 2 tickets at 87¢ each and 2 at 36¢ each. How much change should 
he get back from $5? · f $1.23 g $2.46 h $ 2.54 _ i $3.77 j not given 
Read down 
1:40 
2:25 
~ ·3:05 J 5:30 
6:00 
Carson 
Valley 
Lakewood 
Baker 
Old City 
Read up 
11:15 
10:30 
9:50 
. 8:10 
7:30 
12+ 
23 This is part of a train timetable. At what time is 
the train from Old City due at Lakewood? 
a 3:03 b 6:00 c 7:30 d 9:50 e not given23 
24 Each child agreed to pay t of the cost of the picnic. The total cost was $2.48. How 
much should each pay? f 30¢ g 32¢ h 48¢ i 50¢ j not given ...... . :M 
25 You know what . you paid for a hat. You know how much money you had left. To 
find how much money you had before buying the hat, you would -
a add b subtract c multiply _ d divide e not given 2s 
26-Small cakes are 2 for 15¢. How many will45¢ buy? 
f 2 g 3 h 15 i 30 j not given ............. 26 
27 Dan is buying 1! pounds oflarge nails and 5 ounces of small nails. How many pounds 
of nails is he buying all together? 
a llb. 6 oz. b lib. 10 oz. c 1 ~ lb. d 2 ~ lb. e not given 21 
28 Anne can-play for three quarters of an h9ur. How many minutes is that? 
f 30 g 40 h 45 i 60 i . not given ........... 28 . 
29 Don spends i of his allowance for clothes and i for pleasure, and saves- the rest. 
What fraction of his allowance does he save? 
a ! b! c~ d! t · 4 2 4 4 e no gtven . . . . . . . . . . . . . . .. 
30 Bob's parents are planning to buy a new freezing cabinet. The storage space in the 
cabinet is 2 feet by 3 feet by 2! feet. How many cubic feet is that? 
f 6 g 7 ~ h 12 l 14 j not given . . ...... .... ao 
[ 12 ] Go on to the next page. 
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TEST 5 Arithmetic Reasoning PART II 
,a.EcTIONS: The answers to ~hese examples can be thought out without doing any figuring 
'9 on paper. You are to think out the answer and mark the answer space that is lettered 
the same as your choice. 
31 Which of these numbers is the largest? 
a 401 b 98 c 357 d 199 ...................... . . 31 
32 Which of these figures is a square? . .. . . ......... ... . 32 
· 33 A foot is how many inches? 
a 6 b 12 c 18 d 36 .. . ................... . ..... 33· 
34 Which of these indicates temperature? 
e 0 . f lb. g " h , . . ............................ 34. 
36 What part of this circle is black? 
1 2 1 2 . 
a 3 b 3 c 2 d 6 .............. .. . _.. . . . . . . . . . .. : ... . . 35 
36 The doorknob in your room is about how many inches from the floor? 
e 3 f 12 g 24 h 36. . . . . . . . . . . . . . . . . . . . . . .... ... 36 
tJ I Ef+f+iN I 37 This chart tellq how hot it was one week. On which day was it hottest? 
Sun. Mon. Tues~ Wed. Thurs. Fri. Sat. 
38 Which of these is the largest? 
1 
e 10 
1 f 40 
a Sun. b Mon. c Wed. d Thurs ... . a1 
1 h 20' • .. . ........••••••. · .•..... . .. 38 
39 In the number 34,765, the 4 represents how many units? 
a 4 b 40 c 400 d 4000 ......................... 39 
40 The value of the Roman numeral XVI is -
e 14 f 16 g 21 h 26 . ........................ ... 40 
41 What is the lowest common denominator for t and t? 
· - a 6 b 14 c 24 d 48 ............................. 41 
42 2 .1. = . 
2 e 2.50 
1 f 2.002 h .002 ~ .................... 42 
43 Without working the examples, choose the one in which the quotient will be largest : 
a 382)1812 b 383)1812 , c 381)1812~ d 379)1812 4.3 
44 How much is half of a million? 
e 1000 f 5000 g 50,000 h 500,000 ................ 44 
· 46 In the number 35,165, the first 5 represents how many times as many units as the last 5? 
a 10 b 100 c 1000 d 10,000 ................... .. 45 
Stop. 13+ 
[ 13 ] 
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TEST 6 Arithmetic Computation 
DIRECTIONS : Work each example. Then compare your answer with the answers 
at the right of the example. If your answer is one of those given, mark the 
space that has the same letter as your answer. Sometimes the correct answer is not 
given. If the correct answer is not given, mark the answer space under the letter for 
not given. Look carefully at each example to see what it tells you to do. If you need 
. to do any figuring, use a separate sheet of paper. 14 + 
SAMPLES: 
AAdd 3 
2 
B Subtract 6 
1 
1 Add 76 
72 
2 Subtract 119 
66 
s Add $3.76 
6.50 
4 Multiply 504 
4 
6 8-;-2 = 
6 Add 67 
538 
47 
434 
7 Subtract 405 
340 
s Multiply 372 
7 
9 Subtract $7.00 
6.48 
10 Subtract 323 
276 
11 Add 7649 
9076 
4695 
12 846 + 89 + 8078 = 
13 32)64 
a 2 b 3 c 4 d5 e not given .. . .. . .. . ....... A 
f 1 g2 h 3 i 4 j not given ..... . .. . ....... B 
a 138 b 144 c 148 d 158 e not given . . .. . . . 1 
f 43 g 54 h 63 i 153 j not given . . . . . .. .. . 2 
a $9.26 b $10.36 c $11.16 d $11.26 e not given 3 
f 516 g 2016 h 2046 i 2056 j not given ... 
a4 b 6 c 10 d 16 e not given . . . . .. . .. . .. . s 
I 976 g 986 h 1086 i 1186 j not given . . . . . 11 
a 55 b 145 c 155 d 165 e not given . . . . . . . . 1 
f 2504 g 2594 h 2604 i 267 4 j not given . . s 
a $.52 b $.62 c $1.42 d $1.48 e not given . . 9 
I 47 g 57 h 147 i 153 j not given . . . . .. . . 10 
a 21,320 . b 21,420 c 21,520 d 22,420 e not given n 
I 8013 
a 2 
g 9003 h 9012 
b 3 c 11 d 20 
[ 14 ] 
i 9013 . t. e 1 no given . . . 12 
e not·given .. . .... .. .. . . 13 
Go on to the next page. · 
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TEST 6 Arithmetic Computation (Continued) 
14 Multiply 86 
61 
16 3 xf = 
18 3 +t = 
17 Add 656.45 
789.98 
49.66 
18 Subtract 17,613 
9,679 
19 13)416 
20 Subtract 996,092 
597,356 
21 Multiply 704 
308 
23Add 7i 4 
2L 
_s. 
16 Multiply 
16 Subtract 
403 
20 
f 147 g 486 h 5146 i 5246 J not given .... 1( 
2 b 1! 2 d6 e not given . . .. .... .... . 15 a - c 3-3 2 9 
1 3 h 3! i 15 j not given .. ... . .. . ... 111 f 16 g 5 6 
a 1486.09 b 1495.09 c 1495.99 d 1496.09 
e not given ...... . · ......... ....... .. . . . . . .. . . .. · . ..... 17 
f 7934 
3 
a 30 13 
g 8034 
b32 
h 8044 i 8074 j not given . . 1s 
10 9 
.c 32 13 d 39 13 e not given. . . .. 19 
( 398,7~6 g 400,636 h 400,736 i 409,336 
J not gtven .. . ....... .. ... ....... . . .. . ..... ..... . .. . .. 20 
a 26,752 b 216,832 c 223,872 d 226,102 e not given 21 
f 34 
1 a 9-8 
!3 
a 806 
g 36 
b 9~ 3 
1 g 33 
b 860 
3 13 g 24 
15+ 8 
. 3613 j not given . ... . .... 22 h 36 21 ~ 21 
c 10 d 10! 8 e not given .. .. .. . . .. 2a 
h 7! 2 i 10 j not given . . .. .. ..... u 
c 8060 
h 319 
24 
d 8260 
. 41 ~ -2 
e not given . . . . 25 
j not given ... .... . 26 
Cars Sold by Mr. Jones 
1952 
1951 
1950 
1949 
1948 
D 
D 
D 
D 
D 
D 
D D 
D D 
D D 
D D 
D D 
D D 
D D D 
D D D D 
D D D D u 
D D D D 
D D 
D 
.947 
.ach D represents 5 cars sold by Mr. Jones. 
29 f X -f = 2 a -7 
27 In which year did Mr. Jones sell the most cars? 
a 1948 b 1950 c 1951 d 1952 e not given 27 
28 In which year did Mr. Jones sell just 25 cars? 
f 1947 g 1948 h 1951 · i 1952 j not given zs 
8 
b 21 c ~ d 1! 6 7 
[ 15 ] 
e not given . . . .. .. ....... 29 
Go on to the next page. 
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TEST 6 Arithmetic Computation (Continued) 
30 Multiply 2.2 
1.1 f .0242 g .242 h 2.42 i 242 j not given . .. . 
31 t+t= 1 b ! 1 a - c -9 4 3 d 4 e not given ........ .... .. . . 31 
32 5)25.55 = f .0511 g .511 h 5.11 i511 j not given . . . . 32 
33 Add t 
~ 4 b ! 2 a - c 1-
-L 9 9 5 d 1:~ e not given ... . .... .... . 33 
34 Subtract 3 hr. 10 min. f 2 hr. 20 min. g 2 hr. 30 min. h 3 hr. 20 min. 
30 min .. i 3 hr. 40 min. j not given ............. . ....... 34 
35 Subtract 7 TO 
2 5 9 1 d 19 e not given .. . .. . ... ..... 35 a 18 b 20 c -8 2 20 
36 4)1.64 = f .041 g .41 h 4.1 i 41 j not given ... . . . .. 36 
37 5)4025 a 85 b '805 c 825 d 850 e not, given . . . ... .. 37 
38 
.5 X .07 = f .035 g .35 h 3.50 i 35 j not given ....... as 
39 2t + 3 = 3 b 1! c 3 d 6~ e not given . . ........ ... 39 a -4 3 4 
Number of Books Read Each Month 
8 ~--'s~e. v 
"' 
, 
, 
,' 
'S)o;'/ ... , 
l/ ...... 
, , 
,"' 
I 
Jan. E'eb. Mar. Apr. May 
40 In March, how many more books did Sue 
read than Dot read? 
f 1 g 2 h 4 i 6 j not given .. 4o 
41 How many books did Dot read in all five 
months? 
a 2 b 6 c 9 d 16 e not given .. 41 
42 Add 3 gal. 3 qt. 
2 gal. 3 qt. 
f 5 gal. 3 qt. g 6 gal. h 6 gal. 2 qt. i 8 gal. 
j not given . . . . . . . . . ...... . .......................... 42 
43 20% of $75 = 
45 Find the average 16 ft. 
10ft. 
a $3~ 
f .004 
12ft. a 13ft. 
14ft. 
b $15 c $95 d $150 e not given . .. .. 43 
g .04 h .4 i 4 j not given . . . . . . . . . « 
b 15ft. c 42ft. 
r 16 1 
d 52 ft. e not given . . 
16 
Stop. 
Intermediate Battery 
Partial 
"TANFORD 
ACHIEVEMENT TEST 
For Use with Separate Answer Sheet 
TRUMAN L. KELLEY • RICHARD MADDEN • ERIC F. GARDNER 
LEWIS M. TERMAN • GILES M. RUCH 
I ssued 1953 by lVorld Book Company, Yonkers-on-Hudson, New York, and Chicago , Illinois 
Copyright 1952 by World Book Company. Copyright in Great Britain. All rights reserved 
PRINTED IN U . S .A. BAT: INTER. PARTIAL: JM-) 
83 
FORM JM 
This test is copyrighted. The reproduction of any part of it by mimeograph, hectograph, or in any other a 
way, whether the reproductions are sold or are furnished free for use, is a violation of the copyright law. 
Stanford Intermediate Partial: JM 
TEST 1 Paragraph Meaning 
·DIRECTIONS: Read each paragraph below. Decide which of the numbered words at 
right is best for each blank, and then mark the answer space which is numbered 
same as the word you have chosen. Study the sample below, and answer the other 
questions in the same way. 
SAMPLE: I am shorter than my sister and' taller than my brother. 
This morning we stood beside one another. I looked down 
at my 51 and 52 at my sister. 
1-2 Dick and Ann had for a pet a white mouse called Mickey. 
51 1 friend 3 sister 
52 5 around 7 up 
The children were fond of Mickey and took him on their 1 his 
vacation trips. They both took care of him. It was Dick's 1 3 Mickey's 
job to keep the cage nice and clean, and it was 1 duty 
2 
5 mouse 
to see that the 2 got plenty of the right kind · of food. 7 mice 
3-4 We went up in an airplane. At first we flew near the 3 1 houses 
3 where we could see people and animals. Later we 3 town 
could not see them. Our plane was flying too 4 5 high 4 7 far 
6-6 A long time ago farmers used sharp sticks instead of plows 
to dig up the earth. Now they have steel 5 pulled by 
horses or tractors. They can cultivate large. :fields and raise 
big 6 
1 tools 5 3 machines 
6 5 tomatoes 7 corn 
7-8 Insects that fly at night often make mistakes. They can- 7 1 animals 
not tell the light of the moon from that given by an open fire. 3 moths 
Sometimes these 7 fly into a 8 and are killed. 5 flame 8 7 window 
9-10 The so-called falling stars that we see are not really stars 
at all but are meteors. Occasionally they fall all the way 
to our earth, and sometimes they may be picked up. By far 
the greater number of these 9 , however, never reach the 9 
1 planets 
3 meteors 
2 brother 
4 feet 
6 back 
8 down 
2 their 
4 Ann's 
6 children 
8 kitten 
2 ground 
4 hills 
6 low 
8 fast 
2 plows 
4 forks 
6 plants 
8 crops 
2 birds 
4 insects 
6 house 
8 car 
2 stars 
4 comets 
10 because they are burned up or broken into dust by 
the friction of the earth's atmosphere. 10 
5 solar system 6 air 
7 stratosphere 8 earth 
11-12 Here is the way to lay a brick walk in a garden. Dig a 
path 4 inches deep. Pack and roll down 2 inches of sand. 
Lay in place 11 2t inches thick. Your finished walk 
will be just a little 12 ground level. 
11 1 cement 3 bricks 
5 above 12 7 nearer 
2 boards 
4 dirt 
6 below 
8 beneath 
1 rested 2 fought 
3 slept 4 read 
13-14 When we become angry or afraid, our hearts begin to beat 
rapidly. Our muscles feel tight. Our bodies get ready to 
fight or run, even though we do not really need to do either. 13 
Mterward, we feel as tired as though we had actually 13 
14 5 slept 6 eaten or 14 7 run 8 awakened 
[ 2 1 Go on to the next page. 
• 
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TEST 1 Paragraph Meaning (Continued) 
7 Wool is clipped from live sheep by a process called 
The entire mat of fleece from each animal comes 
off in one piece. With electric clippers one man can 15 
from 150 to 200 16 a day. Mter shearing, the 17 
is rolled up and sent to the mill. 
18-19-20 A bottle used to be made by a glass blower with a long 
pipe through which he blew air into a bubble of hot liquid 
glass. Now the work is done by a machine which revolves 
over a pot of melted 18 , sucks up the amount needed, 
shapes it on a mold, and blows it out. A workman operating 
a 19 can produce ten times as many 20 in an hour as 
an old-fashioned glass blower. 
21-22-23-24 A few years ago most freight was carried by railroad 
trains. Now such things as furniture and automobiles ar-e 
sent across country on trucks. Goods sent by 21 can 
go only where 22 have been laid, but goods sent by 23 
can reach any point to which a 24 runs. 
-5-26-27 The principal diamond :fields of the world are in Mrica, 
Brazil, and Australia. Few people know that 25 are also 
found in Arkansas. More than 20,000 of these stones have 
been taken from the soil of that state. Experts have pro-
nounced the gems from 26 to be equal to the :finest 27 
found elsewhere. 
15 1 clip 3 kill 
16 5 pounds 7 pelts 
17 9 skin 11 fleece 
18 1 metal 3 glass 
19 5 blower 7 factory 
20 9 pipes 11 bottles 
21 1 truck 3 freight 
22 5 roads 7 tracks 
23 9 truck 11 rail 
2 13 drive 4 15 track 
25 1 diamonds 3 pearls 
26 5 Brazil 7 Africa 
27 9 pearls ~1 jewels 
2 run 
4 feed 
6 lambs 
8 sheep 
10 hide 
12 cotton 
2 iron 
4 ice 
6 machine 
8 pipe 
10 balls 
12 glasses 
2 rail 
4 express 
6 paths 
8 highways 
10 freight 
12 express 
14 trail 
16 road 
2 jewels 
4 emeralds 
6 Arkansas 
8 Australia 
10 diamonds 
12 rocks 
28-29-30 In certain parts of Mexico one :finds maguey, a tall 28 1 tree 2 grass· 
shrub with large spreading leaves. Fibers of t:qe plant are 3 shrub 4 grape 
used to make paper and rope. The leaves become roofs of 29 5 rapidly 6 widely 
houses. The juice IS made into a fermented drink. The 7 tall 8 everywhere 
28 grows 29 It is of particular value because·it can 30 9 many ways 10 business b used in 30 11 trans-. 12 building 
e poz:tatlon 
31-32 A long time ago the people of Peru did not know how to 1 knots 
write. In order to count, they tied knots in threads of differ- 31 3 loops 
ent colors. Each color meant a different kind of thing. The 5 counted 
31 in a thread stood for the things being 32 32 7 ·written 
33-34-35 In the 1840's and the 1850's, slavery was the leading 
question of the day. To keep the balance in Congress, states 33 
34 
1 slave 
3 Mexican 
5 plantation 
7 slave 
2 colors 
4 twists 
3+ 
6 named 
8 used 
2 free 
4 Indian 
6 territorial 
8 cotton-
growing 
~ere often admitted in pairs, one slave and one free. The 
South desired the extension of the 33 region. Southern 
statesmen wished the territory gained by the war with Mexico 
to become 34 states, while Northern statesmen, on the 
other hand, worked to have it become 35 states. 
9 slave 10 Mexican 35 11 free 12 Indian 
[ 3 ] Go on to the next page. 
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TEST 1 Paragraph Meaning (Continued) 
36-37-38 When traveling in China, I came upon an old fort with -36 1 fort 
a stone and earth wall that was twenty-four feet high and 3 stone 
twelve feet thick. The 36 was therefore twice as 37 37 5 high 
as it was 38 7 long 
39-40 Ventriloquism is the art of making sounds so that they 
appear to come from a distance rather than from the speaker's 
own mouth. It is an anci'ent 39 , and many authorities 
believe that various phenomena such as the Greek oracles 
and the Egyptian speaking statues owe their explanation to 
the practice of 40 by the priests. 
41-42 Crude oil from wells in Texas and other Western states 
is now transported in pipes to refineries in such distant states 
38 9 high 
11 long 
39 1 science 3 custom 
40 5 deceit 7 prophecy 
as California, Illinois, and Pennsylvania. Pumping stations 1 tankers 
are located 25 to 40 miles apart along each pipe line. From 41 3 tank cars 
storage tanks near the wells the oil passes into the 41 and 
42 5 
shipped 
is 42 to the refineries. 7 hauled 
43-44-45 A common example of a chemical reaction is the rusting 1 iron 43 3 copper of iron. A gas called oxygen which is present in the air com-
bines with the silvery metal iron to form a reddish brown sub-
44 
5 oxide 
stance known in chemistry as ferrous oxide, but commonly 7 air 
called 43 This substance is quite different from either 9 iron 
the 44 or the 45. which combined to form it. 45 11 rust 
' 
46 During the French and Indian War more than one hundred 
English colonists were captured by the Indians at Deerfield, 
Massachusetts, and taken into the forest. Later, some were 
ransomed but many refused to return to 46 
47-48 In speaking of gold, the term " carat" is used to indicate 
the proportion of gold in a given article. A carat is one 
twenty-fourth of the whole mass. Thus, a fourteen-carat ring 
46 1 captivity 3 Pennsyl-
vania 
47 1 one hun-dred 
is one with fourteen parts of pwe gold and ten parts of some 
other metal, usually copper. A 47 -carat watch chain is 48 
pure gold. A bracelet that is half gold and half copper would 
3 fifty 
5 a gold-
copper 
7 an imita-
tion be called 48 gold bracelet. 
[ 4 ] 
2 earth 
4 wall 
6 wide 
8 thick 
10 wide 
12 thick 
2 event 
4 art 
6 mystery 
8 ventrilo-
quism 
2 pipe lines 
4 oil trucks 
6 trucked 
8 pumped 
2 oxygen 
4 rust 
6 oxygen 
8 moisture 
10 copper 
12 gas 
2 custody 
4 civiliza-
tion 
2 twenty-
four 
4 ten 
6 a twelve-
carat 
8 a half-
pure 
Stop. 4+ 
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TEST 2 Word Meaning 
•
ECTIONS: In each exercise decide which of the four numbered words will comp~! 
the sentence best. Look at the number of this word. Mark the answer space at the right 
which is numbered the same as the word you have chosen. Study the samples. 
SAMPLES: 
51 The day that comes after Friday is - 1 Monday 2 Tuesday 3 ~aturday 4 Sunday 51 
52 To draw on a blackboard, use a piece of- 5 pencil 6 straw 7 eraser 8 chalk 52 
1 A sawmill makes - 1 wire 2 boots 3 needles 4 lumber ...... . ..... . .... 1 
2 A pair means - 5 many 6 one 7 two 8 three .............. . ........... 2 
3 Mary Smith and John Doe are cousins if they have the same -
1 grandmother 2 mother 3 sister 4 daughter .. . .. .. . ..... . ... . . .... . .. a 
4 To receive a letter means to- 5 mail it 6 get it 7 write it 8 see it ....... 4 
5 To vanish is to - 1 disappear 2 examine ·3 shape 4 paint .. ... . ......... 5 
6 Marvelous means - 5 pleasant 6 distant 7 wonderful 8 great .. . .. .. .... 6 
'1 A customer is one who - 1 plants 2 works 3 buys 4 learns .. . ... . ..... . 1 
: 8 The person who dances with another is his -
5 guest 6 helper 7 prisoner 8 partner ......................... . . .. ... 8 
e:'omething made of iron is - 1 silver 2 metal 3 copper 4 gold .. . ........ 9 
10 If you save things carefully, you are - 5 nasty 6 mean 7 selfish 8 thrifty 10 
11 To learn is the same as to - 1 try 2 teach 3 find out 4 look for . . .... .. . n 
12 Anyone over 21 years old is - 5 a graduate 6 an adult 7 a major 8 a patriot 12 
~ 
13 A wide city street lined with trees is often called -
1 an avenue 2 a highway 3 a route 4 a railway . .... . ............... .. 1a 
14 A word that means to throw is - 5 bask 6 blast 
16 A river three miles across is - 1 swift 2 narrow 
7 cast 
3 broad 
8 glare .. . .... .. 14 
4 shallow . . . . . . 1s 
16 If you can identify a butterfly, you can -
5 exhibit it 6 stuff it 7 mount it 8 recognize it. . . . . . . . . . . . . . . . . . . . .... 111 
11 If things are going well, they are going - 1 fiercely 2 grimly 3 smoothly 4 generously 11 
18 News tells about something which happened-
5 yesterday 6 recently 7 once 8 long ago . . . . . . . . . . . . . . . . . . . . . . . . ... . 18 
:19 An answer is - 1 a question 2 an argument 3 a reply 4 an agreement ... 19 
'20 If you put all your stamps together by countries, you -
5 exchange them 6 arrange them 7 display them 8 harm them ....... . . 20 
21 Something you must do, like paying t axes, is -
1 a custom 2 a sacrifice 3 a duty 4 an opportunity . ... . ; . ...... ... .... 21 
22 A thing is gigantic if it is - 5 very important 6 huge 7 exploded 8 far away 22 
23 A person who is suddenly surprised is - 1 calm 2 amused 
[ 5 ] 
3 startled 4 savage 23 
Go on to the next page. 
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TEST 2 Word Meaning (Continued) 
24 A breed of dog that follows game by smelling is a - 5 hound 6 cur 7 mongrel 8 
25 Height, weight, and temperature are all -
1 distances 2 visible, 3 feelings 4 measurements. . . . . . . . . . . . . . . . . . .... 2s 
26 An exceptional student is - 5 outstanding 6 typical 7 quaint 8 delicate 26 
27 A car that has all the necessary things is fully-
1 modeled 2 streamlined 3 equipped 4 guaranteed .... .... . ... . ..... . . 21 
28 Groceries arranged to attract customers are-
5 displays 6 campaigns 7 evidence 8 bargains ... . . . ........ .. . . . ..... 2s "' 
29 To attempt a-job is to - 1 condemn it 2 oppose it 3 imagine it 4 undertake i~ 29 
30 Things you can see with your eyes are -
5 necessities 6 transparent 7 novelties 8 visible . . . . . . . . . . . . . . . ....... 3o 
31 Animals that dig tunnels in the ground - 1 bellow 2 harrow 3 whittle ·4 burrow 31 
32 Trying to find out what makes things work is -
5 conscience . 6 curiosity 7 position 8 motion ........ . .... . ..... . . . .. .. 32 
33 Things which are much alike are - 1 equal 2 handsome 3 similar 4 opposite 33 
34 The growth and progress of a town is its -
5 development 6 vicinity 7 standard 8 founding .................. . ... 34 
35 A person elected to a class office should be -
1 confused 2 pitied 3 capable 4 noble ........ .. .. . ............. ..... 35 
36 A diagram is a kind of - 5 illustration 6 incident 7 monster 8 
37 When you don't sense anything that is going on about you, you are -
1 unconscious 2 sensible 3 sullen 4 prosperous. . . . . . . . . . . . . . . ..... . .. 37 
38 The greatest load an elevator can carry is its - · 
5 frontier 6 margin 7 capacity 8 dividend. . . . . . . . . . . . . ............ : .. 38 
39 The group of men who run a business are its -
1 managers 2 customers 3 salesmen 4 engineers . ... .. . . .. ...... · .... . 39 l 
40 H nine tenths of the people in your town came from Ireland, your town is -
5 anti-Irish 6 slightly Irish 7 largely Irish 8 completely Irish .. . . . ... . . . 4o 
41 Saving some money for a "rainy day" is-
1 likable 2 industrial 3 fearful 4 advisable ......... . ..... . .... .. ..... 41 
42 People who write letters to each other -
5 correspond 6 translate 7 interrupt 8 interview. . . . . . . . ... . ..... .... . 42 
43 A very large ravine is called - 1 a channel 2 an elevation 3 a basin 4 a canyon 43 
44 The dead body of a wild animal is a -
5 vestige 6 carcass 7 corpuscle 8 corruption. . ................ . ...... . « 
45 Something written about or talked about is -
1 a token 2 a topic 3 a title 4 an article . . . . . . . . . . ... . ............ . .. 45 
46 You would not expect a courteous person to be -
5 civil 6 abrupt 7 refined · 8 congenial . . . . . . . . . . . . . . ... .. . . .. . .. ...... 46 
47 To take a thing for granted is to - 1 apply it 2 assume it 3 approve it 4 assure 
48 Supplies, particularly food, are called -
5 preparations 6 subscriptions 7 substances 8 provisions ....... .. ...... 48 
Stop.6+ 
[ 6 ] 
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TEST 3 Spelling 
~ECTIONS: In each exercise below, one of the 
wwords is spelled in three different ways. 
If the correct spelling is there, mark the 
answer space which has the same number 
as the correct spelling. If the correct spell-
ing is not given as one of the three spellings, 
mark the answer space under NG as the 
right answer; NG stands for not given. 
SAMPLES: 
1 rid. 
91 The color is 2 red. . . . . . . . . . . . . . . . . . . .... n 
3 rud. 
4 eg 
92 an 5 egge for breakfast . . . . . . . . . . . . . . . . . oz 
6~g . 
1 letter. 
1 Mary is writing a 2 lettre. . . . . . . . . . . . . . . . 1 
3 leter. 
4ea.sy 
2 The work is very 5 ezey today .. .. . ....... :.J 
6 esy 
1 clas. 
3 She is the teacher of our 2 class ... . ...... . 3 
3 clase. 
4 smock 
4 Sam saw the 5 smok from the fire ..... . .. 4 
6smoa.k 
A 1 snoing 
._It was 2 snov.:mg this morning .. ... . ...... 5 
3 snoemg 
4 bury 
6 You must 5 hurey to school. . ... . ....... . a 
6 hurry 
1 ground. . 
7 Leaves covered the 2 grownd .. · ... .. . .. ... 7 
3 grond. 
4 agian. 
8 They will come 5 agen. . . . . . . . . . . . . . . . . . 8 
6 agan. 
1 norrow. 
9 The space is very 2 narrow . ... ........... g 
· 3 narroe. 
4 elefant 
10 An 5 elefunt is strong ... .......... . . ... 10 
6 elephant 
1 airplan. 
11 Dan rode in an 2 airplane . ..... ......... n 
3 aerplane. 
4 durt 
12 There is 5 drite on his hands. . . . . . . . . . . . 12 
6 dirte 
1 else. 
13 You may bring anyone 2 elce. . . . . . . . . . . . 13 
3 els. 
4 mist 
14 Father 5 mised the train .. . . . ........... 14 
6 missed 
1 name 
The dog was 2 namd Sport . . ......... .. 15 
3 named 
4 sevral 
16 Fred turned 5 several pages .. . . . .......... 16 
6 severl 
Stanford Intermediate P artial : Ju 
.-'\. 
1 famely 
17 The~ ~~!Y is at hoJile ... . .. ..... .. .. . .. IT 
4 potatos 
18 Baked 5 potatoes are good. . . . . . . . . . . . . . . 18 
6 potatose 
1 packege. 
19 He carried the 2 package. . . . . . . . . . . ... . . 19· 
3 pa.kage. 
4 realey • 
20 We 5 realy liked it. . . . . . . . . ........... 20· 
6 reelly 
1 national 
21 We will sing the 2 nationel anthem. . . . . . . 21 
3 nasional 
4 paragraf 
22 the last line in the 5 parragraph . . . . . . . .. . 22 
6 paragraph 
1 nephue. 
23 My aunt has one 2 nephew . ....... . .. ... 23 
3 nefue. 
4 television 
24 We have a 5 telavision set .. ..... .. ..... . u 
6 tellevision . 
1 touch 
25 Don't 2 tutch the paint .. .. ... . ......... 25 
3 tuch 
4 berres 
26 The 5 berrys are ripe .... ........ ... .. .. . 26 
6 beries 
1 nauty. 
27 Only one child was 2 noughty._ .. ....... . 21 
3 naughty. b 
4 piano. 7 + 
28 Sally plays the 5 peano. . . . . . . . . . . . ..... 28 
6 paino. 
1 hugh 
29 It was a 2 huge mountain. . . . . . . . . . . .. .. 29 
3 huje 
4 cartune 
30 The 5 cartoon was funny. . . . . . . . . . . . . . .. 3o · 
6 carton 
1 furnitur 
31 bedroom 2 furnituer . . . . . . . . . . . . . . . . . . . . 31 
3 furniture 
4 lawyer 
32 A 5 lauyer defended him. . . . . . . . . . . . . . . . 32 
6 lawer 
1 prittiest 
33 We saw the 2 prittest flowers .. . . .. .. .... 33 
3 prettest 
4 tennis. 
34 The girls are playing 5 te~ss ..... .. . . . . . 34 
6 tems. 
1 terratory 
35 in friendly 2 teritory .. .. .... . . ......... 35 
3 teratory 
4 explore 
36 Let's 5 exsplore the cave . . ... . ........... 36 
6 ex.plor 
1 medicene. 
37 He took the doctor's 2 medicine ...... .. . 37 
3 medicen. 
[ 7 ] Go on to the next page. 
TEST 3 Spelling (Continued) 
4 entyre 
38 The 5 intire room was filled ... . ....... .. as 
6 entier 
1 quitly. 
39 The guards moved 2 quietly . ..... .. .... . 39 
3 quitely. 
4 a.nxous 
40 Don was 5 a.nxeous for his safety. . . . . . . . . 40 
6 anxious 
· 1 speech. 
41 I heard the 2 spech. . . . . . . . . . . . . . . . .... 41 
3 speach. 
4 geogrophy. 
42 Joe studies 5 geography ... . . .. .. ...... . .. 42 
6 geogerphy. 
1 electrizity 
43 wired for 2 electrecity . . . . . . . . . . . . . . . . . . . 43 
3 electrisity 
4 perpose 
44 His 5 purpose was good. . . . . . . . . . . . . . . . . . 44 
6 perpuse 
1 forren 
45 Pedro lives in a 2 foreign land. . . . . . . . . . . . 45 
3 foriegn 
4 roll 
46 Bob plays the 5 roal of the hero .. .. . . .. . 46 
6 role 
1 setteld 
47 The sand slowly 2 setled in the jar . . . . . .. 47 
3 settled 
4 chossen 
48 Sue was 5 choosen first. . . . . . . . . . . . . . . . . . 48 
6 chosn 
1 gradualy. 
49 The road rises 2 gradually . .... ..... .. . . . . 49 
3 graduly. 
4 vitamins. 
50 Milk has many 5 vitamens. . . . . . . . . . . . . . . 50 
6 vitamins. 
1 impatient. 
51 Don't be 2 impateint • .. . ..... . ...... . ... 51 
3 impationt. 
4 blizzerd. 
52 We nearly froze in the 5 blissard . ... . .. . .. 52 
6 blizard. 
1 tournament 
53 a basketball 2 tomiment 
3 tornament 
4 horse. 
54 John's voice is 5 hourse . . 
6 hoarse. 
1 biscut. 
. . . . . . .. . .. . .. . 53 
. • . . . . . . . . . . . . . 54 
55 Jim ate a hot 2 bisciut . .......... . .. . . .. 55 
3 bisket. 
Stanford Intermediate Partial : JM 
4 unfortunate 
56 It was an 5 unfortunat mistake. . . . . . . . 
6 unfortunette 
1 literiture. 
57 We read good 2 literture. . . . . . . . . . . . . . . . s7 
3 literature. 
4 genrally 
58 Ruth is 5 generaly here. . . . . . . . . . . . . . . .. 58 
6 generally 
1 freequently. 
59 It rains 2 frequentley . . . .... . . . .. . . .. . .. . 59 
3 frequently. 
4 admition 
60 The cost of 5 admision is low. . . ... .. . . . 60 
6 addmission 
1 rarly · 
61 George 2 rarley goes hunting . . . . . .. .. . .. . 61 
3 rarely 
4 expence. 
62 Bill will pay the 5 expents. . . . . . . . . . . . . . . 62 
6 expens. 
1 avalable. 
63 No chairs were 2 avialable. . . . . . . . . . . . . ... 63 
3 available. 
4 philosophy. 
64 My uncle studies 5 filosophy. . ..... . .. 64 
6 philosofy. 
1 logicle. 
65 The answer is 2 lodgical. . . . . . . . . . . . . . . . . 65 
3 lojicle. 
4 magority 
66 Anne has a 5 majority vote. . . . . . . . .. . . . 
6 majorety 
1 ofensive 
67 the 2 offencive team . . . . . . . . . . . . . . . . . . . . 67 
3 offensive 
4 ignorrent 
68 He is 5 ignorant of the facts. . . . . . . . . ... . 68 
6 ignorant 
1 phaze. 
69 The moon enters a new 2 phase . ....... .. 69 
3 fase. 
4 sincerity. 
70 Jane is respected for her 5 sincirety . ..... . 10 
6 sinserity. 
1 adjuomed. 
71 The meeting is 2 adjomed. . . . . . . . . . .. ... 71 
3 adjumed. 
4 picheresque. 
72 The scene is 5 picturesque •. .... . ......... 72 
6 picherest. 
Stop. 
[ 8 ] 
TEST 4 Language 
•
IRECTIONS: In each pair of words in heavy 
type there is an error in either capitaliza-
tion or punctuation. You are to decide 
which one of each pair has the correct 
capitalization and punctuation. Then 
mark the answer space at the right that 
has the same number as the correct form. 
This . 1 mr. Jones. SAMPLES: lS 2 Mr. Jones.. . . . . . . . . . . . . 91 
3 St. Louis, Missouri 
4 St. Louis Missouri · · · · · · · · · · · · · 92 
A BIRTHDAY pARTY 
M 1 cousin • h . birthd t Y 2 cousin IS avmg a ay par y. . . . 1 
Stanford Intermediate Partial: JK 
DIRECTIONS: Each exercise below has two 
numbered parts. One part is well writ-
ten and makes good sense. The other is 
poorly written. Choose the good one and 
mark the answer space which has the 
same number as your choice. 
SAMPLE: 
1 We'll go when you are ready. 
2 We'll go. When you are ready. 
A STROLL 
1 Yesterday I took a long walk. To get 
some leaves for my collection. 
93 
2 Yesterday I took a long walk to get some 16 
leaves for my collection. 
Can you come? ::;.~will have lunch and 2 3 First I went to the park by the river. 
4 First down to the park by the river. 17 
• • 5 "treasure island." listen to his new record, 6 "Treasure Island.".. 3 5 Where I foui:l.d some willow trees. 
AT ScHOOL 
. 1 social studies d E lish b I like 2 Social Studies an ng est. · · · · · 4 
e . 3 Miles Yesterday mormng Mr. 4 Miles, our. . . . . . . 5 
5 teacher b k 6 teacher, gave us a new oo . . . . . . . . . . . . . 6 
' " • 1 "will . . " 
' All of you, he srod, 2 "Will like this book. 7 
3 Union of South Africa. 
It told about the 4 Union of south Africa. · · · · 8 
· 5 lake Nyasa. 
Today I gave a report on 6 Lake Nyasa ... · · 9 
THE Zoo 
A Ann 1 said, "L t' t unt a 2 said e s go o . . . . . . . . . . . 10 
3 zoo" h the 4 zoo: When we got t ere, . . . . . . . . . . 11 
5 deer, l h d' f 1 we saw some 6 deer a arge er : o . . . . . . . 2 
1 Buffaloes, d al · l b 
2 buffaloes, an sever gr1zz y ears. . . . . . . . 13 
. 3 shoulders. buffaloes have harry 4 shoulders ... · · · 14 
I tried to feed ~ !~::· but they were afraid of 15 
me and would not eat. 
6 There I found some willow trees. 18 
1 They had long narrow drooping leaves. 
2 Which had long narrow drooping leaves. 19 
3 Oak trees grew on the hill above. 
4 Oak trees growing on the hill above. 20 
5 With leaves that had a scalloped edge. 
6 Their leaves had a scalloped edge. 21 
1 I gathered a basketful then I came home. 
2 I gathered a basketful. Then I came 22 
home. 
THE TALKING Bmn 
1 Jim has a bird that knows how to talk. 
2 Jim has a bird. That knows how to talk. 23 
3 He bought it from a sailor it is called a 
myna.bird. 
4 He bought it from a sailor. It is called 24 
a myna bird. 
5 It can say "Hello," call people by name, 
and answer questions. 
6 It can say "Hello." Call people by name. 25 
And answer questions. 
1 It calls "Hello, Bobby." Whenever I 
comem. 
2 It calls "Hello, Bobby," whenever I come 26 
In. 
3 "What does the cat say?" asks Jim the 
bird answers, "Meow!" 
4 "What does the cat say?" asks Jim. The 27 
bird answers, "Meow!" 
[ 9 ] 
TEST 4 Language (Continued) 
DIRECTIONS: In each sentence, decide which 
of the numbered words is correct. Then 
mark the answer space at the right which 
has the same number as the word you have 
chosen. 
SAMPLE: Apples 1 is g d 2 are 00 • · · · . . . . . . .. . .. 94 
Yesterday John~~== home early .. ... . .. 28 
3 Let 
4 Leave me have a turn now ... ....... . . .. 29 
5 ain't Sam 6 isn't here today ... . . .. . .... .. ..... 30 
G · T 1 that there 1ve om 2 that sandwich . . . . . . ..... 31 
I used to : ~~u~:le to sing better. . . . . . . . . . . 32 
I 5 said • 6 says to him, "Let's go." . . . .. .. . . . .. .. 33 
w ll 1 clumb e a 2 climbed over the fence. . . . . . . . . . . 34 
Don't y t 3 no more • ou wan 4 any more ICe cream? . .. . . 35 
Sall 5 drew • Y 6 drawed a picture of a cow . .. .. .. . . . 36 
My aunt gave me ~ !n_ apple .. . .. . . . . . . . . 37 
H f3 weS ow many o 4 us couts do you need? . . . sa 
Will 5 teach • you 6 learn me to Jump rope? .. . .. . . . 39 
Wh 1 are b ere 2 is my ooks? . . . . . . . . . . . . . . . . . 40 
The grass has : ~~::d an inch . .. .. .. . . . . . 41 
We have already 5 choosed 'd 6 chosen Sl es . . .... . . . .. 42 
I might ~ ~;ve gone if I'd been asked . . . .. . 43 
Let's: ~~g these flowers to school .. . .... 44 
I've ~ ~~~e my arithmetic . . . . . ..... .. .... 45 
All of us wanted to go ~ ~:~y ...... .. ... . 46 
3 Hadn't you ought to 
4 Shouldn't you use a broom? .. . .. . . .. 47 
toa+ 
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tOb+ 
The girls made the pie 5 the~selves. 6 therrselves. · · · · · · · 
Th b b h d 1 fallen e a Y a 2 fell down the stairs. . . . . . 49 
Mary can certainly read ! ;~~~· ... .. ..... 50 
The children have done~!~:~ jobs .. . . .. . 61 
Both the cat and the dog ~ ~:!e fleas .... . . 62 
They fought a 3 strange b ttl 4 funny a e. . . . . . . . . . . . 53 
H 5 written ave you 6 wrote to Nancy? . .. .. . .. . .. .. 54 
Th 1 were fi . ere 2 was ve cookies in the jar ... .. . . . 55 
Thi k 3 sure s ca e· 4 surely tastes good.. . . . . . . . . . . . 56 
Th 5 wasn't ere 6 was no money left. . . . . . . . . . . . . . 57 
The t . 1 led his . cap am 2 lead men to VICtory .. .. . . 58 
Tell Billy and : :ne where to go .. . . .. .. . . 
I 5 suppose th will 6 reckon ey serve refreshments . . -. . so 
Our team will win this game 1 eas~. 61 2 easily.· · · · · · 
My kitten was 3 drowned. 4 drownded. · · · · . · . . . . . . . . . 62 
Ha 5 shook ve you ever 6 shaken apples from a tree? 63 
The birds have all~ :~:n South . .. . . . .. . . 64 
3 We 
4 us boys went to the show .. . ....... .. . . 65 
I 5 can 6 can't hardly wait to see him. . . . . . . . . . . 66 
Tell me wh 1 your d en 2 you're rea Y· . . .. .. . . . .. . . 67 
Most people like to eat 3 regular. 4 regularly.· . .... . . 68 
H 5 'th 
e won the race 6 ::thout no effort. . . . . . . . 69 
Miss Martin is ~ !~0 busy to see us. . . . . . . 7o 
[ 10 ] 
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TEST 5 Arithmetic Reasoning .: PAnT I . 
aPlliECTIONS: Work an example, and then compare your answer with the answers which 
W follow it. If your answer is one of those given, mark the answer space that has the 
same letter as your answer. Sometimes the correct answer is not given. If you do 
not find the correct answer, mark the space under the letter for not given. 
sAMPLES: 51 How many balls are 3 balls and 4 balls? . 
a 3 b 4 c 7 d 12 e not given .............. 5t 
62 How many books are 3 books and 2 books? 
f 2 g 3 h 4 i 6 j not given .. . . . . .. . . . ... . 52 
1 There are 8 apples on the table. If we eat 3 of them, how many will be left? 
a 3 b 5 c 8 d 24 e not given· ..... . ........ 1. 
2 Helen's mother has 28 cookies in the oven. There are 35 more to be baked. How 
many cookies will there be all together? ' :.. 
f 7 g 35 h 63 · ' i 100 j not given· ..... . .... . z 
3 Jane has 13 coloring pencils and Dot has 5. If Sue buys a box of 12 pencils, how many 
pencils will all three girls have? a 6 b 20 c 25 d 28 e not given ..... a. 
4 Judy has 16 jacks and Hazel has 9. How many more jacks has Judy than Hazel? 
f 7 g 9 h 16 i 25 j not given . .. .. . ....... 4-
5 Mother bakes 24 rolls at a time. How many pans will she need if she bakes 6 in a 
pan? a 4 b 18 c 24 d 30 e not given .. . ......... s. 
6 Father drives 18 miles each day. How many miles will he travel in 5 days? e f 5 g 18 h 80 i 180 j not given ..... .. .... 6 
'1 Dick bought some fruit for his sister. How much did he pay for all of it if the 
oranges cost 37¢, the apples 28¢, and the grapes 25 ¢? 
a 80¢ b 88¢ c 90¢ d $1.00 e not given .. ... . 1 
8 Jean saw 4 butterflies and 7 bees yesterday. Today she saw 9 butterflies and 8 bees. 
How many butterflies did she see in both days? 
f 13 g 15 h 17 i 28 j not given ... . ...... . s 
9 In order to raise money for a church picnic, 6 girls agreed to sell 144 boxes of candy. 
How many boxes must each girl sell if each one sells the same number? 
a 6 b 24 c 144 d 864 e not given . . ....... . ~~ 
10 A rancher wants to divide his herd of 184 cows into two equal groups. How many 
cows will he put in each group? 
f 82 g 92 h 184 i 368 j not given .. . ....... 10 
11 The temperature was 62° at noon and dropped to 28° by 6 o'clock. How many de-
grees did it fall in that time? 
a 28 b 32 c 34 d 62 · · e not given ........... u 
12 Ruth weighs 78 pounds, Helen weighs 54, and Ann weighs 67. How many pounds 
will Ann have to gain to weigh as much as Ruth does now? 
f 11 g 13 h 24 i 78 j not given . . ......... 12 
13 The 6 members of a stamp club have 432 stamps in all. What is the average number 
of stamps each member has? 
a 6 b 70 c 72 d 432 e not given ........... 1a 
14 A strip of paper 19 inches long is to be cut so that one piece will be a foot long. How 
long will the other piece be?. 
f 5 in. g 12 in. h 19 in. 
( 11 ] 
i 31 in. j not given 14 
Go on to the next page. 
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TEST 5 Arithmetic Reasoning (Continued) 
16 Bob's coin book holds 48 coins on each page. How many coins will it hold on all 
1 
' 
24 pages? a 2 b 24 c 48 d 1152 e not given ..... . . .. . 
Time 
5:00 
5:15 
5:30 
5:45 
RADIO PROGRAMS 
KVVV KZZZ 
Music Circus 
Mystery Sports 
Jones Band 
News Play 
16 Here is part of the radio program that appears in the 
paper. At what time might one hear the latest base-
ball scores on KZZZ? 
f 5:00 g 5:15 h 5:30 i 5:45 j not given16 
17 Ben can buy a new bicycle for $49.50 and a second-hand one for $22.95. How much 
less does the second-hand one cost? 
a $22.95 b $26.55 c $49.50 d $72.45 e not given 11 
18 A cake costs 73 cents. How much change will Mother get back if she gives the baker 
two half dollars? f 23¢ g 27¢ h 37¢ i $1.00 j not given . . ... 1s 
19 A lock for the clubhouse will cost $1.35. What will be each boy's share if 9 boys share 
equally? a 9¢ b 14¢ c 15¢ d $12.15 e not given . .... 19 
20 You know how much a man is paid per hour. You know how many hours he worked 
in a week. To find his earnings for the week, what would you do? 
f add g subtract h multiply . i divide j not given 20 
.21 Jim bought 6 yards of ribbon to tie two packages. For one package he used 3 yards 
and 2 feet. How much ribbon was left for the other package? 
a 3 yd. b 3 yd. 1ft. c 3 yd. 2ft. d 9 yd. 2ft. e not given21 
. 12 
22 How much would Steve get in all for selling 11 papers at 7¢ each and 3 magazines at 
20¢ each? f 27¢ g 77¢ h $1.27 i $1.37 j not given .... 22 
'23 Candy eggs are 2 for 5¢. How many can be bought for 50¢? 
a 10 b 20 c 25 d 30 e not given ..... . . .. . . 23 
~4 Each class in a school agreed to collect l of 300 cans of food for Thanksgiving baskets. 
How many cans would that be for each class to collect? 
f 50 g 60 h 180 i 240 j not given ........ . 24 
25 For a picnic, a club bought 4 dozen buns at 22¢ a dozen and 3 packages of marshmal-
lows at 32¢ a package. How much did the buns and marshmallows cost all together? 
a 88¢ b 96¢ c $1.74 d $1.84 e not given ... 2s 
26 Tom runs errands for 15¢ each. If he averages 15 errands a month, what is his 
monthly income? f 15¢ g 30¢ h $1.50 i $2.25 j not given .... 26 
27 A sidewalk is to be made in two parts. One part is to be 4 feet wide and 50 feet long. 
The other part is to be 2 feet by 12 feet. How many square feet will there be in all of 
the sidewalk? a 24 b 68 c 200 d 214 e not given ... . ..... 21 
28 Pine City is 120 miles from Milton. To go from Pine City to Milton by bus takes 
4 hours and by train only 2 ! hours. How many hours less does it take to go by train? 
f 11 g 1 i h 21 i 6 i j not given .......... 2s 
29 How many l-inch by 2-inch pieces of candy can be cut in a pan which is 8 inches 
by 10 inches? a 20 b 36 c 50 d 80 e not given .... ..... .. z9 
30 Dan says there are 2 quart and 2 pint packages of ice cream for the party. How 
many people will all of it serve if a pint serves 4 people? 
f 4 g 12 h 16 i 24 j not given ............ so 
' [ 12 ] Go on to the next page. 
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TEST 5 Arithmetic Reasoning PART II 
~IRECTIONS: The answers to these examples can be thought out without doing any figuring 
~ on paper. You are to think out the answer and mark the answer space that is lettered 
the same as your choice. 
31 Which is the largest of these numbers? 
a402 b89 c 346 d 198 ....................... 31 
32 The cost of cheese is usually based on -
e count f volume g area h weight .............. 32 
33 Which number is thirty thousand five hundred sixty? 
a 30,056 b 30,506 c 30,560 d 35,006 ............. 33 
34 A gallon is how many quarts? 
e2 f4 g6 h 8 .............................. ,34 
I Sun. I Mon. I MAY Sat. 35 In which space should Thursday be? 35 
a b c " d 
36 What part of the square is black? 
1 1 1 1 ea fi. Ca h2 ................................. 3s 
37 Which of these fractions has the smallest value? 
1 1 1 1 e a 2 b 10 c 3 d 9 ............................... 37 
38 How many minutes until 9 o'clock is it by this clock? 
e 7 f 17 g 24 h 36 ............ . . . ............ . 3s 
40 The value of the Roman numeral XIV is -
e 9 f 14 g 16 h 18 .. ... . .. .. . .... . ............. 4o 
41 In which of these numbers does the 7 occupy the place of greatest value? 
a 723 b 1427 c 8371 d 9470 .. ... . .............. 41 
42 Without measuring, tell how many inches long this line is. 
e 1 f 2 g 3 h 4 ........ ... .... . . .. ............. 42 
43 The perimeter of the top of a box is the -
a distance across it b length of its longest side 
c distance from comer to comer d distance around it ..... 43 
1 1 
44 1 t = e 1.20 f .1 6 g .001 6 h 1.001 ~· .................. 44 
45 How much is 42.968 rounded off to the nearest tenth? e a 42 b 42.9 c 42.97 d 43.0 ..... ' ' ' ............... 45 
Stop.l3+ 
[ 13 ] 
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TEST 6 Arithmetic Computation 
DIRECTIONS: Work each example. Then compare your answer with the answers given 
at the right of the example. If your answer is one of those given, mark the answer 
space that has the same letter as your answer. Sometimes the correct answer is not 
given. If the correct answer is not given, mark the answer space under the letter for 
not given. Look carefully at each example to see what it tells you to do. If you need 
to do any figuring, use a separate sheet of paper. 14+ 
SAMPLES: 
AAdd 3 
2 
B Subtract 6 
1 
1 Add 63 
54 
2 Subtract 128 
96 
s Add $4.80 
9.65 
4 Multiply 450 
7 
5 6 + 2 = 
6Add 854 
759 
47 
36 
7 Subtract 407 
384 
a Multiply 697 
3 
9 Subtract $5.00 
4.48 
10 Subtract 422 
385 
11 Add 4538 
7979 
7908 
a2 b 3 c 4 d5 e not given ..... . . ..... ... A 
f 1 g2 h 3 i 4 j not given . . . ....... .. ... n 
a 97 b 107 c 117 d 127 e not given ...... . . 1 
f 32 g 33 h42 i 52 j not given . ..... . .... 2 
a $13.45 b $13.55 c $14.55 d $15.45 e not given 3 
f 3050 g 3100 h 3150 i 3157 j not given . . . ·1 
a 3 b 6 c 8 d 12 e not given . . . . . . . . . . . . . . s. 
f 1686 g 1696 h 1706 i 1796 j not given6 
a 13 b 23 c 123 d 183 e not given .. . : .... . 7 
f 1991 g 2061 h 2071 i 2091 j not given . . . s 
a $.52 b $.62 c $1.48 . d $1.52 e not given . . 9 
f 37 g 47 h 57 i 137 j not given . . . . .. .. . 10 
a 20,325 b 20,425 c 21,325 d 21,425 e not given u 
12 466 + 4557 + 89 = f 4912 g 5012 h 5102 i 5112 j not given . .. 12 
13 43)86 a2 b 3 c 11 d 20 
[ 14 ] 
e not given ......... ... r3 
Go on to the next page. 
Stanford I nterm ediate Parlial: JIL 
TEST 6 Arithmetic Computation (Continued) 
14 Multiply 75 
14 
15 
16 
4X~= 8 
2+-t= 
17 Add 667.55 
786.68 
99.64 
18 Subtract 14,710 
5,974 
19 34)748 
20 Subtract 871,653 
396,785 
21 Multiply 808 
590 
22 52)2236 
23 Add t 
t 
24 
..s..x6-s -
25 Multiply 310 
203 
26 Subtract 8 fir 
7t 
Summer Earnings of Six Boys 
Bob $ $ $ $ $ $ $ 
Dick $ $ $ 
Tom $ $ $ $ $ $ $ $ $ $ $ 
Ted $ $ $ $ $ 
Bill $ $ $ $ $ $ $ $ $ 
Joe $ $ $ $ $ $ $ 
~ach $ represents 5 dollars earned W' last summer. 
29 .1. X~ = 4 4 
f 89 g 1040 h 1050 i 10,520 j not given .. . 14 
3 
a 32 b ~ 8 c 1 d 1! 2 e not given . . . . . . . . . . . . . 1s 
f ~ 2 h 3 i 6 . t . g 3 J no g1ven ... .. . .... . . .. . 16 
a 1542.87 b 1543.86 c 1552.77 d 1552.87 
e not given . .. . ..... .. ..... . .. .. .. .. . .. . . . ....... . .. . 17 
f 8736 
2 
a 19 34 
g 8744 
b 22 
h 8746 
15 
c 2417 
i 8836 j not given . . . 1s 
d 112 e not given ...... w 
~ 474,8?8 g 475,868 h 484,968 i 485,868 
J not given . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 2o 
a 112,700 b 474,950 c 478,550 d 496,550 e not given 21 
[43 
1 
a 12 
~~ 
23 
g 4426 h 403 
b ! 3 
g3 
c 1 
h 3~ 5 
d2 
. 63 z -5 
1 
i 4411~ j not given ... ... 22 
e not given. . . . . . . . . . . . . 23 
j not given. . . . . . . . . . . . . 24 
a 613 b 7130 c 62,930 d 64,960 e not given .. 2s 
h 114 
15 
• 1514 z 15 j not given. . . . . . . 26 
27 Which boy earned the least money last summer? 
a Dick b Tom c Ted d Bill e not given 21 
28 Which boy earned $10 less than Tom? 
1 
a i 
t Dick g Ted h Joe i Bill j not given .. 2s 
b ! 3 c ~ d ~ e not given . . ..... . ..... ... . 2() 
[ 15 ] Go on to the next pa~e. 
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TEST 6 Arithm(dic Computation (Continued) 
30 Multiply 2.2 
3 
31 
32 4)16.48 = 
33Add 
34 Subtract 4 ft. 2 in. 
10 in. 
35 Subtract 
36 2)1.28 
37 4)1220 
1 
2 
t 
38 .2 X .12 = 
39 3t+5= 
f .066 g .66 
3 b ~ 3 a - c -8 3 4 
f .0412 g .412 
5 b 4£ a 4 -8 6 
h 6.6 i 66 j not given .. .. . . . 
e not given .. ... . . .... .... 31 
h 4.12 i 41.2 j not given . . . . 32 
1 
c 5-4 d 5~ 4 e not given .. .... . . . . 33 
~ 3 ft. . g 3 ft. 2 in. h 3 ft. 4 in. i 4 ft. 8 in. 
1 not given . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 34 
1 b ! 1 d ~ e not given .. .. ..... . ... .. .. 35 a - c -8 6 4 3 
f .064 g .64 h 6.4 i 64 . t . 1 no given . . . . . . . . 36 
a 35 b 305 c 315 d 350 e not given . . . . .. .. 37 
f .024 g .06 h .6 i 24 . t . J no given .. . .. .... 38 
3 b ~ 5 d 1~ e not given . .. ... .... . . ... 39 a - c -8 5 8 5 
Average Daily Temperatures for Monday 
through Friday in City A and City B 40 On which day was the average temperature just 10° higher in City A than in City B? 
~Mon.. g Tues. h Wed. i Thurs. 
1 not given . . . . . . . . . . . . . . . . . . . . . . . . . . 4o 
90° 
A 
...... ...... ...._...,...., 1-----...... ... 
70° -..__ 
-B 
............... 
Mon. Tues. Wed. Thurs. Fri. 
41 On which day were the average temperatures 
in the two cities most nearly equal? 
a Mon. b Tues. c Wed. d Fri. 
e not given ... .... ....... .......... .. . 4 1 
42 Add 5 lb. 9 oz. 
3lb. 9 oz. 
f Sib. 2 oz. 
i 9 lb. 8 oz. 
g 8 lb. 9 oz. h 9 lb. 2 oz. 
j not given .. . . . . . . ... .. . . . .. . .. .. . . . . 42 
43 6% of $300 = 
44 8).16 
45 Find the average 12 ft. 
20ft. 
a $18 
f .002 
17ft. a 11ft. 
11 ft. 
b $180 
g .2 
b 15ft. 
c $50 
h2 i 20 
c 20ft. 
[ 16 ] 
d $306 e not given ..... 43 
j not given . . . . . . . . ... ·14 
d 60ft. e not given. . 45 
Stop. 16 
. 84 
Monday jl 
List of words 
massacred 
actually 
quintuplets 
announced 
financial 
LIST I - WORD MEANING 
attractive 
inoculated 
capable 
allegiance 
disagreeable 
withered 
exceedingly 
practicing 
impatient 
leased 
qualities 
solos 
various 
character 
features 
Directions: The teacher will say each new word to the class. 
The class will repeat the word back to the 
teacher. 
Read this story: 
At this time of the year 3 the leaves have already with-
ered3 and the trees of the woods do not appear as attractive 
~s they did during the Fall. Actually3 some people find the 
sight of barren trees a disagreeable sight. However 3 in the 
midst of the winter woods a family of birds 3 consisting of a 
mother 3 father 3 and their quintuplets remained. 
Everyday3 hunters passing through the forest could hear 
the birds singing their solos. When they looked up and saw 
the attractive features of these birds3 the hunters tried to 
think of ways to capture them. It did not matter that these 
men were capable hunters 3 for the task of capturing birds 
alive was an exceedingly difficult one. 
As time went on3 the hunters got impatient:;,· for each of 
' their various tricks to lure the birds out of the tree failed. 
It almost appeared that ' the birds had leased the tree for the 
winter 3 or that they had a special allegiance to remain in 
the woods for the season. Every free moment the hunters had 3 
they spent practicing the future capture. They finally de-
cided to shoot near the nest 3 and scare the birds out of the 
tree, into a net. 
They fired near the birds, but the Unexpected happened 3 
one of the quintuplets started to fly from the tree and was 
hit by a stray bullet. The sight of the partially massacred 
bird was enough to cause the hunters to stop. They took the 
little creature to the veterinarian, who inoculated the bird, 
but the animal remained weak. They did not mind the finan-
cial expense, for they felt responsible for the bird 1 s con-
dition. Finally the doctor announced the bird would recover 
and the hunters returned him to his nest. Each hunter vowed 
never to hunt again in the area of the special tree. 
I 
ll 
II 
II 
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LIST I - WORD MEANING 
List of words 
massacred 
actually 
quintuplets 
announced 
financial 
attractive 
inoculated 
capable 
allegiance 
disagreeable 
I. Write the words that mean: 
a. in a hurry to do something 
b. loyalty 
c. parts to be performed alone 
d. dried out 
e. five things of a kind 
withered 
exceedingly 
practicing 
impatient 
leased 
Tuesday 
qualities 
solos 
various 
character 
features 
II. Choose the correct meaning of the words at the left from 
the choices listed at the right. Circle your answer. 
announced - (received) (approached) (annoyed) (pro-
claimed) {destroyed) 
massacred decorated) (killed) (disguised) (cut) 
painted) 
qualities toys) {characteristics) (aromas) {stations) 
questions) 
leased raised) {wet) {rented) (soiled) (painted) 
attractive - ugly) (painted) (dismal) (worse) 
pleasurable) 
III. Write a synonym for each of the following words: 
a. traits 
b. oath 
c. injected 
d. exercising 
e. declared 
IV. Write an antonym for each of the following words: 
a. choruses 
b. bloomed 
c. unpleasant 
d. inefficient 
e. disloyalty 
86 
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List of words 
massacred 
actually 
quintuplets 
announced 
financial 
LIST I - WORD MEANING 
attractive 
inoculated 
capable 
allegiance 
disagreeable 
withered 
exceedingly 
practicing 
impatient 
leased 
--~§7 __ 
Wednesday lf 
II 
I. 
qualities l 
solos 1! 
various il 
character 
features 
I. Match the words on the left with the correct meaning at 
the right. Place the letter of the correct meaning to 
the left of each word. 
leased a. five of a kind 
--practicing b. many different types 
--announced c. rented 
--actually d. displeasing 
--quintuplets e. having ability 
--various f. really 
disagreeable g. trying over and over 
__ capable h. declared 
II. Which of this week's words: 
a. tells what might have happened in a war? 
b. describes the way a doctor might give medicine? 
c. describes someone in a hurry? 
d. describes an unpleasant person? 
e. describes a flower long after it has bloomed? 
f. could only be done by one person at a time? 
g. is about five things? 
h. has to do with money? 
III. Use the following words in sentences: 
1. exceedingly 
2. actually 
3. quintuplets 
4. qualities 
5. impatient 
ij 
lj 
'I 
J 
I 
I 
I 
!I 
I 
I 
I 
I 
I. 
Tuesday 
LIST II - WORD MEANING 
List of words 
penitentiary 
advertisement 
unconstitutional 
appearance 
luxurious 
behavior 
ciphered 
masquerade 
caddying 
dyeing 
carrying 
prosperous 
admitted 
thieves 
vary 
reliable 
opportunity 
including 
frec1cled 
existence 
I. Match the words at the left with the correct meanings at 
the right. Place the letter of the correct meaning to 
the left of each word. 
__ dyeing 
appearance 
--reliable 
--freckled 
--caddying 
-thieves 
--behavior 
a. way one acts or works 
b. dependable 
c. staining 
d. outward look 
e. burglars 
f. marked with dark colored spots 
g. carrying golf clubs 
90 
I 
'I ,, 
II. Choose the correct meaning of the words at the left from ·I 
the choice listed at the right. Circle your answer. 
I 
" prosperous - (needy) (colorful) (successful) (possessing) 
(faithful) ' 
luxurious 
opportunity .,.. 
vary 
carrying 
(light) (comfortable) (watery) (amusing) 
(clumsy) II 
(setback) (frequently) (thrusting) (occasion) 
(tardy) 
(remain) (speed) (change) (value) (sound) 
(transporting) (unwilling) (gambling) 
(wasting) (injuring) 
l III. Write an antonym for each of the following words: 
I 
1. illegal 
5· denied 
2. bleaching 3. excluding 4. unsuccessful ! 
IV. Write a sentence using each of the following words: 
1. advertisement 2. ciphered 
4. freckled 5. reliable 
3. penitentiary 
,, 
li 
II 
!I 
I 
I 
~· --r -
Wednesday j 
!' List of words 
penitentiary 
advertisement 
unconstitutional 
appearance 
luxurious 
LIST II - ~ORD MEANING 
behavior carrying 
ciphered prosperous 
masquerade admitted 
caddying thieves 
reliable 
opportunity 
including 
freckled 
existence dyeing vary 
., _________________ _ 
II 
! 
i 
I 
jl 
I 
'I 
II 
I' 
il 
II 
\I I ~ 
-~ 
I 
I 
I 
I. Which word in the list has something to do with 
a. a sport 
b. the law 
c. arithmetic 
d. coloring 
e. a disguise 
II. Write an antonym for each of the following words. 
1. nothingness 
2. disappearance 
3. uncomfortable 
4. excluding 
5. unreliable 
III. Which word best describes 
1. a commercial 
2. a trustworthy person 
3. a wealthy person 
4. an illegal action 
5. a spotted surface 
IV. Write five (5) words describing actions people might do~ 
or have done. 
I 
I 
I 
I p 
II 
LIST II - WORD MEANING 
1List of words 
·I I· I! 
I 
I 
I 
I 
ll 
II 
penitentiary 
advertisement 
unconstitutional 
appearance 
luxurious 
behavior 
ciphered 
masquerade 
caddying 
dyeing 
carrying 
prosperous 
admitted 
thieves 
vary 
I. Fill in the blanks with words from the list. 
1. The prisoners were kept in a 
reliable 
opportunity 
including 
freckled 
existence 
2. The last page of the magazine had a colorful 
about the new product. -----------
in court. 
--------
6. He knew this was his last to see his friend. 
---------
7. He went to the party dressed as a clown. 
------
8. When he the problem, everyone was amazed at 
the answ~e~r-.----~-
9. The golfer was pleased by the excellent job of 
the boy had done. ------
10. They knew he was a person so they let him 
-:-;--~--;--
carry the money to the bank. 
II. Write a synonym for each of the following words. 
1. being 2. acknowledged 
5. successful 
Write the word that means 
3. containing 
1. the way one looks 
3. being successful 
2. the way one acts 
4. changing a color 
4. change 
'I 
-l- 93 
List of words 
rheumatism 
affectionate 
symphonies 
approximately 
mysteries 
LIST III - WORD MEANING 
broadcast 
bouquets 
missionaries 
reservoir 
spacious 
amusement 
wholly 
trigger 
channel 
educated 
Monday 
happiness 
experience 
irregular 
poisonous 
relieve 
Directions: The teacher will say each new word to the class. 
The class v.rill repeat the word back to the 
teacher. 
1 
Read this story: I; 
II 
Not a11 the programs being broadcast on television are 
meant to serve wholly as amusement. Although it appears ir- II 
regular to some not to see a cowboy pulling the trigger of his 
gun or patting his affectionate horse, one channel in our area 
attempts to relieve the viewer from the many western mysteries 
on each evening. That channel is devoted to educational tele-
vision, which is not meant to be viewed only by the educated. 
It is not unusual to see and hear outstanding orchestras play 
' great symphonies, expert gardeners speak on arranging bouquets, I 
physicians talk about rheumatism, or perhaps a town official 
I talk on how poisonous material is kept out of the local reser-
voir, in one evening on this station. 
People who set up these channels were almost considered 
missionaries in the television business. It would be hard to 
I; guess, even approximately, how many of these stations there are 1 
in our spacious country. However, it can be said, with some 
j happiness, their number is growing, and soon many more people 
I 
I will be able to experience some of the features these channels 
. provide. 
I. Find the new words in the story and underline them. 
II. Write synonyms for each of the following words. 
a. unusual 
e. loving 
b. undergo c. entirely d. roomy 
,
1 
III. Write a sentence using each of the following words: 
II 
I 
II 
a. irregular 
e. poisonous 
b. experience c. channel d. relieve 1 
II I 
I 
LIST III - WORD MEANING 
I 
I 
,, 
I' 
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-
'i List of words 
1:
1 
'I I, 
I 
I 
I 
I 
I' 
,, 
II 
II 
il 
I, 
jl 
,I 
rheumatism 
affectionate 
symphonies 
approximately 
mysteries 
broadcast 
bouquets 
missionaries 
reservoir 
spacious 
I. Write the words that mean 
amusement 
wholly 
trigger 
channel 
educated 
a. a disease of muscles and joints 
b. detailed pieces of music 
happiness 
experience 
irregular 
poisonous 
relieve 
c. stories full of suspense and secret events 
d. a place where water is stored 
e. harmful 
II. Which of the words 
a. would you hear at a concert? 
b. would you read in a book? 
c. are men who travel with a purpose? 
d. has to do with flowers? 
e. could you listen to on the radio? 
III. Choose the correct meaning of the words at the left from 
the choices listed at the right. Circle your answers. 
affectionate - (afflicted) (fond) (unsuitable) (trusting) ! 
- (confuse) 
1 
spacious - (crowded) (limited) (glisten) (vast) (confuse) 
educated - (stupid) (honest) (instructed) (disagreed) 
(notified) 
relieve - (intensify) (cooperate) (oppose) (hinder) 
(rescue) 
amusement - (pain) (entertainment) (complaint) (revenge) 
(courage) 
IV. Write an antonym for each of the following words: 
a. partially 
b. unhappiness 
c. healthful 
d. aggravate 
e. ignorant 
I 
1 
List of words 
rheumatism 
affectionate 
symphonies 
approximately 
mysteries 
LIST III - WORD MEANING 
broadcast 
bouquets 
missionaries 
reservoir 
spacious 
amusement 
wholly 
trigger 
channel 
educated 
Wednesday 
happiness 
experience 
irregular 
poisonous 
relieve 
I. Match the words at the left with the correct meanings at 
the right. Place the letter of the correct meaning to 
the left of each word. 
__ experience a. very harmful 
affectionate b. showing fondness 
_bouquets c. entirely 
__ wholly d. bunch of flowers 
__ poisonous e. what happens to a person 
II. Write a word that means 
1. nearly 
2. anything to hold liquid 
3. sent out by radio or television 
4. not according to rule 
5- make easier 
III. Write four (4) words from the spelling list that refer to 
more than one person or thing. 
IV. Which of the words above would be well-known to a 
1. soldier 
2. musician 
3. doctor 
4. detective 
5. entertainer 
II 
I 
,I 
.I 
I 
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LIST III - WORD MEANING 
I II List of' words 
I rheumatism broadcast 
bouquets 
missionaries 
reservoir 
spacious 
amusement 
wholly 
trigger 
channel 
educated 
happiness 
experience 
irregular 
poisonous 
relieve 
I 
af'f'ectionate 
symphonies 
approximately 
mysteries 
I. Fill in the blanks from the list of words. 
1, A boa constrictor is not a snake. 
------
2. He could not press the of the gun. 
------
3. The orchestra played two -------
4. The church sent a few to help the people. 
-----
5. 
-----
is a disease of muscles and joints. 
6. The room was very large and sp I 
I 
work. II 7- The police are faced with many in their I 
II 
8. The florist made a f'ew f'or the party. 
9. Our town has a to store water. 
10. The children rode the merry-go-round at the 
park. 
11 II. Write a synonym for each of' the f'ollowing words: 
1. gladness 
2. learned 
3. completely 
4. announce 
5. vast 
III. Write two (2) words f'rom this week 1 s list that describe 
something you could listen to. 
Write a word that describes something you could smell. 
Write a word that describes the way you try to become 
by going to school. 
Write two words that are related to what a comedian 
tries to bring to people. 
l 
I' 
I' 
'I I. 
I 
,, 
I 
List of words 
yielding 
amendment 
suing 
attendance 
occasionally 
LIST IV - WORD MEANING 
buffaloes 
convenience 
colonial 
alliance 
equally 
initiated 
farewell 
porcupines 
committee 
skiing 
Monday 
kindling 
immediately 
profitable 
vanities 
extremely 
,
1 Directions: The teacher will say each new word to the class. 
I The class will repeat the word - back to the 
IJ 
II 
I' 
II 
II 
I 11 teacher. 1-------------------------------- I 
lj !1 !i Read this story: 
1 Stories of colonial times include a variety of descrip-
II 
II .11 tions of early experiences, from encountering porcupines or buffaloes, to forming a constitution. History tells how each 
,, colonist said farewell to his homeland and life of comparative 
1
1 
convenience, and initiated a new way of living. In this coun-
try, they knew vanities would not be appreciated, and business I 
was not likely to be especially profitable, at least not im- 1 
mediately. I 
!I 
: Settlers had many extremely difficult problems to over- I 
I
I come, and often they were in attendance at committee me~tings, I 
where they formed more than one alliance, in order to overcome 
these obstacles. Occasionally, one had to be a little yielding! 
of his rights to another, for in early America no one could be- i 
come involved in suing another if his opinion were not equally ·I 
li represented. However, during the winter, as these men sat 
around the kindling fire, discussing anything from a future I 
1!' amendment, to the day's fun of skiing, they realized they were I 
. banded together for a common purpose, and attempted to do their 
'' share in building a new country. 
I. Find the new words in the story and underline them. 
II. Write the words that mean 
a. now and then b. good-bye c. very d. partnership 
e. started 
III. Write a sentence using each of the following words: con- 1 
I 
-~ 
l 
venience, committee, profitable, amendment, equally. 
1
1 
IV. Write a synonym for each of the following words: 
evenly, comfort, begun, agreement. 
I 
a change ' 
I 
·t 
II 
II 
'I 
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l1 List of words 
LIST IV - WORD r.fEANING 
II 
l 
II 
yielding 
amendment 
suing 
attendance 
occasionally 
buffaloes 
convenience 
colonial 
alliance 
equally 
initiated 
farewell 
porcupines 
committee 
skiing 
kindling 
immediately 
profitable 
vanities 
extremely 
I. Match the words at the left with the correct meaning at 
the right. Place the letter of the correct meaning to 
the left of each word. 
immediately 
-equally 
--yielding 
--kindling 
--attendance 
--vanities 
a. giving 
b. feelings of excessive pride 
c. at once 
d. the persons present 
e. ev-enly 
f. burning 
II. Write antonyms for each of the following words. 
1. ended 
2. unevenly 
3. slightly 
4. hello 
5. resisting 
II III. Which of the week 1 s words has something to do 
I 
1. with a fire? 
2. with snow? 
3. with quills? 
4. with a lawsuit? 
5. wild oxen? 
IV. Choose the correct meaning of the words at the left from 
the choices listed at the right. Circle your answer. 
immediately -
convenience -
committee 
alliance 
yielding 
never) (slowly) (at once) (now and then) 
imaginary) 
urgency) (leisure) (patience) (dullness) 
fury) 
actor) (one person) (commander) (group) 
common) 
argument) (contest) (break) (borrow) 
agreement) 
giving) {coloring) (drawing) (resisting) 
shielding) 
II 
I 
I 
II 
II 
List of words 
yielding 
amendment 
suing 
attendance 
occasionally 
LIST IV - WORD MEANING 
buffaloes 
convenience 
colonial 
alliance 
equally 
initiated 
farewell 
porcupines 
committee 
skiing 
Wednesday 
kindling 
inunediately 
profitable 
vanities 
extremely 
I. Match the words at the left with the correct meaning at 
the right. Place the letter of the correct meaning to the 
left of each word. 
buffaloes 
--porcupines 
--skiing 
--suing 
occasionally 
a. favorite winter sport 
b. bison 
c. starting a lawsuit 
d. animals covered with spines 
e. once in a while 
II. Write two (2) words that name animals. 
Write the word that has something to do with making money. 
Write the word that describes an agreement between two 
. countries. 
Write the word that means a correction~ usually for the 
better. 
III. Write a sentence using each of the following words. 
1. vanities 
2 -. equally 
3. immediately 
4. farewell 
5. yielding 
IV. Which of the words mean: 
a. having to do with the Thirteen Colonies 
b. not always 
c. stampede 
d. the making of money 
e. not slightly 
List of words 
yielding 
amendment 
suing 
attendance 
occasionally 
LIST IV - WORD MEANING 
buffaloes 
convenience 
colonial 
alliance 
equally 
initiated 
farewell 
porcupines 
committee 
skiing 
I. Fill in the blanks with words from the list. 
Thursday 
kindling 
immediately 
profitable 
vanities 
extremely 
1. Our constitution has been changed by more than one 
2. The man was down the hill when he fell into 
the snow. 
3. He was in a hurry and wanted the package 
4. The teacher took to see how many students 
were present. 
5. The were frightened and released their quills. 
6. The sale was very since they made a great 
deal of money. 
7. As they left they bid their friends 
8. They divided the cake so ~t~h~a~t--n-o--on-e would be 
left out. 
g. It gets cold in the Arctic Circle. 
10. The boys looked for small pieces of to start 
their fire. 
II. Fill in the blanks with words from the list. Use the given 
first letter as a clue to the missing word. 
1. The telephone was first thought of as a c but 
has become a necessity. 
2. They wanted to know more about the problem so they 
formed a c to discuss it. 
3. The troops were not y to the enemy. 
4. The lawyer tried s the people he thought at 
fault. 
5. The idea of having libraries was i by a man who 
liked books. 
6. The woman was only interested in v and not 
things of real value. 
7. The man needed help i if he was to live. 
8. If you are not a good businessman, your work will not 
be p 
g. The~a-------- between the two countries did not last 
long. 
10. He only came to visit o 
--------
100 
List of new words 
actually 
announced 
attractive 
capable 
disagreeable 
LIST I - WORD ANALYSIS 
exceedingly 
features 
impatient 
leased 
qualities 
solos 
various 
character 
practicing 
withered 
Monday 
allegiance 
inoculated 
financial 
quintuplets 
massacred 
Directions: The teacher reads each new word to the class. 
The class will repeat the word back to the 
teacher. 
1. Write the following words in the singular form. 
features qualities solos quintuplets 
2. The letter "q" is always followed by 11u 11 • The "qu" usually 
spells the 1.1kw 11 sound. Underline the 11 qu 11 in the words. 
qualities quintuplets 
, 3. Write the base of the following words. 
attractive announced massacred inoculated 
4. Write the two words that begin with two consonants and 
have one sound (blends). 
5. Write the words that rhyme with: 
greased .factually mysteries 
6. Draw a circle around the silent vowels in the following 
words. 
allegiance impatient financial 
101 
List of new words 
actually 
announced 
attractive 
capable 
disagreeable 
LIST I - WORD ANALYSIS 
exceedingly 
features 
impatient 
leased 
qualities 
solos 
various 
character 
practicing 
withered 
Tuesday 
allegiance 
inoculated 
financial 
quintuplets 
massacred 
1. Write the new words which contain the following endings: 
ly er ous 
2. Before each of the following words write a 1, 2, or 3 or 
4 to show the number of syllables in each word. 
allegiance 
solos 
financial 
yapable 
exceedingly 
practicing 
announced 
withered 
3. Write the words that begin with a short vowel. 
4. Write the new word which ends with "ing". 
5. Write the new word which contains the vowels ''ea 11 but 
sounds like long "e". 
6. Complete the following words. 
pra ____ ing in d 
dis e ble impa ____ t 
7. Note and say the sound of the "ci 11 in the word financial. 
8. Write one word in which the "ous 11 sounds like "us". 
9~ Add a suffix to the following: 
The cold weather was disagree to Tom. 
This w·eather was exceeding cold. 
The skaters were practic ___ their waltz. 
10. Write the new words with the ending "ed". 
102 
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List of new words 
actually 
announced 
attractive 
capable 
disagreeable 
LIST I - WORD ANALYSIS 
exceedingly 
features 
impatient 
leased 
qualities 
solos 
various 
character 
practicing 
withering 
allegiance 
inoculated 
financial 
quintuplets 
massacred 
1. Write the base of the following words. 
financial practicing actually massacred 
2. Write the following words and underline the endings. 
announced inoculated qualities capable 
3. Write the new word which begins with ex, in, at, and an. 
,I 
I 
I !I 4. Find the words which sound like these from the list above. 
!I /\ I • .... .... J - I.J fi nan1 shal kwol1 i var J. us kwin tu plet tees 
Write the new words which contain the small words. " 5. 
\
1
1 eat act agree eased char ; 
J: I 
11 6. Write the new word which ends in 11 i ve 11 • ~~~ 
7. Write the five letters that are always vowels. Then find I 
four new words which have a long and a short vowel in the 1 
words. Thenmark the long vowel (-)._and the short vowel (v). 
1 8. Write the new word which rhymes with creatures. 
9. Find and write the five new words which contain the hard 
sound of 11 c 11 (k). 
11 10. Find a new word which contains the soft sound of "c 11 ( s). 
1: 
I 
I 
I 
il 
I 
I 
II 
I 
II 
I 
Ji 
II 
t 
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LIST I ~ WORD ANALYSIS 
,List of words 
actually exceedingly solos allegiance 
announced features various inoculated 
attractive impatient character financial 
capable leased practicing quintuplets 
I 
II 
disagreeable qualities withered massacred 
il l. Write the seven words which contain double letters. 
I' 2. The following base words can be changed into some of the 
new words by changing the endings. 
Write the new words. 
vary wither leased attract 
! 3. Write the second syllable of the following words: 
II 
I' 
I 
practicing financial exceedingly announced 
Write the two words which contain four syllables. 
Write the word allegiance. Circle the two letters "ia". 
vlhat sound does it say? Write it. 
Write the word impatient. Circle the two letters "ti 11 • 
What sound does it say? 
" 
h 
~ 
Monday I 
LIST II - WORD ANALYSIS 
I List of words 
I advertisement existence thieves masquerade appearance freckled vary ciphered 
I behavior including admitted luxurious l carrying opportunity prosperous unconstitutional I 
11 dyeing reliable caddying penitentiary II 
I
I, Directions: The teacher will read the words to the class. The 
class will repeat the words back to the teacher. 
1: 1. Write the following words in the singular form. 
I thieves masquerades penitentiaries advertisements 
II, 2. vlri te the following words in the plural {more than one) by adding "s". 
II 
appearance freckle cipher admit 
II 
· 3. Write the roots of the following words. 
jl 
11 
including appearance caddying luxurious 
Write the three words that begin with two consonants and 
have one sound (blends). 
Write the words that rhyme with: carry committed 
speckled 
Write the two words which start with the short sound of 11 a". 
Draw a circle around the 11 ph 11 in the word ciphered. What 
sound does it have? Write this sound next to the word. 
II 
II 
,, 
I 
li 
'I 
I 
List of words 
advertisement 
appearance 
behavior 
carrying 
dyeing 
LIST II - WORD ANALYSIS 
existence 
freckled 
including 
opportunity 
reliable 
thieves 
vary 
admitted 
prosperous 
caddying 
Tu:s~~Y I! 
masquerade 
ciphered 
luxurious 1 
unconstitutional I 
penitentiary II 
I 1. Write the following words and circle the silent letters. I 
I 
,I 
dyeing masquerade advertisement 
2. Write the new words which contain the following endings: 
ing al ed 
3. Before each of the following words write a 1, 2, 3, or 4 
to show the number of syllables in each word. 
li -.- , advertisement caddying behavior luxurious 
I 
li 4. Write the new words which begin with the blends 
th fr pr 
II 
I 
106 
5. Write the new word 'i:vhich ends with 11 ment 11 • 
6. Write the 11 k 11 or "s" beside the word to show the sound of 
11 c 11 : ciphered carrying caddying 
II 
J· 
,I 
li 
I 
7. Complete the following words: 
8. 
9· 
exis -
th - - ves 
un - - - st 
masqu - - - de 
Note and say the sound of llti 11 in 
Underline the 11 ti 11 • 
Write the word in which the 11 0US 11 
1 10. Add a suffix. 
I 
,! To be a spy is unconstitution A boy can make money by caddy--
- - - al 
the word penitentiary. 
sounds like "us" • 
II 
il 
His mother was admitt to the hospital. 
Wednesday 
LIST II - WORD ANALYSIS 
List of words 
advertisement 
appearance 
behavior 
carrying 
dyeing 
existence 
freckled 
including 
opportunity 
reliable 
thieves 
vary 
admitted 
prosperous 
caddying 
masquerade 
ciphered 
luxurious 
unconstitutional 
penitentiary 
1. Write the base of the following words: 
carrying reliable prosperous appearance 
2. Write the new words which contain the small words: 
pen exist pear tent port 
3- Write the following words which begin with: 
un pr ad ap re 
4. Find and write the words which sound like these from the 
list above. 
pros1 per v sl 1 fer ed ..- 1 v v v v tJ I us luks u ri us pen i ten sha ri 
5· Find the new word which has one syllable. 
6. Write the five letters that are always vowels. Then find 
four words which have a long (-) and a short (v) vowel in 
them. 
7. Write the new words which rhyme with: flying 
clearance calvacade 
marry 
8. Write the following sentence and choose the correct word: 
The tailor was (dyeing or dying) the cloth blue. 
9. Write the five new words which begin with a vowel. Then 
mark each beginning letter either long or short. 
10. Write the following words and underline the endings. 
carrying freckled including admitted caddying 
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List of words 
advertisement 
appearance 
behavior 
carrying 
dyeing 
LIST II - WORD ANALYSIS 
existence 
freckled 
including 
opportunity 
reliable 
thieves 
vary 
admitted 
prosperous 
caddying 
Thursday 
masquerade 
ciphered 
luxurious 
unconstitutional 
penitentiary 
1. Write the five new words which contain double letters. 
2. The following base words can be changed into some of the 
new words by changing the endings. Write the new words. 
advertise luxury including exist 
: 3. Write the second syllable of the following words. 
masquerade penitentiary existence opportunity 
4. Write the words which contain four and five syllables. 
5. Write the word reliable. Circle the two letters "ia" in 
the word. Then write the sound it says. 
' 6. Write the words wnich begin with the prefix "un" and "in". 
7. Write the word which contains five syllables into the syl-
lables and say each part to yourself. Close your eyes and 
spell it. Check to see if you were right. 
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List of words 
affectionate 
missionaries 
channel 
poisonous 
mysteries 
LIST III - WORD ANALYSIS 
symphonies 
experience 
trigger 
amusement 
broadcast 
relieve 
spacious 
irregular 
bouquets 
approximately 
Monday 
rheumatism 
reservoir 
wholly 
educated 
happiness 
Directions: The teacher reads each new word to the class. 
The class will repeat the words back to the 
teacher. 
1. Write the following words in the singular form. 
symphonies missionaries mysteries bouquets 
2. Write the following words in the plural (more than one) 
form by adding us 11 • 
broadcasts experience reservoir channel amusement 
3. Write the roots of the following words. 
approximately wholly happiness spacious affectionate 
• 4. Write the words which begin with two consonants and have 
one sound (blends). In this exercise do not count 11y 11 as 
a consonant. 
1 5. Write the words that rhyme with: panel ·gracious believe 
6. Write the three new words with suffixes that rhyme with 
keys. 
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I 
II 
I 
I 
List of words 
affectionate 
approximately 
broadcast 
channel 
educated 
LIST III - WORD ANALYSIS 
experience 
happiness 
irregular 
poisonous 
relieve 
trigger 
wholly 
amusement 
reservoir 
spacious 
mysteries 
bouquets 
missionaries 
symphonies 
rheumatism 
1. Write the following words and cross out the silent letters: 
rheumatism amusement 
2. \vri te the words with the endings: ies ous ly ed 
3. Before each of the following words write a 1, 2, 3, or 4 
to show the number of syllables in each word. 
poisonous reservoir wholly experience 
approximately bouquets trigger relieve 
4. Write the words that begin with the blends: 
tr sym br 
I 5. Write the new w·ord which ends with ''ment 11 • 
li 6. Write the new word which has a 11 ph 11 sounding like 11 f 11 • 
I 7. Complete the following words. 
~ po us rh m I b ts ex ence 
I
I 8. Note-and -say the sound -of ~c~11 in the word spacious. 
1 Underline the "ci 11 • 
II 9. Write the two words in which the 11 ous 11 sounds like 11us 11 • 
II 
1 10. Add a suffix: 
I 
I 
I 
Christmas is a time of much happi 
--
t 
II 
I 
II 
I 
II 
List of words 
affectionate 
approximately 
broadcast 
channel 
educated 
LIST III - WORD ANALYSIS 
experience 
happiness 
irregular 
poisonous 
relieve 
trigger 
wholly 
amusement 
reservoir 
spacious 
1. Write the base of the following words: 
approximately happiness symphonies 
Wednesday 
mysteries 
bouquets 
missionaries 
symphonies 
rheumatism 
missionaries 
2. Write the following words and underline the endings. 
bouquets rheumatism trigger irregular 
3. Write the new words which begin with: ir ed ex 
4. Find and write the words which sound like these from the 
list above: 
- I hol ly -1 .... spa shus v; -sim fo nees 
5. Write the new words which contain the small words: 
mission poison educated holly pin 
6. Write the new word which is a compound word. Draw a line 
between the two words. 
7. Write the five letters that are always vowels. Then find 
4 new words that have a long vowel and a short vowel in 
the word. Then mark the long (-) and short (v) vowel. 
8. Write the new words which rhymes with flannel 
9. Write a homonym for the word wholly. A homonym is a word 
that sounds like another word but is spelled differently 
:, and has a different meaning (sail and sale). 
10. Write the four words that begin with a vowel; then mark 
whether the vowel is long or short. 
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List of words 
affectionate 
approximately 
broadcast 
channel 
educated 
LIST III - WORD ANALYSIS 
experience 
happiness 
irregular 
poisonous 
relieve 
trigger 
wholly 
amusement 
reservoir 
spacious 
Thursday 
mysteries 
bouquets 
missionaries 
symphonies 
rheumatism 
' 1. Write the seven new words which contain double letters. 
I 
2. The following base words can be changed into some of the 
new words by changing the endings. 
Write the new words. 
mystery poison amuse symphony 
3. Write the second syllable of the following words. 
wholly irregular rheumatism bouquets 
, 4. Write the four words which contain four syllables. 
5. Write the word bouquets. Circle the two letters "ou". 
What sound does it say? Write it. 
6. Write the word believe. Circle the "ie" in the word. 
Then write the sound it says. 
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, List of words 
amendment 
attendance 
buffaloes 
colonial 
equally 
LIST IV - WORD ANALYSIS 
farewell 
immediately 
kindling 
profitable 
skiing 
porcupines 
alliance 
vanities 
initiated 
convenience 
Monday 
extremely 
committee 
occasionally 
suing 
yielding 
Directions: The teacher reads each new word to the class. 
The class will repeat the words back to the 
teacher. 
1. Write the following words in the singular form: 
farewells buffaloes porcupines vanities 
2. Write the following words in the plural {more than one) 
form by adding "s". 
amendment alliance 
3. Write the roots of the following words. 
yielding occasionally initiated skiing extremely 
4. Write the words which begin with two consonants and have 
one sound (blends). 
, 5. Write the words which rhyme with: fielding 
turpentine appliance 
6. Write the new words which end with "lyn. 
fleeing 
113 
List of words 
amendment 
attendance 
buffaloes 
colonial 
equally 
LIST IV - WORD ANALYSIS 
farewell 
immediately 
kindling 
profitable 
skiing 
porcupines 
alliance 
vanities 
initiated 
convenience 
1. Write the base of the following words. 
occasionally suing colonial porcupines 
Tuesday 
extremely 
committee 
occasionally 
suing 
yielding 
, 2. Write the following words and underline the endings. 
yielding immediately vanities equally 
3. Write the new words which begin with ex~ al, con and pr. 
4. Find and write the words which sound like these from the 
list above. 
v <.) 1 <.) - v -; u v 
i nish i ated o ka zhun al 
a li1 ans e1 kwal ly 
5. Write any new words which contain the small words 
attend yield ally mit fit ate 
1 6. Write the new word with the suffix "able 11 • 
7. Write the five letters which are always vowels. Then find 
four new words which have a long {-) and a short (v) vowel 
in the word. Then mark the two vowels. 
8. Write the new words which rhyme with potatoes and 
stairwell. 
9. Write the eight words which begin with a vowel. Then mark 
whether the vowel is long or short. 
114 
11 115 
---
-I 
Wednesday 11 
I! List of words 
I 
amendment 
attendance 
buffaloes 
colonial 
equally 
LIST IV - WORD ANALYSIS 
farewell 
immediately 
kindling 
profitable 
skiing 
porcupines 
alliance 
vanities 
initiated 
convenience 
1 1. Write the base of the following words: 
amendment profitable extremely 
extremely 
committee 
occasionally 
suing 
yielding 
Write the new words which contain the small words: 
,I 
I 
ll 3. 
II 
II 4. 
kind 
Write 
sk 
1tlri te 
ski sue 
the new words 
pr in 
the five new 
yield ally 
which begin with 
al at 
words which contain 
5. tvri te the five letters that are always 
1: four words which have a long (-) and a 
them. 
Write the new words which rhyme with 
three syllables. 
vowels. Then find 
short (v) vowel in 
stairwell fleeing appliance potatoes 
I 
li 
r 
II 
II 
7. Write the eight new words which begin with a vowel. Then 
mark each beginning letter either long or short. 
8. vlri te the following words and underline the endings: 
amendment skiing extremely initiated 
,, 
I 
List of words 
amendment 
attendance 
buffaloes 
colonial 
equally 
LIST IV . ~ .WORD ANALYSIS 
farewell 
immediately 
kindling 
profitable 
skiing 
porcupines 
alliance 
vanities 
initiated 
convenience 
Thursday 
extremely 
committee 
occasionally 
suing 
yielding 
1. Write the eight new words which contain double letters. 
2. The following base words can be changed into some of the 
new words by adding endings. 
amend convenient extreme occasion 
3. Write the second syllable of the following words. 
alliance convenience equally porcupines 
4. Write all the new words which contain syllables into 
syllables. 
5. What sound does the "qu" in the word equally say? Write it. 
6. In the word yielding circle the "ie", then write the sound 
it says. 
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List of words 
amendment 
attendance 
buffaloes 
colonial 
occasional 
LIST IV - RULES 
equally 
farewell 
immediately 
kindling 
suing 
profitable 
skiing 
porcupines 
alliance 
yielding 
Monday 
vanities 
initiated 
convenience 
extremely 
committee 
Directions: 1. The teacher will say the words to the class. 
The class will repeat the words to the teacher. 
2. The teacher will review all the following 
rules before the pupils start the exercises. 
1. When the same two consonants are found together in a word 
the word is divided into syllables by separating the two 
consonants. 
2. Find the 8 examples of this in the list above and then 
divide them into syllables. 
3. We can make many new words by adding "ing''. When the root 
word ends in 11e 11 drop the final ·"e" and add the suffix 
11 ing". 
Add "ing11 to the following words. 
4. When we have two words put together to make a longer word, 
we spell the short words and put them together. Find an 
example of such a word in the list and write the two short 
words from which the word is formed. 
5. When the two vowels 11 i 11 and "e" appear together, the 11 i 11 
precedes the "e" except after "c''. ("i" before "e" except 
after "c") 
Find the words in the list and write them. 
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List of words 
amendment 
attendance 
buffaloes 
colonial 
equally 
LIST IV - RULES 
farewell 
immediately 
kindling 
profitable 
skiing 
porcupines 
alliance 
vanities 
initiated 
convenience 
~118 
Tuesday 11 
extremely 
committee 
occasionally 
suing 
yielding 
11 Directions: The teacher is to review the following rules be-
fore the pupils start the exercises. I 
It is often necessary to divide a word of more than one 
syllable at the end of a line. Remember to divide words 
only between syllables. 
Write these words in syllables. 
colonial occasionally 
convenience 
vanities initiated 
We add the suffix 11 ly 11 to most words except those that end 
with a consonant and 11y 11 or with "le 11 without changing the 
base word. 
Use this rule to change the following words. 
immediate extreme 
II 
II 3 To change the form of a word ending in 11 e 11 we drop the 1 i · final "e" and add "ing". Find one example in the word list.
11 
I 
.I II 
II 
1: 
-I 
II 
I 
I 
I 
List of words 
amendment 
attendance 
buffaloes 
colonial 
equally 
LIST IV - RULES 
farewell 
immediately 
kindling 
profitable 
skiing 
porcupines 
alliance 
vanities 
initiated 
convenience 
Wednesday 
extremely 
committee 
occasionally 
suing 
yielding 
Directions: The teacher will review the following rules be-
fore the pupils start the exercises. 
1. To form the plural of the following word we add an "s" 
at the end of the word. 
Write the plural of the following word: porcupine 
2. Write the following words in the plural form. 
vanity buffalo 
3. When a word ends with 11 e 11 the previous vowel is usually 
long. 
Mark the long vowel in this word: initiate 
' 4. When the two vowels 11 i 11 and "e" appear together, the "i 11 
precedes the "e 11 except after "c 11 • ( 11 i 11 before 11 e 11 except 
after "c") 
Find the two words in the list that apply to this rule and 
write them underlining the two important letters. 
I 
I 
I 
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List of words 
amendment 
attendance 
buffaloes 
colonial 
equally 
LIST IV - RULES 
farewell 
immediately 
kindling 
profitable 
skiing 
porcupines 
alliance 
vanities 
initiated 
convenience 
Thursday 
extremely 
committee 
occasionally 
suing 
yielding 
Directions: The teacher will review the following rules be-
fore the class starts the exercises. 
1. The 11 q 11 is always followed by 11U 11 • The 11qu 11 usually spells 
the 11 kw 11 sound. Write the word in which the "qu" spells 
the "kw" sound and underline the 11 qu 11 • 
2. It is usually correct to say that each syllable has a vowel 
in it. Using this rule write the following -words into 
syllables. 
convenience profitable farewell initiated 
3. When a word ends in 11 le 11 and a consonant precedes the 11 1 11 - I 
that consonant usually begins the last syllable. 
Write the word profitable according to this rule and check 
it with the word in exercise 2. 
4. When there are two consonants between two vowels, we sep-
arate the word between the consonants to break the word 
into syllables. 
Use this rule to write the words below in syllables. 
buffaloes committee 
occasionally 
immediately attendance 
= I'. 
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List of' words 
actually 
announced 
attractive 
capable 
disagreeable 
LIST I - RULES 
exceedingly 
features 
impatient 
leased 
qualities 
solos 
various 
character 
practicing 
withered 
Monday 
allegiance 
inoculated 
financial 
quintuplets 
massacred 
Directions: 1. The teacher will say the words to the class •. 
The class will repeat the words to the 
teacher. 
2. The teacher will review all the following 
rules before the pupils start the exercises. 
1. When the same two consonants are found together in a word 
the word is divided into syllables by separating the two 
consonants. Find 5 examples of' this in the list above and 
then divide~ the word into syllables. 
2. We can make many new words by adding 11 ing11 • When the root 
word ends in 11 e 11 , drop the final 11 e 11 and add the suffix 
11 ing 11 • Add the "ing" to the following word -practice. 
3. When the two vowels 11 i" and "e" appear together, the "i" 
precedes the 11 e 11 except after 11 C 11 • C'i 11 before 11e 11 except 
after "c 11 .) Find 2 words in the list above which have 11 i 11 
before 11 e 11 and write them. 
4. It is of'ten necessary to divide a word of' more than one 
syllable at the end of' a line. Remember to divide the 
words only between the syllables. 
Write these words in syllables. 
quintuplets 
inoculated 
financial exceedingly solos leased 
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List of words 
actually 
announced 
attractive 
capable 
disagreeable 
LIST I - RULES 
exceedingly 
features 
impatient 
leased 
qualities 
solos 
various 
character 
practicing 
withered 
Tuesday 
allegiance 
inoculated 
financial 
quintuplets 
massacred 
Directions: The teacher is to review the following rules 
before the pupils start the exercises. 
1. Write the singular of the word qualities. We drop the 
11 ies 11 and add "y" ("y 11 to 11 i 11 and add 11 es"). 
2. To form the plural of the following words we add an 11 s 11 
at the end of the word. 
Write the plural of the following words: 
feature solo quintuplet 
3. When a word ends with 11 e 11 , the previous vowel is usually 
long. 
Mark the long vowel in these words. 
attractive capable disagreeable 
4. When a word ends in "le" and a consonant precedes the 11 1 11 , 
that consonant usually starts . the last syllable. 
Write the word disagreeable in syllables. 
5. Write the following words in syllables. Be sure to remember 
to separate the word between the twin consonants. 
attractive massacred announced allegiance 
122 
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List of words 
actually 
announced 
attractive 
capable 
disagreeable 
LIST I - RULES 
exceedingly 
features 
impatient 
leased 
qualities 
solos 
various 
character 
practicing 
withered 
Wednesday 
allegiance 
inoculated 
financial 
quintuplets 
massacred 
Directions: The teacher is to review the following rules be-
fore the pupils start the exercises. 
1. When two vowels are found together the first vowel says its 
own name. Write the !"ollowing words and circle the vowel 
that is sounded. 
exceedingly features 
2. The 11 q 11 always is followed by "u". The 11 qu 11 usually spells 
the "kw" sound. Write the word in which the nqu" spells the 
11 kw'' . sound and underline the "qu". 
3. It is usually correct to say that each syllable has a vowel 
in it. Using this rule, write the following words into 
syllables. 
financial character withered leased inoculated 
I 
' 
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List of words 
actually 
announced 
attractive 
capable 
disagreeable 
LIST I - RULES 
exceedingly 
features 
impatient 
leased 
qualities 
solos 
various 
character 
practicing 
withered 
Thursday 
allegiance 
inoculated 
financial 
quintuplets 
massacred 
Directions: The teacher is to review the following rules be-
fore the class starts the exercises. 
1. When it is necessary for you to extend a word at the end 
of a line, you break the word between the syllables. Write 
these words in syllables. 
impatient 
financial 
various capable 
announced 
disagreeable actually 
2. To make these wordsplural we must add an 11 s 11 • Write the 
following words in the plural. 
feature solo quintuplet 
3. When twin vowels come together the first one says its own 
name. Circle the twin vowels and then write the letter 
that says its own name. 
exceedingly disagreeable 
124 
Monday 
LIST II - RULES 
List of words 
advertisement 
appearance 
behavior 
carrying 
dyeing 
existence 
freckled 
including 
opportunity 
reliable 
thieves 
vary 
admitted 
prosperous 
caddying 
masquerade 
ciphered 
luxurious 
unconstitutional 
penitentiary 
I Directions: 1. The teacher will say the words to the class. 
The class will repeat the words to the 
teacher. 
2. The teacher will review the following rules 
before the pupils start the exercises. 
1. When the same two consonants are found together in a word~ 
the word is divided into syllables by separating the two 
consonants. 
Find five examples of this in the list above and then divide 
them into syllables. 
2. We can make new words by adding "ing". Add the "ing" 
suffix to the words caddy and carry. 
I 3. When the two vowels 11 i 11 and 11e 11 appear together~ the "i" 
precedes the "ell except after "c". C'i" before llell except 
after lie".) 
Find one word in the list above to which this rule applies. 
4. It is often necessary to divide a word of more than one 
syllable at the end of a line. Remember to divide words 
only between syllables. 
Write these words in syllables. 
freckled 
luxurious 
unconstitutional 
behavior 
penitentiary ciphered 
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List of words 
advertisement 
appearance 
behavior 
carrying 
dyeing 
LIST II - RULES 
existence 
freckled 
including 
opportunity 
reliable 
thieves 
vary 
admitted 
prosperous 
withered 
Tuesday 
masquerade 
ciphered 
luxurious 
unconstitutional 
caddying 
Directions: The teacher is to review the following rules be-
fore the pupils start the exercises. 
1. To change a ·word ending in "f" to the plural we change the 
"f" to "v" and add 11 es". Use this rule to write the plural 
of the word thief. 
2. When a word ends in 11 e 11 ., the previous vowel is usually long. 
Mark the long vowel in this word. 
masquerade 
,· 3. When two vowels are found together, the first vowel says its • 
own name. Write the following word and circle the vowel 
that is sounded. 
appearance 
4. To change the form of the word admit we double the last 
consonant and add 11 ed 11 • 
Write the new word. 
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List of words 
advertisement 
appearance 
behavior 
carrying 
dyeing 
LIST II - RULES 
existence 
freckled 
including 
opportunity 
reliable 
thieves 
vary 
admitted 
prosperous 
caddying 
Wednesday 
masquerade 
ciphered 
luxurious 
unconstitutional 
penitentiary 
' Directions: The teacher is to review the following rules be-
fore the pupils start the exercises. 
1. When a word ends in "e", the previous vowel is usually long. 
Write the word and underline the previous vowel. 
II 
11 masquerade 
' 2. To change the form of the word dye we do not drop the "e If 
but just add "ing". This is an exception to the rule 
11 Drop the 1e 1 and add 1ing 1 • 11 
II 
Write the new word. 
3. Opportunities and penitentiaries are written in the plural 
form. Change these two words by dropping the ending 11 ies'' 
and add "y 11 • Write these two words. 
4. It is often necessary to divide a word at the end of a line • . 
Remember to divide words only between the syllables. 
including ciphered 
penitentiary 
existence luxurious admitted 
List of words 
advertisement 
appearance 
behavior 
carrying 
dyeing 
LIST II - RULES 
existence 
freckled 
including 
opportunity 
reliable 
thieves 
vary 
admitted 
prosperous 
caddying 
Thursday 
masquerade 
ciphered 
luxurious 
unconstitutional 
penitentiary 
Directions: The teacher is to review the following rules be-
fore the pupils start the exercises. 
1. It is usually correct to say each syllable has a vowel 
sound in it. Using this rule~ write the following words 
into syllables. 
128 
thieves carrying prosperous dyeing advertisement 
2. When there are two consonants between two vowels~ we sep-
arate the word between the consonants to break the word 
into syllables. 
Using this rule~ write the words below in syllables. 
opportunity appearance admitted 
3. Write the following words in the singular form. 
appearances advertisements masquerades 
4. The final 11 e 11 makes the previous vowel long if separated by 
only one consonant. Write the following word and circle 
the long vowel. 
masquerade 
List of words 
affectionate 
approximately 
broadcast 
channel 
educated 
LIST III - RULES 
experience 
happiness 
irregular 
poisonous 
relieve 
trigger 
wholly 
amusement 
reservoir 
spacious 
Monday 
mysteries 
bouquets 
missionaries 
symphonies 
rheumatism 
Directions: ~. The teacher will say the words to the class. 
The class will say the words to the teacher. 
2. The teacher will review ·all the following 
rules before the pupils start the exercises. 
1. When the same two consonants are found together in a word~ 
the word is divided into syllables by separating the two 
consonants. Find eight examples of this in the word list 
above and divide them into syllables • 
.I 2. When we have two words put together to make a longer word~ 
we spell the short words and put them together. Find an 
example of such a word in the list above and write the two 
short words from which the word is formed. 
,I 
. 
3. When the two vowels 11 i 11 and 11 e" appear together~ the "i" 
precedes the "e" except after "c". ("i" before "e" except 
after "c".) Find five words that have 11 i 11 before 11 e" in 
the word list. 
4. It is often necessary to divide a word of more than one 
syllable at the end of a line. Remember to divide words 
only between the syllables. 
Write these words in syllables. 
poisonous 
educated 
wholly amusement spacious bouquets 
II 
II 
I 
1
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II 
II 
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LIST III - RULES 
experience 
happiness 
irregular 
poisonous 
relieve 
trigger 
wholly 
amusement 
reservoir 
spacious 
mysteries 
bouquets 
missionaries 
symphonies 
rheumatism 
Directions: The teacher is to review the following rules be-
fore the pupils start the exercises. 
1. VJhen we have a word ending with the letter "y":1 we drop the 
"y" and add "ies" to make the word plural. 
Write the following words in the plural. 
missionary symphony mystery 
, 2. \!Je add the suffix "ly" to most words except those that end 
with a consonant and "y" or with ''le" without changing the 
base word. 
Use this rule to change the following word. 
approximate 
II 3. The final "e" in a word makes the previous vowel long. 
I' Underline the long vowel in the following words and place 
,I the long mark above the letter Co). 
affectionate experience relieve 
1 4. To form the plural of the following word we add an 11 s 11 at 
" the end of the word. 
Write the plural of the following word. 
bouquet 
I 
II 
I' 
I' 
I 
li 
I 
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List of words 
affectionate 
approximately 
broadcast 
channel 
educated 
LIST III - RULES 
experience 
happiness 
irregular 
poisonous 
relieve 
trigger 
wholly 
amusement 
reservoir 
spacious 
mysteries 
bouquets 
missionaries 
symphonies 
rheumatism 
. Directions: The teacher is to review the following rules be-
fore the pupils start the exercises. 
' 1. Write the following words in the singular form. 
mysteries symphonies missionaries 
11 
2. To change the :::·form of the word happy we drop the "y" and add 
"iness". 
.I 
I 
Write this new word and put it in syllables. 
3. To change the form of the word poison all we need to do is 
add the suffix "ous". Write the new word and put in sylla-
bles. 
4. When the two vowels 11 i 11 and "e" appear together, the "i'! 
precedes the "e" except after 11 c". {"i" before "e" except 
after "c".) 
Find the five words that would apply to this rule. 
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List of words 
affectionate 
appearance 
broadcast 
channel 
educated 
LIST III - RULES 
experience 
happiness 
irregular 
poisonous 
relieve 
trigger 
wholly 
amusement 
reservoir 
spacious 
Thursday 
mysteries 
bouquets 
missionaries 
symphonies 
rheumatism 
Directions: The teacher is to review the following rules be-
fore the pupils start the exercises. 
1. It is usually correct to say that each syllable has a vowel 
in it. Using this. rule, write the following words into 
syllables. 
amusement 
irregular 
missionaries 
approximately 
affectionate relieve 
happiness rheumatism 
2. When there are two consonants between two vowels, we sep-
arate the word between the consonants to break the word 
into syllables. 
Use this rule to break the word into syllables. 
irregular missionaries channel trigger 
3. The final . "e" in a word makes the previous vowel long. 
Underline the long vowel in the following words and place 
the long mark above the letter. 
affectionate experience relieve 
l 
II 
.I 
132 
II 
I 
- -=t~ 
e I· 
I 
'133 
---- =-., =---=-
Monday ,, 
I 
Jl List 
LIST I - DICTIONARY SKILLS 
of words 
actually exceedingly solos allegiance 
announced features various inoculated 
I' attractive impatient character financial 
II 
capable leased practicing quintuplets 
disagreeable qualities withered massacred 
,. ------------------------------------------------------------III Directions: . The teacher will say the new words to the class. I 
The class will repeat the new words. 
Finding a word in a dictionary -- Copy down on your paper 
the spelling words the way they are listed. Then number the '!' 
words to show the 9rder in which they would appear in a 
dictionary. (1,2,3,4,5, etc., 20) l 
\<lri te the words from the spelling list in which you hear the 11 
same vowel sound as the underlined vowel in the following 
word: cheap. Put the correct symbol above the letter in 
each word. Check with your dictionary if you have diffi-
culty. 
In the dictionary find the following words. Copy down the 
meaning. Write the word and page on which each was found. 
The dictionary shows you how to spell a word correctly. 
Study the spelling of these words so that you will remember 
them. Then write a sentence offering each word. 
capable 
character 
impatient 
actually 
various allegiance 
qualities withered 
financial 
massacred 
II 
Often a word has many definitions. Look "character 11 up in 
the dictionary and decide which meaning best fits each sen- 1 
tence below. Write the meaning after the correct number on 
II 
li 
I 
your paper. 
(1) That young man wearing the costume of Rip Van Winkle is 
a character in the new Broadway play of the same name. 
See that beautifully painted character at the beginning 
of that paragraph in the new book. 
(2) 
(3) Mary Lou always looks forward to Halloween, for she 
dresses up so funny. She's a character! (4
5
) Reverend Smith is a man of excellent character. 
( ) Mrs. Lavelle, our next door neig~bor, is a person of 
jolly and generous character. 
Write these letters in a column on your paper. Then 
the letter that comes before and after these letters 
alphabet. 
d m v 1 t q h 
write I! 
in the 
1 
List of words 
actually 
announced 
attractive 
capable 
disagreeable 
LIST I - DICTIONARY SKILLS 
exceedingly 
features 
impatient 
leased 
qualities 
solos 
various 
character 
practicing 
withered 
Tuesday 
allegiance 
inoculated 
financial 
quintuplets 
massacred 
, 1. Write down on your paper the page number of the first page 
and the last page on which you find the following in your 
dictionary: 
1 words that begin with b. 
2 words that begin with 1. 
3 words that begin with j • . 
4 words that begin with f. 
5 words that begin with k. 
6 words that begin with t. 
2. There are 26 letters in the alphabet and if you· divided them 
into three groups 3 they would be divided in the following 
way: 
Front Middle Back 
a b c d e f g h i j k 1 m n o p q r s t u v w x y z 
Make three columns on your paper with the headings Front, 
Middle, and Back, and write each of the above spelling words 
in the correct column. 
3. Put each of the following groups of words in alphabetical 
order. 
lll massacred disagreeable quintuplets solos announced 2 qualities practicing attractive exceedingly leased 3 impatient financial capable withered features 4 actually inoculated allegiance qualities massacred 
4. Write the root word for each of the foll0Wing words. Use 
your dictionary 3 if necessary. 
announced 
massacred 
qualities 
inoculated 
solos 
actually 
withered 
various 
impatient 
exceedingly 
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List of words 
actually 
announced 
attractive 
capable 
disagreeable 
LIST I - DICTIONARY SKILLS 
exceedingly 
features 
impatient 
leased 
qualities 
solos 
various 
character 
practicing 
withered 
Wednesday 
allegiance 
inoculated 
financial 
quintuplets 
massacred 
1. Put the following four words in alphabetical order by second 
letters. 
allegiance actually attractive announced 
' 2. Use your dictionary to write the words in syllables marking 
the main syllable. Do all twenty words. 
3. Write the word which corresponds to each of the pronuncia-
tion respellings below. 
-..J - 1 v 
a le jans 
u I • ,.., 
mas a kerd 
v 
-I .., im pa shent 
ak 1 .!.. 
I.J v 
tu al i 
..... 
-../ ..., I ...., fi nan shal 
4. Use the dictionary to find the Guide Words for each of the 
following words. Write the Guide Words and the number of 
the page on which you found the word. (Guide Words are the 
words you find at the top of the page in the dictionary to 
guide you in finding the word you are looking up.) 
disagreeable 
attractive 
capable features various character 
• L=----
1 
List of words 
actually 
announced 
attractive 
capable 
disagreeable 
LIST I - DICTIONARY SKILLS 
exceedingly 
features 
impatient 
leased 
qualities 
solos 
various 
character 
practicing 
withered 
Thursday 
allegiance 
inoculated 
financial 
quintuplets 
massacred 
1. Write the following words and put an R after each root word 
and a D after each derived word. (A derived word is a word 
made from the root word.) 
attractive 
disagreeable 
lease 
practice 
features 
finance 
leased 
feature 
attract 
financial 
agree 
practicing 
2. Use your dictionary to find out where to hyphenate the fol-
lowing words. Words are to be hyphenated only at the end of 
a syllable. 
inoculated 
disagreeable 
quintuplets 
announced 
actually 
attractive 
exceedingly 
practicing 
financial 
massacred 
3. Find at least two meanings for each of the following words. 
Then write two sentences for each using the different mean-
ings. 
leased announced practicing solos features disagreeable 
,. 4. Use the dictionary to find the sounds of the long and short 
I. 
vowels in the following words. Be sure to do all the vowels 
in the words. 
allegiance disagreeable practicing qualities capable 
solos withered features impatient various 
,. 
! 
List of words 
advertisement 
appearance 
behavior 
carrying 
dyeing 
LIST II - DICTIONARY SKILLS 
existence 
freckled 
including 
opportunity 
reliable 
thieves 
vary 
admitted 
prosperous 
caddying 
Monday 
masquerade 
ciphered 
luxurious 
unconstitutional 
penitentiary 
' Directions: The teacher will say the new words to the class. 
The class will repeat the new words. 
1. Put the following words in alphabetical order. 
freckled 
behavior 
carrying 
dyeing 
ciphered 
appearance 
caddying admitted 
advertisement existence 
' 2. Use your dictionary to write the words in syllables marking 
the main syllable. Do all twenty words. 
3. Find at least two meanings for each of the following words. I 
penitentiary admitted ciphered appearance 
advertisement 
1~7 
List of words 
advertisement 
appearance 
behavior 
carrying 
dyeing 
LIST II - DICTIONARY SKILLS 
existence 
freckled 
including 
opportunity 
reliable 
thieves 
vary 
admitted 
prosperous 
caddying 
Tuesday 
masquerade 
ciphered 
luxurious 
unconstitutional 
penitentiary 
1. Use your dictionary to f i nd out where to hyphenate the 
following words. Words are to be hyphenated only at the 
end of a syllable. 
advertisement opportunity admitted unconstitutional 
behavior including prosperous masquerade 
2. Use the dictionary to find the Guide Words for each of the 
following words. Write the Guide Words and the number of 
the page on which you found the word. (Guide Words are 
the words you find at the top of each page in the diction-
ary to guide you in finding the word you are looking up.) 
appearance reliable ciphered luxurious freckled 
3. Write these words and put an R after each Root Word and a 
D after each Derived Word. (A derived word is a word 
made from the root word.) 
thief 
dyeing 
behave 
reliable 
luxurious 
freckle 
dye 
behavior 
freckled 
thieves 
luxury 
rely 
4. Use F for Front of the dictionary, B for the Back of the 
dictionary and M for the Mi ddle of the dictionary, and 
tell the part of the dictionary you would find each of the 
following words. 
Note: Front - a b c d e; Middle - f g h i j k 1 m n o p; 
Back - q r s t u v w x y z 
carrying 
vary 
penitentiary 
including 
"""""""-d~eing =-
luxurious 
caddying 
unconstitutional 
admitted 
_!D.a ~?_q'!ei'ad_e ~-~ 
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------------------------~1 
advertisement 
appearance 
behavior 
carrying 
dyeing 
Wednesday 
LIST II - DICTIONARY SKILLS 
existence 
freckled 
including 
opportunity 
reliable 
thieves 
vary 
admitted 
prosperous 
caddying 
masquerade 
ciphered 
luxurious 
unconstitutional 
penitentiary 
1. Write these letters in a column on your paper, E, N, u, 
K, Y, R, and then write the letter that comes before and 
after these letters in the alphabet. 
2. Write the words below showing the sounds of the vowels 
use your dictionary. 
penitentiary behavior including appearance 
thieves ciphered advertisement vary existence 
freckled 
3. Write thief. 
change the f 
Now look the 
for it. 
Now write the plural of it. Be sure to 
to v before adding the es to make it plural. 
word up in the dictionary and write a synonym 
4. Find two meanings for each of the following words. Then 
write two sentences for each word using the two different 
meanings you have written .down. 
unconstitutional opportunity masquerade reliable 
including 
--=------==...- --~ -
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e 
advertisement 
I' appearance I behavior 
carrying 
dyeing 
LIST II - DICTIONARY SKILLS 
existence 
freckled 
including 
opportunity 
reliable 
thieves 
vary 
admitted 
prosperous 
caddying 
masquerade 
ciphered 
luxurious 
unconstitutional 
penitentiary 
I 
1. There are 26 letters in the alphabet. Divide the number II 
II 
.I 
11
2
• 
II 
11 3. II I 
I 
!I 
II 
II 4. 
II 
II 
II 
I I· 
11 
II I li 5. 
,, 
li 
1: 
il 
1: 
I· II 
II 
t= 
·I 
.I 
I 
into fourths. Find the words that belong in the third 
quarter of the dictionary. Write them in alphabetical I 
order . 
Write the following words in alphabetical order. 
luxurious reliable 
opportunity thieves 
existence 
including 
unconstitutional vary 
penitentiary prosperous 
Write the word and the pronunciation key that has a vowel 
that sounds lil«e the first vowel in each word below. Use 
your dictionary. 
carrying dyeing admitted caddying reliable including 
opportunity ciphered 
For which of the following words is the respelling just 
the same as the pronunciation? 
I / ~ 
cad dying rei iab le 
ad " I v ment si/ fered vur tiz 
adm1 itted 
ed 1 
kar 1 i in~ 
.. ker mas 
u 
ap pear 1 ans 
Ben' i ten1 sha ri dyeing 
..... ity J.n klood1 ing opport un 
prosp1 erous 
-I '-' e
1 xistence 
un' kon sti tu shun al lux 1 urious 
var1 
'-' J;.. hav 1 
_.._, 
i be yer 
Look up the meaning of the following words in the diction-
ary. Copy down the meanings. Then use each of the words 
in a sentence. 
existence vary luxurious prosperous dyeing 
I 
l 
1: 
II 
Monday 
LIST III - DICTIONARY SKILLS 
affectionate 
I approximately 
broadcast 
channel 
educated 
experience 
happiness 
irregular 
poisonous 
relieve 
trigger 
wholly 
amusement 
reservoir 
spacious 
mysteries 
bouquets 
missionaries 
symphonies 
rheumatism 
Directions: The teacher will say the new words to the class. 
The class will repeat the new words. 
1 1. The primary meaning of a word is the meaning that is given 
first in the dictionary. Locate the following words in 
the dictionary and copy down the primary meaning for each 
e . 
---' 
word. Then write a sentence for each word to show that 
you understand the meaning of all the words. 
relieve 
broadcast 
amusement 
reservoir 
approximately 
channel 
spacious 
affectionate 
experience 
trigger 
2. Write the words below in alphabetical order. 
happiness 
rheumatism 
relieve mysteries affectionate poisonous 
symphonies bouquets wholly educated 
3. Use your dictionary to find sounds of the long and short 
vowels in the following words. Copy down the correct 
diacritical marks. Do all the vowels in every word. 
irregular 
happiness 
missionaries poisonous 
bouquets wholly 
spacious rheumatism 
4. Write space. Now write the word which is derived from this 
word. (A derived word is a word made from a root word.) 
Be sure to drop the final 11 e 11 when adding the nious 11 • 
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affectionate 
approximately 
broadcast 
channel 
LIST III - DICTIONARY SKILLS 
Tuesday 
i educated 
·! 
experience 
happiness 
irregular 
poisonous 
relieve 
trigger 
wholly 
amusement 
reservoir 
spacious 
mysteries 
bouquets 
missionaries 
symphonies 
rheumatism 
· 1. When you are looking up words i n the dictionary, you prob-
ably have noticed the two words that are in heavy black 
'I 
type at the top of every page. These words are called 
Guide Words. These words are to help you locate all the 
words on the page you are looking at, for all the words that 
fall between these two words are on that page. The left 
guide word is the first word on the page and the right guide 
word is the last word on that page. Now find the page and 
the guide words for each of the following words. Write this 
information on your paper. 
poisonous 
bouquets 
rheumatism 
amusement mysteries experience reservoir 
approximately missionaries symphonies 
2. Use your dictionary to write the words in syllables m~~g 
the main syllable. Do all twenty words. 
. 3. For which of these words is the respelling just the same as 
the pronunciation? 
'-" ...., I _L ...., ir reg u ler 
..., I 
educ ated 
- vi v 
affectio nate 
'-' .....; I r..~ 
a prok si 
1\ I • I brod kast 
mit ly 
...., I .,._. 
trig er 
/ -am use ment 
poi1 s 1n 
relieve 
v 
us 
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affectionate 
approximately 
broadcast 
channel 
educated 
LIST III - DICTIONARY SKILLS 
experience 
happiness 
irregular 
poisonous 
relieve 
trigger 
wholly 
amusement 
reservoir 
spacious 
Wednesday 
mysteries 
bouquets 
missionaries 
symphonies 
rheumatism 
1. Use your dictionary to find out where to hyphenate the fol-
lowing words. Words are to be hyphenated only at the end 
of a syllable. 
affectionate 
wholly 
bouquets 
educated 
channel 
happiness relieve trigger 
approximately irregular 
2. Write the word and the pronunciation key that has a vowel 
that sounds like the first vowel sound in each word below. 
symphonies 
reservoir 
amusement 
spacious 
broadcast 
mysteries 
experience 
missionaries 
poisonous 
rheumatism 
3. Write these words and put an R after each Root Word and a 
D after each Derived Word. (A derived word is a word that 
is made up from a root word.} 
channel 
poisonous 
amusement 
rheumatism 
trigger 
wholly 
symphonies 
broadcast 
missionaries 
educated 
4. Write these letters in a column on your paper. Then write 
the letter that comes before and after these letters in the 
alphabet. D, V, L, Q, N, T. 
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Thursday 
affectionate 
approximately 
broadcast 
channel 
educated 
LIST III - DICTIONARY SKILLS 
experience 
happiness 
irregular 
poisonous 
relieve 
trigger 
wholly 
amusement 
reservoir 
spacious 
mysteries 
bouquets 
missionaries 
symphonies 
rheumatism 
1. Write the word that corresponds to the respelling below. 
- / v / ~ '-" boo kas mis ter is 
- / 
spa shus J - I v .._, eks per i ens 
-..J I v ._, ._j 
mish un er is '-" ,_; A rez er vwor 
/ '-' 
hol li - 1 • u roo rna tiz'm 
2. Use F for Front, M for Middle, and B for Back and tell 
part of the dictionary you would find each in. Do all 
twenty words. 
Front Middle Back 
the 
a b c d e f g h i j k 1 m n o p q r s t u v w x y z 
3. Find two meanings for each word below. Write a sentence 
for both meanings of all the words. 
approximately 
irregular 
wholly 
mysteries 
symphonies 
trigger 
4. Finding a word in the dictionary -- Copy down on your paper 
the spelling words the way they are listed above. Then 
number the words to show the order in which they would ap-
pear in a dictionary. {1, 2, 3, 4, etc., 20) 
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( 
I 
I 
1145 
amendment 
attendance 
buffaloes 
colonial 
i1 equally 
I 
II 
LIST IV - DICTIONARY SKILLS 
farewell 
immediately 
kindling 
profitable 
skiing 
porcupines 
alliance 
vanities 
initiated 
convenience 
extremely 
committee 
occasionally 
suing 
yielding 
Monday 
u------------------------------------------------------------------
1 Directions: The teacher will say the new words to the class. 
The class will repeat the new words. 
I 
I 
h 
II 
I 
' 1. 
II 
Write the words from the spelling list in which you hear 
the same vowel sound as the underlined vowel in the follow- ~~~ 
ing word: period. Check with your dictionary. 
'I 
,, 
II I 
I 
2. In your dictionary find the following words. Copy down the 
meanings. Write the word and the page on which each was 
found. The dictionary shows you how to spell a word cor-
rectly. Study the spelling of these words so that you will 
remember them. Then write a sentence for each word~-
colonial kindling profitable occasionally suing 
initiated 
!l g. Write down on your paper the page number of the first page 
and the last page on which you find the following in your 
dictionary. Then write the words from the spelling list 
that you would find within each group of pages. n words that begin with s. 2 words that begin with c. 
3 words that begin with a. 
4 words that begin with p. 
5 words that begin with e. 
Write the word that corresponds to the respelling below. 
v v I u I 
i nish i a ted yeld ing 
v -/ v \ol 
- / 
a li ans eks trem ly 
kon - / 
.., 
-I ing ven yens ske 
II 
I 
I 
I 
·' 
II 
amendment 
attendance 
buffaloes 
colonial 
equally 
LIST IV - DICTIONARY SKILLS 
farewell 
immediately 
kindling 
profitable 
skiing 
porcupines 
alliance 
vanities 
initiated 
convenience 
Tuesday 
extremely 
committee 
occasionally 
suing 
yielding 
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11 1. Write the root word for each of the following words. Use 
your dictionary~ if necessary. 
I 
II 
:I I 
I 
,, 
immediately 
amendment 
buffaloes 
porcupines 
extremely 
attendance 
2. Put each of the following words in alphabetical order. 
3· 
lll colonial, kindling, amendment, initiated, skiing 2 equally, buffaloes, porcupines, yielding, committee 3 farewell, immediately, vanities, alliance, occasionally 4 attendance, profitable, convenience, extremely, suing 
There are 26 letters in the alphabet and if you divided them 
into three groups, they would be divided in the following 
way: 
Front Middle Back 
a b c d e f g h i j k 1 m n o p q r s t u v w x y z 
Make three columns on your paper and write each of the above • 
spelling words in the correct column. 
Find at least two meanings for each of the following words. 
convenience alliance amendment yielding vanities 
II 
'I 
l' I 
!I I 
II 
amendment 
attendance 
buffaloes 
colonial 
equally 
LIST IV - DICTIONARY SKILLS 
farewell 
immediately 
kindling 
profitable 
skiing 
porcupines 
alliance 
vanities 
initiated 
convenience 
Wednesday 
extremely 
committee 
occasionally 
suing 
yielding 
1. Use your dictionary to find out where to hyphenate the fol-
lowing words. Words are to be hyphenated only at the end 
of . a syllable. 
yielding extremely convenience immediately equally 
profitable 
2. Write the following words and put an R after each root word 
and a D after each derived word. (A derived word is a word 
made from the root word.) 
immediate 
vanities 
equally ' 
colony 
attend 
colonial 
equal 
immediately 
vanity 
attendance 
3. -The primary meaning of a word is the meaning that is given 
first in the dictionary. Locate the following words in the 
dictionary and copy down the primary meaning for each word. 
Then write a sentence for each word to show that you under-
stand the meaning of all the words. 
extremely equally attendance immediately farewell 
4. Guide Words: When you are looking words up in the diction- 11 ary, you probably have noticed the two words at the top of 
every page. These words are in heavy black type and are 
called Guide Words. They are to help you locate all the 
words on the page you are looking at, for all the words that '' 
fall between these two words are on that page. The left 
guide is the first word on the page and the right guide word 1 
is the last word on that page. Now find the page and the 
guide words for each of the following words. Write this 
information on your paper. 
skiing committee suing porcupines buffaloes farewell 
I 
Thursday ' 
.I 
amendment 
attendance 
buffaloes 
colonial 
equally 
LIST IV - DICTI ONARY SKILLS 
farewell 
immediately 
kindling 
profitable 
skiing 
porcupines 
alliance 
vanities 
initiated 
convenience 
extremely 
committee 
occasionally 
suing 
yielding 
1. Use your dictionary to write the twenty spelling words in 
syllables marking the main syllable. 
I 2 • Write the word and the pronunciation key that has a vowel 
that sounds like the first vowel sound in each word below. 
convenience 
occasionally 
extremely farewell buffaloes 
immediately equally 
suing 
1 
3. Copy down on your paper the spelling words the way they are 
listed above. Then number the words to show .the order in 
which they would appear in a dictionary. (1,2,3,4, etc.,20) 
l' 
I' 
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